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Facebook as a Platform for Using English
Language Skills among the Indian Youth

Sharda Acharya & Seemita Mohanty

Abstract

Today Facebook undoubtedly is one of the preferred Social Networking Site (SNS) platforms
used by millions of people worldwide. Facebook users often use its unique creative
applications and in the process also make use of smart abbreviations and ingenious
expressions for everyday interactions. It is quite apparent that in such type of electronic
communication and user-oriented media it is imperative to understand casual written
English, which often does not conform to the rules of spelling, grammar and punctuation.
It is generally being observed that repeated Facebook usage has the potential of providing
the user new expressions of language through its various available features. Within the
framework of such observations, this paper discusses the impact of Facebook on English
language use of the youth in India. The study employed a survey design among young
professionals, home-makers and graduate students, to fulfil the objectives. The results
revealed a few surprising particulars. The key findings show that: i. as perceived by the
youngsters themselves, by ‘facebooking’ there is mark deterioration in their English writing
skills, ii. not many changes are seen in their day-to-day English language use despite their
remaining abreast of the latest colloquial and casual English, and iii. Facebook is used by
young people mainly for recreation purpose and any improvement that is seen in their
English language skills is purely incidental.

Keywords: Social networking sites; Facebook; Casual English; Youth; Language
learning

Introduction

For today’s educated young population,
Social Networking Sites (SNSs) form an
integral part of their daily life. Kim et
al. (2010) have explained social
networking sites to be the websites that
allow people to stay connected with
other people in online communities.
And that ‘community’ may be a
network of offline friends, online
acquaintances, etc. Cyberculture is
woven onto their everyday repertoire
of communication to such an extent

that even when they function in the real
world they use the lingo that is used in
the virtual world. These e-kids (‘Blogger
gangs’ a worrying sign for e-kids in the
real world, 2009), digital natives or
netizens, are growing up with
advanced technology, such as cell
phones, i Pods, computers, internet,
instant messaging, texting, social
networking sites, computer and console
video games and multimedia,
integrated into their lives. Among the
social networking sites, Facebook (FB)
is the best social networking site at
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present and the second most visited site
in the world after Google (Fitzgerald,
2012). Facebook came into existence with
Harvard University students Mark
Zuckerberg, Dustin Moskovitz and Chris
Hughes, launching a website called
thefacebook.com to help students remain
in touch, share photos and meet new
people. Cassidy and Stutzman (2006)
have said that FB has become the most
popular SNS among college students and
especially among young people in
western countries (Godwin-Jones, 2010).
It is joined as a recreational indulgence
which is fun, late-night activity and a
way to satisfy occasional boredom
(Cohen, 2008). The question that arises
here is if something that was conceived
as a ‘recreational indulgence’ can be used
for educational purposes.

Aydin (2012) has claimed that within
educational research, FB is quickly
emerging as a new educational
environment although how it could be
more efficiently used remains
unanswered. Farkas (2007) says that
SNSs allow people to communicate and
build community online, facilitate
syndication by sharing and reusing,
capitalise others’ knowledge and help
learn easily. Ellison et al. (2007) have
considered FB as a research context in
order to determine whether offline social
capital can be generated by online tools.
Kim at al. (2010) have summed that SNSs
serve as a new means for people to
communicate with others, new source of
collective knowledge other than the
internet where one can get answers to
essential questions (e.g. Any

recommendation for the best hotel in
the town?), new source of
entertainment, online directories of
people and other miscellaneous usages.
Thus, what is observed here is that most
of the previous studies find FB to be
useful, beyond the entertainment
factor. In India too, young people, just
like their counterparts in other parts of
the world, treat FB as a virtual adda (a
place for hanging-out with friends),
where both entertainment and utility go
hand in hand.

Today in India English holds primacy
as a language of communication among
the educated elite and as a language
that can open up opportunities for
upward social mobility in life. But it is
widely seen that for young people it is
more of Hinglish, Bonglish, and Tamlish
etc. that is more in use during informal
conversation than pure Queen’s
English. Dabrowska (2012) has
elaborately stated the indigenised form
of this variety of English where words
are mostly taken from languages like
Hindi/Bengali/Tamil etc., for e.g. lakh,
yaar, achcha, etc. and used widely with
conventional English words. He has
also given a range of deviations that
Indian FB users follow while
communicating in English, for example,
code-switching, culture-specific
vocabulary (‘mashallah, he has played
well’), honorific and forms of address
(‘happy birthday bhaiya, sirji’), etc. Xu
et al. (2012) say that Social Networking
Sites usage patterns can be
characterized by five main activities –
posting, viewing, sharing, replying and
playing, as shown in Table 1.
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Table 1: Activities on Facebook

Activity Description

Posting Publishing information
like photos or photo
albums, videos, events, or
just random thoughts
using the enabling tools
offered by SNS

Viewing Browsing others’
published information or
profiles

Sharing Sharing amusing, inspiring
or valuable sources (posted
by one person) with other
SNS friends

Replying Responding to others’
comments, posted or
shared pictures, videos and
status

Playing Playing social games
embedded in SNS

All the activities mentioned above
require the user to exercise basic
language skills that could lead to
passive language learning, without the
user’s active involvement in the
learning process.

Theoretical premise and research
overview

The Big-Five Theory/Five-Factor Model
(Goldberg, 1990) is a model that
identifies the five most basic traits of
personality, namely, openness to
experience, conscientiousness,
extraversion, agreeableness and
neuroticism. The beauty of the model lies

in the fact that almost any personality
trait that we name is related to one of
these five factors (Coon & Mitterer, 2007).
Therefore, knowing where a person
stands on the ‘Big Five’ personality
factors would help us in understanding,
and thereby predicting his or her
behaviour (Arthur & Doverspike, 2001).
In this particular study, however, the
concern is not on a personality but in
incorporating these personality traits
into a group of people towards
assessing their behaviour and motivation
while using FB. Openness to experience
is a personality factor associated with
trying out new methods of
communication, or using an SNS to seek
out new and novel experiences (Butt &
Phillips, 2008). This shows that
individuals scoring high on this factor
spend more time on FB or similar sites.
Conscientiousness reflects the degree to
which an individual is organized, diligent
and scrupulous; therefore, those high on
it are more likely to avoid CMC tools
which may lead them to procrastination
or distraction from their daily tasks (Butt
& Phillips, 2008; Swickert et al., 2002).
People who are low in extraversion, the
quality that reflects sociability and
experience of positive emotions, are
more inclined towards using technology
such as an SNS to satiate their
communicative needs (Amichai-
Hamburger et. al., 2002). People who
have the tendency to be trusting,
sympathetic and co-operative may be
considered to have the fourth trait,
agreeableness. A low score on
agreeableness indicates that they lack
social graces that make their company
desirable. This leads to less offline
friendships and hence less friends to add
in SNSs (Landers & Lounsbury, 2006).
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Butt and Phillips (2008, as cited in Ross
et al., 2009) have suggested that, to avoid
loneliness, people high on neuroticism
use the internet on a much higher scale
as compared to normal individuals.

Typical FB users can be categorised
under one of the five dimensional traits
of personality in accordance to the Big-
Five Theory/Five-Factor Model. Thus,
the Big Five Theory implicates that
people who use SNSs share the above
mentioned traits of personalities which
determines their frequency of
‘facebooking’. This definitely helps us to
understand the personality traits that
motivate individuals to spend more
number of hours on FB. The assumption
here is that people who spend more time
on SNSs are exposed more to the
applications and features of such sites,
where English is the general lingua
franca. Krashen (2004) is of the view that
Free Voluntary Reading (FVR) ‘may be
the most powerful educational tool in
language education’. It serves to increase
literacy and to develop vocabulary,
which subsequently lead to better
writing skills. Here, the reader is under
no compulsion to develop language
skills while reading a text, rather
involuntary learning happens while
under self-supervision she is engaged in
a pleasurable task. Communicating on
SNSs can be categorised as a form of
FVR, as the perceived outcome is similar
to that of reading comics or light
romances. As observed by Wu (2010),
Krashen’s Input Hypothesis, developed
from an earlier theory, the Monitor
Model, argues that language learners
can develop their second language
knowledge in two different ways:
acquisition and learning. Acquisition
refers to acquiring the language through

exposure which occurs subconsciously
by participating in some natural
communication. Here, we see natural
communication is taking place by
facebooking or by using similar such
sites.

Blankenship (2011) has described the
impacts of social media on higher
education in the form of interconnected
“literacies”, which includes attention,
participation, collaboration, network
awareness and critical consumption.
Along with improving all the above
mentioned literacies, we also intend to
observe the subtle as well as the most
apparent consuetude by which the
English language is being affected
through ‘facebooking’. As students
spend significant period of time using
FB, it definitely makes sense to study its
influence on their English language skills.
The scope of communicating through a
language occurs while ‘posting’, ‘sharing’
and ‘replying.’ On the other hand,
‘viewing and playing games’ keeps users
at the receiving end. In all these activities
we come across varied range of
expressions of communication, that
involves both productive and receptive
skills, the basic skills of any language
that aid the process of new language
learning. As is well known, learners
generally ‘begin with receptive
understanding of new items and then
later move on to productive use.’
(www.teachingenglish.org.uk › ...
› Teaching knowledge database)

Werry (1996) says that communicators
have developed short cuts for expressing
words, phrases, and emotions as well as
textual and graphical pragmatic devices.
And Varnhagen et al. (2009) have
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remarked that these short cuts and
pragmatic devices have become so
ubiquitous in electronic communication
that they are being collected in
dictionaries (e.g., Jansen, 2003; Shoeman
& Shoeman, 2007; http://
www.netlingo.com; http://
www.urbandictionary.com). They might
have gained popularity because typing
complete expressions is a slower process
and more error prone than speaking, as
suggested by Herring (1999, 2003).
Varnhagen et al. (2009) have cited that,
though researchers, teachers, media and
parents consider incorrect language
deviations to be detrimental and
improper, (e.g., http;//
www.oxfordlearning.com/letstalk/
texting-vs-writing-the-problem-with-
instant-messag/; Lee, 2002); some
researchers (e.g., Lewis & Fabos, 2005;
Merchant, 2001; Spatafora, 2008;
Tagliamonte & Denis, 2006) suggest that
this phenomenon simply represents
contemporary slang, a process in the
evolution of the English language.  To
add to it, Sternberg, Kaplan, & Borck
(2007) say that this new language may
benefit students in terms of encouraging
creativity in written expression and
increasing literacy. Table 2 gives a range
of instances on the same.

Table 2: Shortcuts

Authors Instances

Clark &
Araki (2011) Abbreviations (Nite,

sayin, gr8, lol, iirc, etc),
Emoticons(<3)

Varnhagen
et al. (2009) Word Combination

(Wanna, Gonna),
Shortcuts (U, 2day, etc.)

Crystal
(2006) Abbreviated words

(<g>, <vbg>, <gd&r>
etc.), Compound words
( M o u s e c l i c k ,
mousepad), Prefixes
( @ - H o m e , V - c h a t ) ,
Blends (etailing,
bugzilla, infonet, etc),
B i c a p i t a l i z a t i o n
( S c i e n c e D i r e c t ,
AltaVista, etc.) and
many others.

The question that arises here is, ‘with
this sizable internet language corpus,
is English language and learning
getting affected?’ Crystal (2006) talks
of language development to be of two
kinds; first that affects the nature of
language use within an individual
speech community and the second that
gives rise to different languages
altogether. In addition to the internet-
spawned neologisms which are widely
learnt and used by the netizens,
interestingly there is a scope to learn the
standardised language even through
social networking sites, like Facebook,
Twitter and MySpace.

According to Krashen (1988), language
acquisition does not require extensive
use of conscious grammatical rules, and
does not require tedious drills. It
requires meaningful interactions in the
target language - natural
communication - in which speakers are
concerned not with the form of their
utterances but with the messages they
are conveying and understanding. Best
methods are therefore those that
supply ‘comprehensible input’ in low
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anxiety situations, containing messages
that learners really want to hear.
Connecting to other English learners by
joining groups and pages like The English
Guru, Livemocha, etc., posting status
messages on a myriad of topics,
captioning against photos, gaming,
passing memes, etc., open the gateway
of access to the variegated nuances of
English language skills.

Thus, we see that though a number of
studies have been conducted taking into
account FB and its features and
applications for language learning in the
worldwide context, no significant study
has been made to explore the possibility
of language enhancement through the
use of Facebook in the Indian context.

Present study

In India too, a majority of the young
people have accounts in Facebook.com.
Definitely it has arrested their attention
for being entertaining and for enhancing
connectivity with people round the
globe. Taking into account the general
features of FB, the objectives of the study
were:

1) To probe the use of language
corrective resources such as
dictionary, thesaurus, online search
engines, etc. by young people while
‘facebooking’, and

2) To examine the changes if any, as
perceived by them, in their language
use, after ‘facebooking.’

Methodology

Sample

The study consisted of 111 respondents
sourced from various parts of the
country. However, their responses were
screened on the basis of completeness,
rational scoring and adherence to scale,
and finally 105 responses (94.59%) were
considered for further analysis. Amongst
the 105 respondents, 54 (51.42%) were
male and 51 (48.57%) were female, with
their average age being 26.49 years.
Around 51% of the respondents were
students, 38% were freshly employed in
service, 5% in business and 6% of them
were home-makers.  Out of the 105
respondents, 27 (25.71%) were married
and 78 (74.28%) were unmarried. All the
respondents were selected through
purposive non-random sampling
technique. They were graduate students,
freshly employed professionals and
young home-makers from different parts
of the country accessed personally, and
through emails.

Survey instrument

A questionnaire of English Language Use
in Facebook was developed by the
researchers themselves as given in
Appendix 1. It assessed the impact of
Facebook on English language use of the
youth in India. The questionnaire
consisted of 20 items rated on a 4-point
Likert type rating scale i.e. always,
occasionally, rare and never. The two
items, 17 and 20 in this scale were
negatively phrased. Hence, their scoring
was done in the reverse order. The
survey instrument was sent to a carefully
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selected sample of experts on statistical
techniques and they all reported back
with the judgement that the face-validity
of the questionnaire was satisfactory for
the study at hand.

Data collection

The respondents were requested to
respond to the questionnaire by
indicating their level of perception for
each item on the four-point Likert type
scale. Data was collected individually
from each respondent of the sample.
Before administering the questionnaire,
the investigators personally metsome of
the subjects and built a good rapport
with them. They were then asked to
respond to the questionnaire honestly
and the rest were asked to respond by
sending emails.  The survey was
conducted during December 2012.

Data analysis

Different types of statistical techniques
are available which can be sorted out for
statistical treatment, keeping in view the
nature and objectives of the research
problem. Factor analysis was found to
be the best suited statistical technique
for analysing the data in the study. It is
because the construct validity of a
questionnaire can be tested with factor
analysis (Bornstedt, 1977; Ratray & Jones,
2007). If a questionnaire has construct
validity, all items together represent the
underlying construct well. Therefore,
one’s total score on the twenty items in
the questionnaire adequately represents
whether the user’s language skills are
improving/deteriorating with the use of
facebook.

Factor analysis

The useful responses were tested to
examine the validity and reliability of the
scale to obtain a quantitative and
statistically proven identification of the
responses. A factor analysis of responses
was performed using SPSS 18.0. The
factor analysis used the principal
component extraction method followed
by varimax rotation. In the first
application, the number of variables was
reduced from 20 to 19 for low score. Item
17 representing “I feel inadequate when
I see friends using better English on
Facebook” was dropped for further
analysis as it got loaded less than 0.5. In
the second application, these 19 variables
were classified under 6 dimensions
based on their factor-loading scores
(Appendix 2). Item 17 that failed to get
loaded more than 0.5 (threshold) was not
considered for further analysis. The
percentage of total variance explained
was found to be 64.772%, which is an
acceptable value for the principal
component varimax rotated factor-
loading procedure (Johnson and
Wichern, 2002). Cronbach’s alpha was
used to assess the internal consistency
of the scale. The value of alpha for all
dimensions was 0.812, which was well
above the acceptable value of 0.70 for
demonstrating internal consistency of the
established scale (Nunnally, 1988). The
Kaiser-Meyer-Olkin (KMO>0.6) and
Bartlett’s test of sphericity (p<0.05)
statistics were used to test empirically
whether the data were likely to factor
well (Bikker and Thompson, 2006; Kaiser,
1974). The value of KMO was found to
be 0.804; hence it was concluded that the
matrix did not suffer from
multicollinearity or singularity. The



Journal of NELTA, Vol 18 No. 1-2,    December 20138

NELTA

result of Bartlett’s test of sphericity
showed that it was highly significant
(sig. = 0.000), which indicated that the
factor analysis was correct and suitable
for testing multidimensionality (Othman
and Owen, 2001). Therefore, the
statistical tests showed that the
dimensions of instruments were likely
to factor well and the questionnaire was
multidimensional.

The instrument consisted of 19 variables
that were classified under 6 dimensions,
namely, Learning new English
expressions and words; Dictionary use;
Ability to understand and use social

media acronyms and abbreviations;
Identifying errors in writing; Round the
clock login and English Medium of
communication (Table 3). Table 4 shows
the percentage of variation explained by
factor analysis with varimax rotation.
Learning new English expressions and
words happens to be the most important
factor whereas English medium of
communication is the least important
factor. Dictionary use, ability to
understand and use social media
acronyms and abbreviations, identifying
errors in writing, and round the clock FB
login are arranged sequentially as per
their significance.

F acto r (D imens io ns) Va ria ble V a ria ble 
No.  

L earnin g n ew  E ngl ish 
ex pres sion s and  wo rds  

I take  n ote o f n ew styl ish exp ress io ns  o f commu n icat io n on  Faceb oo k for 
futu re use. V5  

Alon g wi th entertainmen t I learn  new  w ord s  s imu ltaneo us ly,  w hi le 
playing  g ames in  Facebo ok.  V 10  

I ‘s hare’ q u otation s/prov erbs  from frien ds’ w al l  wh ich  I refer b ack later 
on  for  use in co mmun icat ion. V 11  

I can  n ow  u se man y n ew E n gl ish wo rds  in my d ay to  d ay li fe th at I learn t 
after us in g Fa ceb oo k.  V 13  

I b row se certain pag es,  b ein g a member  of one / some gr oup s  in Faceb oo k 
that  teach  go od  u sag e of th e E ngl ish lan gu age. V 14  

I try to write goo d En glish because i t can  impress friend s on Facebo ok.  V 16  
I bro wse certain l in ks  as  I a m a member of on e/so me  Faceb oo k 
commu ni ties  wh ich  sh are latest  reviews  and  recommen dat io ns  regard in g 
bo ok s.  (E. g.  En gl is h n ov els , class ics , n on -fict io n,  etc.) 

V 18  

My En gl is h lan gua ge skill s are imp rovin g b y p art icipatin g in Face book .  V 19  
D ict ionar y U se I refer to a diction ary to us e g ood  vo cab u lary wh i le wri ting  s tatus  up dates 

in Faceb oo k. V4  

I refer to a d ict io nar y to use goo d vo cabu lary wh ile w rit in g commen ts  on 
friend s’ p os ts  on  Faceb ook . V6  

I refer to a d iction ary to u se goo d v ocab ulary w hile  writ in g mes sag es to 
friend s o n Face boo k. V 12  

I feel  inad eq u ate w hen  I see frie nds  u sing  bet ter En gl ish o n Face boo k.  V 17  
A bi li ty to u nd erstand  an d 
u se so cial  media acro nyms 
an d abb reviations  

I can  id entify an d use mo st  of th e ab brev iation s  u sed  in th e s ite. (E.g . lo l, 
rofl , btw, brb,  etc.) V7  

I p refer us in g styl is h abb reviation s rath er than  co rrect En gl ish, becau se 
i t’s cool . (E. g. th x fo r th an ks,  plz for  please) V8  

I o ften us e a p ortma nteau  of th e w ord s from Hind i an d En gl ish to  ge t my 
ideas  co mmun icated . (E. g. Bru nch = Breakfas t+Lu n ch , 
Chi llax =Chi ll+Relax ) 

V 15  

Id ent if yin g errors  in  
w rit ing 

I tak e care th at I d on’ t commit  a ny g rammatical,  sp ell in g or semant ic 
erro r wh en I po st a s tatus , co mme nt , mes sag e or chat  on  Faceb ook . V3  

My En gl is h lan gua ge skill s are deterio rat ing  by par ticip at ing in  Facebo ok . V 20  
Ro un d th e clock FB login I am alw ays on line on Facebo ok.  V1  
E ng lis h M ed iu m of 
Co mmun icat io n 

My lan gu age on Facebo ok  is  E ng lish . V2  
I u se a th esau rus  to u se syn on yms of th e commo nly used wor ds.  V9   

Table 3: Dimensions of facebook impact on English language of Indian youth
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Table 4: Percentage of variation explained by factor analysis and their order of
significance

Average scoring value for each of the
items

The maximum score that any item could
take was 04 and the minimum score was
01. Figure 1 below shows the mean score
for the responses of each of the items in
the questionnaire,taken from the 105
respondents.

Fig 1: Mean score of each of the variables in the
questionnaire

Results and discussion

First, we discuss the results in relation
to both objectives 1(To probe the use of
language corrective resources such as
dictionary, thesaurus, online search
engines, etc. by young people while

‘facebooking.’) and 2 (To examine the
changes if any, as perceived by them,
in their language use, after
‘facebooking).  Then we discuss the
results with regard to the items related
to each objective separately.

V1 (I am always online on FB) and V2
(My language on FB is English) are
variables significant for both the research
objectives. The former involves the
implication of Krashen’s FVR theory. The
more one is exposed to the resource;
there is more possibility of its effect on
language use. And the latter refers to the
language of communication, i.e.
predominantly English, which implies
that the user is getting exposed to the
language on a regular basis.

Discussion on items
corresponding to objective 1

V4 (I refer to a dictionary to use good
vocabulary while writing status updates
on FB) and V9 (I use a thesaurus to use
synonyms of the commonly used words)
have the same score i.e. 1.9 which is
lower than 50% of the mean score; and

Ranking of
factorsarranged

sequentially

Percentage of
commonality variance

explained

Learning new English expressions and words 19.819 1

Dictionary Use 14.389 2

Ability to understand social media acronyms

and abbreviations 9.531 3

Identifying errors in writing 8.152 4

Round the clock login 6.651 5

English Medium of Communication 6.231 6

Dimensions
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V6 (I refer to a dictionary to use good
vocabulary while writing comments on
friends’ posts on FB) and V12 (I refer to
a dictionary to use good vocabulary
while writing messages to friends on FB)
have the same low score i.e. 1.7. The
implication of these scores is that
dictionary and thesaurus use is low in
popularity among the youth.

V14 (I browse certain pages, being a
member of one /some groups on FB that
teach good usage of the English
language) has a low score of 2.1. This
shows that learning English through
different FB pages or sites is less
interesting for the youth than learning
from books or any other similar sources.

V18 (I browse certain links as I am a
member of one/some FB communities
which share latest reviews and
recommendations regarding books (E.g.
English novels, classics, non-fiction, etc)
scored 2.5 which is slightly more than
50%. It shows that the youth are not
much interested to know about books
and their citations from unconventional
sites. Rather they probably prefer Google
books or other such authentic sources.

V19 (My English language skills are
improving by participating on FB) score
is 2.6 which is more than 50% of the mean
score. This means that consciously or
subconsciously learning of the language
skills are taking place though any marked
improvement is yet to be ascertained.

Discussion on items
corresponding to objective 2

V3 (I take care that I don’t commit any
grammatical, spelling or semantic error

when I post a status, comment, message
or chat on FB) has its mean score 3.0
which is 75% of the total score. This can
be interpreted as that the young people
realise the importance of error-free
language structure while writing. They
understand the difference between
correct and incorrect expressions of the
Standard English.

V5 (I take note of new stylish expressions
of communication on FB for future use)
has 2.4 score. This shows that they care
to remember and note down the new
and seemingly stylish, expressions in
English for future use, even though as is
generally seen, some of the expressions
could be potentially incorrect.

V7 (I can identify and use most of the
abbreviations used in the site (e.g. lol,
rofl, btw, brb, etc.) and V8 (I prefer using
stylish abbreviations rather than correct
English, because it’s cool (E.g. thx for
thanks, plz for please)) have the scores
3.2 and 3.1 respectively. This explains
that the youth are considerably using
short-cuts, abbreviations, acronyms, etc.
to express their ideas. Perhaps this also
is a way to sound cool and fashionable
and be in tune with the present times.
So, they deliberately use them despite
the fact that these expressions are
incorrect deviations of English words.

V10 (Along with entertainment I learn
new words simultaneously, while
playing games in FB) has a score of 2.3.
Names of different animal/bird species
are known, certain action words are seen
for the first time. In this way gaming may
be used as a language learning device.
But at the same time it is worthwhile to
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note here that these words and phrases
are probably not much used in
conversational English in India.

V11 (I ‘share’ quotations/proverbs from
friends’ wall which I refer back later on
for use in communication) has a score
2.7 which shows that the users care to
remember quotes and proverbial
expressions to be used in their FB
communication.

V13 (I can now use many new English
words in my day to day life that I learnt
after using FB) has a score of 2.6. This
shows that the respondents are of the
opinion that using FB has assisted them
in increasing their existing vocabulary
repository. However, this repository
might include both correct and incorrect
expressions from the English language,
in terms of spelling or semantics.

V15 (I often use a portmanteau of the
words from Hindi and English to get my
ideas communicated (E.g. Brunch=
Breakfast+Lunch, Chillax=Chill+Relax))
and V16 (I try to write good English
because it can impress friends on FB)
have scores 2.2 and 2.6 respectively. This
means they might not have a huge stock
of portmanteau words, however more
than 50% of the people use them. ‘Good
English’ might mean to them both
lexically correct English as well as casual
English, which might be marked by
incorrectness, but sound cool and trendy.

The last item V20 (My English language
skills are deteriorating by participating
in FB) has 3.6 score which is the highest
of all. The scoring of this dimension is
apparently in contradiction to some of

the preceding dimensions given in the
questionnaire. The interpretation could
be that the users are perfectly aware of
the fact that the kind of sentence
structures, including grammar, spellings
and shortcuts that they frequently use
while facebooking are not Standard
English. Therefore, adopting these
communication methods is just a
convenient way of communicating that
saves time and energy.

Conclusion

The findings of the study indicate that
FB is used by young people mainly for
recreation and any improvement that is
perceived in their English language skills
is purely incidental. FB could be
considered basically to be just another
form of entertainment instead of being
called educational. Contrary to generally
held notions, language corrective
resources like dictionary and thesaurus
are not widely in use while ‘facebooking’.
Not many changes are also seen in their
day-to-day English language use despite
their remaining well-informed of the
latest colloquial and casual English. Yet,
at the same time, vocabulary
development is one area where marked
improvement is being perceived among
the young users of FB. In addition, the
results also indicate that young people
possibly prefer books and other English
as a Foreign Language/ English as a
Second Language (EFL/ESL) sites on the
internet to improve their communication
skills in English. One marked
contradiction that was observed in the
results was the general perception
among the young FB users of the
deterioration in their language use after
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using FB for social networking. In
continuation to the interpretation given
above we can conclude that FB is a
popular social networking medium of
the time, with people more interested in
connecting to friends and acquaintances
and knowing and sharing what’s
happening in their lives. Communicating
with friends and family becomes the key
and improving English language skills
takes the back stage. Rather, using casual
English with no guidelines of accuracy
becomes the agenda. This is even
perceived to be boosting the style
quotient of the users and thence the
popularity of the site. Hence, for the
Indian youth, using fancy sounding
words while ‘facebooking’ could just be
a form of exhibiting their style statement
while making use of the new expressions
in the English language, rather than
anything related to improving their
language skills. Yet at the same time a
high score for Item 3 (I take care that I
don’t commit any grammatical, spelling
or semantic error when I post a status,
comment, message or chat on FB),
indicates that no matter how much they
wish to appear ‘cool’, somewhere or
other their school training on grammar
and spelling lies inherent within their
writing and speaking.

Thus, we see that the present study
conforms to the earlier study (Lomicka,
2012) which observes that FB offers
numerous technological applications
supporting a varied range of features
and practices integrating several modes
of Computer Mediated Communication
(CMC) such as self-presentation, and
one-to-one or one-to-many written
exchanges. In addition, CMC has also
been found to have the following

advantages over traditional mediums;
it amplifies students’ attention to
linguistic form (Warschauer, 1997),
increases written L2 production (Kern,
1995), and provides a less stressful
environment for L2   practice (Chun,
1994) and a more equitable and non-
threatening forum for L2 discussions
(Warschauer, 1996, 1997). The present
study also validates these views, in the
context of Indian youth and FB.

To conclude, we can say that even
though the results do not explicitly reveal
any distinct advantages of FB for the
English teachers, it still has the potential
to be used for devising new methods and
strategies whereby they can add it as a
teaching/learning tool in the language
classroom. Some of the methods that can
be adopted by English language teachers
towards practicing the basic language
skills are the following:

1. Good quality status updates by
people on Facebook can be used as
tools for further discussion among
students.

2. Students may be given the
challenging task of coming up with
better thoughts and ideas on the
topics concerned.

3. Links such as Book Riots, Word
Porn, etc. may be sent to students,
and encouraged to learn five new
words and explain those in the
classroom. This could be a fun-filled
activity.

4. Downloading pictures/quotes etc.
to be produced in the classroom to
encourage students to write their
own interpretations of the pictures/
quotations etc.
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 No. Statements  Ratings and scores 
1. I am always online on Facebook. Always(4) Occasionally(3) Rarely(2) Never(1) 
2. My language on Facebook is English. Always(4) Occasionally(3) Rarely(2) Never(1) 
3. I take care that I don’t commit any grammatical, 

spelling or semantic error when I post a status, 
comment, message or chat on Facebook. 

Always(4) Occasionally(3) Rarely(2) Never(1) 

4. I refer to a dictionary to use good vocabulary 
while writing status updates on Facebook. 

Always(4) Occasionally(3) Rarely(2) Never(1) 

5. I take note of new stylish expressions of 
communication on Facebook for future use. 

 
Always(4) 

 
Occasionally(3) 

 
Rarely(2) 

 
Never(1) 

6. I refer to a dictionary to use good vocabulary 
while writing comments on friends’ posts on 
Facebook. 

Always(4) Occasionally(3) Rarely(2) Never(1) 

7. I can identify and use most of the abbreviations 
used in the site. (E.g. lol, rofl, btw, brb, etc.) 

Always(4) Occasionally(3) Rarely(2) Never(1) 

8. I prefer using stylish abbreviations rather than 
correct English, because it’s cool.(E.g. thx for 
thanks, plz for please) 

Always(4) Occasionally(3) Rarely(2) Never(1) 

9. I use a thesaurus to use synonyms of the 
commonly used words. 

Always(4) Occasionally(3) Rarely(2) Never(1) 

10. Along with entertainment I learn new words 
simultaneously, while playing games on 
Facebook. 

Always(4) Occasionally(3) Rarely(2) Never(1) 

11. I ‘share’ quotations/proverbs from friends’ wall 
which I refer back later on for use in 
communication. 

Always(4) Occasionally(3) Rarely(2) Never(1) 

12. I refer to a dictionary to use good vocabulary 
while writing messages to friends on Facebook. 

Always(4) Occasionally(3) Rarely(2) Never(1) 

13. I can now use many new English words in my day 
to day life that I learnt after using Facebook. 

Always(4) Occasionally(3) Rarely(2) Never(1) 

14. I browse certain pages, being a member of one 
/some groups on Facebook that teach good usage 
of the English language. 

Always(4) Occasionally(3) Rarely(2) Never(1) 

15. I often use a portmanteau of the words from Hindi 
and English to get my ideas communicated.(E.g. 
Brunch= Breakfast+Lunch, Chillax=Chill+Relax) 

Always(4) Occasionally(3) Rarely(2) Never(1) 

16. I try to write good English because it can impress 
friends on Facebook. 

Always(4) Occasionally(3) Rarely(2) Never(1) 

17. I feel inadequate when I see friends using better 
English on Facebook. 

Never(1) Rarely(2) Occasionally(3) Always(4) 

18. I browse certain links as I am a member of 
one/some Facebook communities which share 
latest reviews and recommendations regarding 
books. (E.g. English novels, classics, non-fiction, 
etc.) 

Always(4) Occasionally(3) Rarely(2) Never(1) 

19. My English language skills are improving by 
participating in Facebook. 

Always(4) Occasionally(3) Rarely(2) Never(1) 

20. My English language skills are deteriorating by 
participating in Facebook. 

Never(1) Rarely(2) Occasionally(3) Always(4)  

APPENDIX 1
Questionnaire of English language use in facebook
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APPENDIX 2
 Factor-loading scores

Variables Var. 
no. 

F1 F2 F3 F4 F5 F6 

I take note of new stylish expressions of 
communication on Facebook for future use. V5 0.552           
Along with entertainment I have learnt new words 
simultaneously, while playing games on Facebook. V10 0.609           
I ‘share’ quotations/proverbs from friends’ wall 
which I refer back later on for use in 
communication. V11 0.598           
I can now use many new English words in my day 
to day life that I learnt after using Facebook. V13 0.766           
I browse certain pages, being a member of one 
/some groups in Facebook that teach good usage of  
the English language. V14 0.794           
I try to write good English because it can impress 
friends.  V16 0.575           
I browse certain links as I am a member of 
one/some Facebook communities which share 
latest reviews and recommendations regarding 
books. (E.g. English novels, classics, non-fiction, 
etc.) V18 0.678           
My English language skills are improving by 
participating in Facebook. V19 0.74           
I refer to a dictionary to use good vocabulary while 
writing status updates on Facebook. V4   0.85         
I refer to a dictionary to use good vocabulary while 
writing comments on friends’ posts on Facebook. V6   0.833         
I refer to a dictionary to use good vocabulary while 
writing messages to friends on Facebook. V12   0.698         
I can identify and use most of the abbrevia tions 
used in the site. (E.g. lol, rofl, btw, brb, etc.) V7     0.752       
I prefer using stylish abbreviations rather than 
correct English, because it’s cool.(E.g. thx for  
thanks, plz for please) V8     0.505       
I often use a por tmanteau of the words from Hindi 
and English to get my ideas communicated.(E.g. 
Brunch= Breakfast+Lunch, Chillax=Chill+Relax) V15     0.82       
I take care that I don’t commit any grammatical, 
spelling or semantic error when I post a status, 
comment, message or chat on Facebook. V3       0.656     
My English language skills are deteriorating by 
participating in Facebook. V20       0.668     

I am always online on Facebook. V1         0.824   

My language on Facebook is English. V2           0.827 
I use a thesaurus to use synonyms of the 
commonly used words. V9           0.587 
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Abstract
This paper contends that the English language teaching industry is implicitly imbued
with Western cultural values which, whilst emanating from the ideological discourse of
colonialism, have now evolved into an aggressive corporate colonialism. An examination
of various materials employed in ELT finds that they are saturated with market driven
Western values and product placements, which, if not explicated properly, can confuse
students who may come from very different schematic backgrounds (Widdowson, 1990).
A more critical classroom approach is therefore advocated, where foreign English language
students are encouraged to use vocabulary to critique cultural contents encountered in
ELT materials, affording them the chance to engage with English more dynamically. A
2012 teaching approach is described, which sought to achieve this aim within the context
of a Japanese university English conversation class. The effectiveness of this approach is
then assessed and discussed through the examination of quantitative and qualitative
student response data.

Key Words:  ELT; Colonialism; Globalization; Textbooks; Cultural criticism

Introduction

Much has been written about the
different relationships between English
language teaching and learning in
varying pedagogic contexts, and about
the different problems, and resulting
approaches which individual teachers
have to consider. One pedagogic factor
which is non-context specific, however,
concerns the fact that Western culture
permeates the ELT industry, from
economic rationale to textbook design
and classroom practice, ensuring that
materials are often saturated with

market driven values and product
placements (Litz, 2002, p.6).

The ELT industry is empowered by the
economic superiority of the United States
and the United Kingdom, resulting in an
unequal situation where the
opportunities for realizing “the
functional potential of English on the
Japanese market are far better than those
of realizing the functional potential of
Japanese on the American market”
(Coulmas, 1992, p.67), leading many to
argue that native speakers of English
have used their language to exercise
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hegemonic domination through
“economic, cultural and commercial
globalization” (Howatt & Widdowson,
2004, p.359). Examples of this economic
domination include organizations such
as the British Council (Phillipson, 1992,
p.48) and Educational Testing Service
(ETS), the US based administrator of Test
of English for International
Communication (TOEIC) and Test of
English as a Foreign Language (TOEFL)
(Oh & Kang, 2009), which have been
accused of exploiting English for
economic purposes. In addition, the
contents of some ELT materials, such as
textbooks, have been accused of aiding
the practises of Western corporations,
legitimizing global brands and products
as an inevitable norm (Gray, 2010).  Due
to this, some teaching practitioners have
expressed a reluctance to use ELT
materials (Sell, 2005, p.86), whilst
others advocate engaging with the
culture in them more dynamically, to
achieve a much deeper level of
communicative competence and fluency
(Kramsch, 1993).

This paper therefore seeks to examine
the problematic economic values which
direct and shape the ELT industry, and
to discuss the role of materials such as
textbooks in the classroom, before
arguing in favor of English teachers
introducing a more critical pedagogical
approach when engaging with such
materials. Finally, the effectiveness of a
2012 teaching approach, which sought
to achieve this aim within the context
of a Japanese university English
conversation class, is described, assessed
and discussed. Before discussing ELT
materials, and how best to approach them
critically in English classes, however, it

is first necessary to foreground the
exploitative background which
underpins the ELT industry, which is in
turn subtly shaped by the historical
ideology of colonialism.

ELT and colonialist discourses

ELT can be seen to promote values
historically connected with colonialism
(Phillipson, 1992, p.75), as the
commercial exploitation of the English
language has a long and honourable
history (Howatt& Widdowson, 2004,
p.357), exemplified by the British
Council’s 1983 admission of “exploiting
English” (Phillipson, 1992, p.144) through
enforcing cultural values. Colonialist
values presupposed that there were large
swathes of terra incognita waiting to be
discovered and mapped by ‘civilization`;
this ideology is still echoed in ELT
textbooks, such as Headway Upper-
Intermediate, which includes a reading
feature on the explorer Marco Polo`s
`discovery` of China, then juxtaposing
this with another reading exercise
featuring a Western backpacker
exploring the Far East (Soars & Soars,
2005, p.16). This ethnocentric depiction
of an adventurous Westerner
discovering the world is therefore
brought from the past into the present.
However, this adventure seeking
attitude may implicitly influence the
motivation of many Westerners
working abroad as English teachers.
Their motivation for teaching may not
be commensurate with the
requirements of their learners, whilst
they may not possess the required
pedagogic skills. Griffith notes the
“proliferation of cowboy teachers who
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have no feel for language, no interest
in their pupils and no qualms about
ripping them off” (1999, p.11). Even
skilled language teachers, however,
may not properly understand the
foreign pedagogic systems in which
they are employed, and may mistakenly
apply Western solutions to distinctly
non-Western problems. Tollefson
argues that “ESL experts are often hired
as consultants to disperse ‘solutions’ to
complex educational problems in
countries about which they know very
little” (1991, p.97).This is comparable
to the ideology displayed in the title of
the teaching handbook Teaching English
Abroad: Talk Your Way Around the
World (Griffith, 1999), in which the
emphasis is placed on talking rather
than listening, or learning. ELT can be
seen as a top down, colonial exercise
which dispenses knowledge and values
whilst establishing a disconnection
“from the social context within which
it operates” (Phillipson, 1992, p.259).

ELT and globalization

Whilst some contend that the colonial
age has ceased to exist, others see the
economic processes of globalization as a
continuation of the same ongoing
historical project (Goldsmith, 2001, p.19).
The beginning of this modern corporate
colonialism can arguably be traced back
to the 1973 Organization of the
Petroleum Exporting Countries (OPEC)
oil crisis, which ushered in a historical
sea change within the world of
macroeconomics, leading to a collapse
of the Bretton Woods economic system
and a subsequent rejection of Keysian
economics. The rise to prominence of

Western laissez-faire economics
precipitated a shift in English language
teaching policy towards the newer oil
based economic system (Brumfit, 2001,
p.118), overseeing “a period of change
which radically altered the scope and
structure of ELT” (Howatt &
Widdowson, 2004, p.232).In this neo-
economic world, English became a
valuable commodity analogous to oil,
exemplified by the British Council’s
1987/88 report which specifically
identified that “Britain’s real black gold
is not North Sea Oil but the English
language” (Phillipson, 1992, p.48). For
the Council, the challenge regarding
English was thus to “exploit it to the
full” (1992, p.48).

This has led to the Council prioritizing
the opening of offices in highly lucrative
markets such as China and the Gulf,
whilst closing a number of offices in
countries judged of little economic
importance. The closure of the Belarus
office invited Parliamentary criticism in
2001, prompting the Minister for Europe,
Peter Hain, to respond by informing the
House of Commons that “the decision
to close the British Council operation in
Minsk followed a strategic review by the
council designed to maximize
effectiveness world wide” (Parliament
UK, 2001). This statement underlines the
primary interest of the council, which one
understands in this context as being the
pursuit of economic gain through
exploiting the commodity value of
English. Companies in the United States
have also been accused of exploiting
English for economic purposes. US based
ETS, the administrator of TOEIC and
TOEFL, which administers English tests
in more than 180 countries worldwide,



Journal of NELTA, Vol 18 No. 1-2,    December 2013 21

NELTA

(ETS, 2013) has been accused of failing
to pay taxes in Korea on tests which cost
25 billion won in annual fees (Oh &
Kang, 2009). This is despite the findings
of a 2008 Korean policy paper, which
found that the high dependency on
foreign English proficiency tests means
23 billion won…flowing out of Korea
each year (Kim, 2012).

By employing an imperialist theoretical
framework one can pursue the argument
that globalization is a continuation of the
same discourses that colonialism created
(Mar-Molinero, 2006, p.78).Whilst
colonial powers have historically
exported Western cultural values, in the
neo-economic global world Western
businesses now export corporate values.
Concern has been raised that this
economic process will ensure an
increasingly Western influenced global
homogenization, driven by consolidated
corporate interests. Integrated marketing
strategies ensure that Disney products
and imagery promote McDonalds,
which it has a ‘tie-in’ with, whilst Warner
Bros is joined with Burger King (Pilger,
1999, p.69). Others argue that the entire
educational sector is pervaded by the
business ideology of powerful
multinational companies. Bello (2001)
claims that brand names such as “Coca-
Cola, Pepsi, McDonalds, Burger King
and Proctor & Gamble are also directly
involved in developing curricula for
schools along with advertising
promotions to help kids grow up
corporate” (p.133). The ELT industry has
also been criticized for promoting
Western corporate interests (Gray, 2010,
p.729), and for depending on “the
capitalizing interests and exploitations of
the sponsoring agent” (Litz, 2002, p.6).

Recent textbooks such as Headway
Upper-Intermediate and English File
Upper Intermediate have committed acts
of product placement, containing
articles on Western corporations such
as Starbucks (Soars & Soars, 2005,
p.58), and McDonalds
(Oxenden&Latham-Koenig, 2001,
p.108).

ELT materials content

The content of ELT textbooks serves to
aid the practises of Western
corporations, legitimizing global brands
and products as an inevitable norm.
English File Upper-Intermediate refers to
McDonalds as having “fundamentally
changed human behaviour in every
country” (Oxenden & Latham-Koenig,
2001, p.108), and English language
students are encouraged to believe in the
legitimacy of this, and are tacitly led to
consider themselves, for good or ill, as
having been “McColonized” (2001,
p.108).  Similarly, Cutting Edge Pre-
Intermediate features a gap fill exercise
which requires students to add verb
forms to an incomplete passage of text
featuring Nike shoes (Cunningham,
Moor & Comyns-Carr, 2005, p.109), and
New Headway Elementary contains a gap
fill activity which centres on Coca Cola
and Wranglers jeans (Soars& Soars,
2012, p.60). ELT textbooks can be
understood as serving to pave the
ground for the development of markets
favorable to Western interests, where
“the timely provision of ELT textbooks
was identified as a strategic initial
move” (Gray, 2010, p.716). ELT
textbooks thus legitimize economic and
vocational roles in a neo-liberal climate
where individuals are encouraged to
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brand themselves to stand out.
Textbooks accentuate this process by
featuring the world of work as “a
privileged means for the full and intense
realization of the self” (Gray, 2010,
p.714). Gray`s qualitative analysis of a
selection of textbooks highlights the
high number of work related units
featured. For example, New Headway
Upper-Intermediate, 2005, contains 12
chapters, 4 of which feature work as a
major theme (Gray,2010, p.721). Gray
suggests that this illustrates “a ‘Brand
You’ perspective and, in general, a
celebratory view of the world of work
as a means to personal fulfillment” (2010,
p.721).

Lifestyle choices which compliment
global economic processes are also
depicted in a celebratory fashion by
textbooks. Cars are depicted as an
essential modern lifestyle choice, and the
ability to drive a car is featured in World
Link Intro as one of a series of
requirements that potential job
applicants will need in order to succeed
(Stempleski, Douglas & Morgan, 2004,
p.132). Conversely, a reading activity in
New Headway Elementary features two
people who have never learnt to drive,
emphasizing the eccentricity of this
oppositional lifestyle choice through the
deployment of an explanation mark
(Soars& Soars, 2012, p.110). Mobile
phone purchase and usage is similarly
promoted and naturalized by textbooks.
Headway Upper-Intermediate deploys the
phrase “texting to the rescue” (Soars &
Soars, 2005, p.113) whilst English File,
Upper Intermediate employs the
expression “Saved by her Mobile”
(Oxenden & Latham-Koenig, 2001,
p.123), and another exercise uses the

phrase “If we had a mobile phone we
could call for help” (2001, p.44). The
language employed in these various
texts helps naturalize the existence of
specific commodities and specific
economic lifestyle choices as essential,
natural and normal.

The type of Western culture found in
ELT texts often conforms to an elitist and
canonized standard, exemplified by F.R
Leavis‘s The Great Tradition (Leavis, 1950,
p.1) in which he identified Anglo-
American writers as the bearers of great
and immutable values. Classical writers
from the Western literary canon, such as
Dickens (Soars& Soars, 2005, p.29),
Charlotte Bronte (Soars& Soars, 2012,
p.47), and W.H. Auden (Soars& Soars,
2003, p.99), can be discovered in the
pages of various Headway textbooks,
while English File Upper-Intermediate
features reading exercises on
Shakespeare (Oxenden & Latham-
Koenig, 2001, p.112). Similarly, many
ELT reading textbooks focus chiefly on
Western literary texts to the exclusion of
global literature selections. Of particular
note is the reading textbook series
Discovering Fiction, which affords space
for a large selection of American writers,
such as Hemingway, Langston Hughes,
Ray Bradbury, and Shirley Jackson (Kay
& Gelshenen, 2001).Yet there is no place
for international writers such as
Marquez, Mahfouz, or Lao She. English
may enjoy the status of a widely used
global language, but the previous
textbook examples are perhaps
symptomatic of the general lack of focus
on global culture in many ELT texts.

ELT textbook writers have been criticized
for their inherent social and cultural
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biases (Litz, 2002, p.6), whilst ELT
materials have been accused of acting
as Trojan horses which transmit
cultural and economic discourses. This
has led to some English teachers feeling
concern that, by introducing texts
which contain Western culture into an
ELT class, they are in some manner
contributing to linguistic and cultural
imperialism (Sell, 2005, p.86). Other
practitioners maintain that all Western
culture should be kept out of the ELT
classroom (Torikai, 2011) due to its
perceived hegemonic properties. Yet
keeping students away from Western
culture appears impossible in an age
when students often choose to gain on-
line and TV access to this culture during
their leisure hours. Perhaps, in the long
run, teaching the culture found in ELT
materials at a deeper, more critical level
may instead be more profitable because
students require a great deal of cultural
education in English classes to achieve
a deeper level of communicative
competence and fluency (Kramsch,
1993). Such culture, if not explicated
properly, can confuse students who
may come from very different schematic
backgrounds (Widdowson, 1990).This
necessitates engaging with foreign
cultures and literary texts more
rigorously and critically.

Critical thinking approaches in ELT

Although critical thinking in education
was previously thought to be the
province of first language education
(Fisher, 2001), recent practitioners have
begun teaching critical thinking in English
foreign language contexts. In Japanese
classrooms, several English teachers
(Stapleton, 2002; Day, 2003) have

observed that their students found little
difficulty in thinking critically in
English. Promoting a more critical
thinking approach could involve
practitioners introducing new and
different ways of looking at subjects in
ELT materials. Byram, Gribkova, &
Starkey (2002) advocate an
intercultural approach; deepening the
culture found in textbooks by looking
at it from different perspectives. For
example, the theme of sports can be
examined from many critical
perspectives, including gender, age,
region, religion, and racism (p.22). To
aid this process, regularly distributing
and recycling discussion vocabulary in
ELT classes can help learners understand
cultural issues, and find new ways to talk
about cultural diversity. Students could
be taught words such as ‘human rights’,
‘equality’, ‘dignity’, and ‘gender‘, and this
new vocabulary could then be applied
to ostensibly superficial textbook topics
such as homes, school, work, tourism,
and leisure. An individual student
response to ELT materials could be
encouraged through the introduction of
vocabulary such as ‘visualize‘, ‘imagine‘,
‘relate‘, and ‘infer‘; introducing
vocabulary such as ‘stereotype‘, ‘racism‘,
‘representation‘, ‘prejudice‘, ‘ethnic
minority‘ and ‘bias‘ could encourage
students to evaluate how such ELT
materials represent themselves and other
cultures through comparison with native
cultural items. ELT materials which
focus on jobs and working practices
could be expanded and deepened
through introducing discussion concepts
such as ‘fair and unfair salaries‘, ‘child
labour‘, ‘exploitation‘, ‘permanent‘ and
‘temporary contracts‘, ‘free-trade‘, and
‘sweatshops‘.
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This critical approach can be
complimented by careful audio-visual
selections which suit students‘ leisure
interests. Canning-Wilson‘s research
(2000) revealed student preference for
increased use of audio-visual materials
in the classroom, whilst other researchers
argue that these media can enhance
student understanding of culturally
specific topics and contexts (Rivers,
1981, p.399). An approach which uses
audio-visual materials and vocabulary
to critique content and motivate
discussion would aim to equip ELT
learners with a valuable set of
conceptual thinking tools which, it is
hoped, would avoid students
perceiving foreign culture, or
themselves, through the prism of
corporate branding and vocational
stereotypes.

Teaching English critically in a
Japanese university

This writer undertook the research
during the course of the 2012 academic
year to attempt to determine the
effectiveness of employing vocabulary
and visual materials to scaffold
students’ critical comprehension of
textbook content. This research was
conducted in a communicative English
class at a private university in Japan.
The institution assessed and arranged
students according to their TOEIC
scores, and the 20 students taking this
particular course were placed in a
middle level class, having achieved a
mean class score of 420 on the TOEIC
scale. The course was designed around
the compulsory class textbook New
Cutting Edge Pre-Intermediate
(Cunningham, Moor, & Comyns-Carr,
2005, p.107), a text which integrated all

four language skills to aid the
completion of speaking and discussion
activities. The chapters of the textbook
were arranged in terms of theme; topics
including leisure, work, fashion, life
ambitions, foreign countries, brands,
relationships, and money. Each
textbook topic was usually divided and
taught over two classes; whilst the
textbook was used in the first class, the
second class saw the teacher introduce
vocabulary handouts and audio-visual
media, which it was hoped would
allow the students to critique the
textbook content. In the following
paragraphs an example of this
approach is given.

The teacher sought to encourage a more
critical student approach towards
global brands, which was the central
topic of Cutting Edge Pre-Intermediate
module 12. The chapter, entitled ‘Got
to have it!’, contains a reading exercise
focused on the world’s most popular
brands, such as Coca-Cola, Rolex,
Nokia, Mercedes and KFC (2005,
p.107).  The reading exercise is prefaced
with an introductory paragraph which
states “Nowadays you have to be a
brand”. Although the teacher was
committed to teaching the vocabulary
and grammar within this module, some
concern was held regarding the ethics
of promoting global brands and
products whilst doing so. In the
subsequent class, therefore, the teacher
sought to engender a more critical
approach towards these themes. The
students were given handouts with the
words `want` and ‘need` written on
them, and were encouraged to discuss
the differences between them, before
brainstorming and listing important
things that they really needed in their
lives, and things that they merely
craved.
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Students were next shown a TGI Fridays
advertisement featuring the animated
character Homer Simpson (myuserok3,
2008) in which his commercial choices
are influenced by his television. The
concept of ‘brainwashing‘, or being
‘manipulated‘ by brand advertising was
introduced through the distribution of
more vocabulary handouts, and
students were invited to discuss
whether this advertisement targeted
the character‘s practical needs or
desires, before discussing whether an
advertisement had ever influenced or
manipulated them when buying a
product. Students were then shown
two different examples of Gillette
commercials (fishnchimps, 2006;
MiscVideos78rpm, 2009) before
discussing whether these
advertisements employed
brainwashing, and targeted one‘s needs
or wants. Students observed that while
the older commercial focused purely on
the razor‘s functionality as a shaving
device, appealing to a customer‘s
practical needs, the more recent
commercial appeared to manipulate its
audience through the use of imagery
such as fast cars and beautiful women,
appealing to customer wants. Finally,
students were required to consider if
they agreed with the textbooks‘ “Got to
have it!” (Cunningham, Moor &
Comyns-Carr, 2005, p. 107) assertion,
whilst also discussing whether the
branded goods displayed in the
textbook were things that they really
needed, or were merely manipulated
into wanting.

The focus of the class then shifted from
brand advertising to brand ethics; the
students were introduced to the concept
of exploitation through being shown a
CBC news clip about child labor at a
Gap clothing factory in India

(Mediascrape, 2007). They were
required to listen to the short clip and
identify the age of the children, their
nationality, and the name of the brand
involved in exploiting them. Having
been taught the words ‘sweatshop‘,
‘exploitation‘, ‘salary‘, ‘working shifts‘
and ‘temperature‘ the students were
then asked to imagine that they were
the CEO of a global brand, and decide
in pairs how cheaply they would be
able to pay their sweatshop workers,
what their working shifts would be, and
the temperature of the sweatshop
factory. A short excerpt was then shown
from the documentary The New Rulers
of the World (Powertrans, 2012) about
global brands in Indonesia. While they
listened, the students were required to
identify workers‘ daily salaries (about
1 dollar per day) working shifts (24
hour working shifts), and factory
temperature (around 40 degrees
Celsius) and then compare this to their
own ideas, which were of course much
fairer. Finally, the students were
required to identify which brands were
featured in the documentary. It was
discovered that several of these were
also featured in the “Got to have it!”
section of the course textbook, leading
to a final discussion on the merits of
brand purchases vs. ethical shopping.

Research methodology and results

In order to evaluate the general success
of this classroom approach towards
scaffolding a critical comprehension of
culture, some statistical research was
undertaken. This research incorporated
distributing a small quantitative and
qualitative student response
questionnaire, which was given to a
total of 20 students in the final class of
the semester. It was hoped that by
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As shown in Table 2(above) the
students’ overall opinion rating of
the textbook was a fairly weak 3.33,
whilst its ability to provoke a critical
response scored a low 2.22. In
comparison, the video clips scored a
much higher 3.89 and 3.78 in general
ability and critical thinking
respectively. The results of the

measuring the students’ attitudes
towards these classroom media, and
comparing their response towards the
course textbook, an overall barometer
of the effectiveness of the approach
could be established. For the 6
quantitative questions, the author
decided to employ a Likert-style
response option system, a style which
commonly contains five response
options, but which has also been used
with fewer than two and up to seven
responses (Dornyei, 2010, p.28). The 6
questions were divided into three
sections: course textbook, course videos
and vocabulary handouts. A Likert-type
scale was designed so that the students
would give a clear positive or negative
choice from the four choices. The
students could therefore answer with
a strong or mild positive or negative
response. One example question is given
below in Table 1.

Table  1:  Example  close-ended
question  from  the  questionnaire

What was your opinion of the
course textbook?

a)  interesting b) okay
c) uninteresting   d) boring

In the above example, interesting was
assigned a score of 4 points and okay
a score of 3.  These were the two
‘positive’ responses. Uninteresting
was given a score of 2, and boring a
score of 1. These were the two
negative responses.

Table  2:  Final  mean  ratings  of
students’  responses  towards  the
course

3) What was your opinion of the
video clips used? a)  interesting  b)
okay  c)  uninteresting  d) boring
Answer: Interesting.

3.89

4) How did the video clips help
your ability to think critically about
foreign culture?  a) very useful     b)
useful    c) a little useful    d) not
useful Answer: Very useful.

3.78

5) What was your opinion of the
vocabulary  handouts  used?a)
interesting  b) okay  c)  uninteresting
d) boring Answer: Interesting.

3.34

6) How did the vocabulary clips
help your ability to think critically
about  foreign  culture?    a) very
useful     b) useful    c) a little useful
d) not useful Answer: Very useful.

3.56

Course Materials Questions Mean

1)  What  was  your  opinion  of  the
course textbook? a)  interesting  b)
okay  c)  uninteresting  d) boring
Answer:  Okay

2.33

2)  How  did  the  course  textbook
help  your  ability  to  think
critically  about  foreign  culture?
a) very useful     b) useful    c) a
little useful    d) not useful Answer:
Useful.

2.22
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leading some theorists (Phillipson,
1992) to argue that the English
language is employed as a tool of
hegemony due to the ideology of
colonialism that underpins it. This is
especially concerning in a classroom
context, where students are often
mandated textbooks and materials
which, as this paper has argued, are
inundated with Western specific
cultural and commercial references.
Nevertheless, Canagarajah (1999 as
cited in Gray, 2010) suggests that
students do on occasions recognise
the ideological nature of certain
content, and seek to challenge it
(p.730). Diaspora can also occur,
where local communities creatively
re-embed foreign culture within their
own local contexts (Osgerby, 2004,
p.172). Thus, Gray observes that
“clearly there is a need for more
detailed research into how such
content is perceived” (p.730). In the
meantime, while ELT practitioners in
the field may have little choice over
the types of materials that they use
(Flavell, 1994), a culturally critical
approach to such materials can be
introduced at a simplified, basic level
through the introduction of
scaffolded vocabulary, discussion
questions, and discrete use of audio
visual materials. Therein lies a
collective challenge for ELT
institutions and teachers: to inculcate
a more critical response to materials
used in their classrooms whilst
fulfilling their language teaching
objectives.

questionnaire thus indicate that the
textbook was rated less highly than
the video materials were. One of the
chief reasons for this may lie in
Canning-Wilson‘s (2000) findings
which revealed a general student
preference for increased use of audio-
visual materials in the classroom.
Nevertheless, the teacher-created
vocabulary handouts also
engendered a positive response from
students, achieving a general score
of 3.34 whilst their ability to provoke
a critical response scored a strong
3.56. Question 7, the sole qualitative
question, asked the students
whether they felt their ability to
think more critically about foreign
culture had improved or not, and
over 80% of the class replied in the
affirmative. When asked to explain
why, many of the students wrote
that the combination of videos and
vocabulary handouts afforded them
a wider view of foreign culture than
provided by the textbook. Overall,
the data was extremely positive, and
suggested that students were
interested in approaching culture
more critically in ELT classes.

Conclusion

In the modern globalized world,
opportunities are increasingly
specifiable to English language
ability. The ELT industry, whilst
profiting from this imbalance, can
also be seen to embody a number of
economic and cultural discourses,
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Student  Course  Questionnaire

1) What  was  your  opinion  of  the
course  textbook?

a) interesting b)okay
c) uninteresting d) boring

Please circle a, b, c or d.

2) How  did  the  course  textbook
help  your  ability  to  think
critically  about  foreign  culture?

a) very useful b) useful
c) a little useful d) not useful

3) What  was  your  opinion  of  the
video  clips  used?

a) interesting b) okay
c) uninteresting d) boring

4) How  did  the  video  clips  help
your  ability  to  think  critically
about  foreign  culture?

a) very useful b) useful
c) a little useful d) not useful

5) What  was  your  opinion  of  the
vocabulary  handouts  used?

a) interesting b) okay
c) uninteresting d) boring

6) How  did  the  vocabulary
handouts  help  your  ability  to
think  critically  about  foreign
culture?

a) very useful b) useful
c) a little useful d) not useful

7) My ability to think more critically
about  foreign  culture  has
improved/ not improved.

Please circle improved or not improved,
and if possible explain why below.
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Joshua Cohen

Abstract

This study sought to test the hypothesis that topic-selection control influences fluency in
writing. A total of 29 second-year university students (9 men, 20 women) in two separate
classrooms engaged in a free writing activity using different topics (both teacher-selected
and self-selected) in order to determine which approach was more likely to increase writing
fluency. Participants’ written output was then textually analyzed for fluency using a
type/token formula. A total of 116 samples written by participants over four weeks were
examined to measure their writing fluency by counting the total number of unique words
produced in a free writing task. Participants’ writing samples were then analyzed by
conducting a correlated-samples t-test. The results showed the effect of topic-selection
had a statistically significant influence on increasing students’ writing fluency. The results
also support the claim that fluency development deserves a prominent role in second and
foreign language classrooms and curriculums.

Key words: Fluency development; EFL writing; Free writing; Topic selection

Introduction

Writing fluency is a skill that,
unfortunately, many foreign language
learners lack. This inability can leave
them feeling frustrated and even fearful
of the act of writing (Cheng, 2004).
However, fluency development activities
have been shown to result in both
language learning and skill gains
(Chenoweth and Hayes, 2001). By
measuring participants’ ‘burst length’ in
a writing task, the researchers showed
that fluent (i.e., automatic) word
production increased based on a writer’s
experience and familiarity with the
language. The researchers also
demonstrated that as writers’ fluency
increased, their capacity to produce

longer, richer strings of text increased
too. Other studies by Elley and
Mangubhai (1981), Fellner and Apple
(2006), and Perl (1979) also reported
improvement in learners’ ability to use
language when the main goal was
fluency development.

Fluency

Fluency refers to having ready access to
what you already know. In their seminal
work on automaticity, LaBerge and
Samuels (1974) described fluency as an
automatic process, which requires no
conscious effort. Schmidt (1992) also
referred to automaticity, arguing that
fluency should be characterized by the
ability to retrieve language forms
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immediately and without conscious
searching. Brumfit (1984) asserted that
fluency is associated with using language
in a natural way and that continuity and
speed are involved.

Nation (2007) has suggested that in a
well-balanced second language (L2)
course there are roughly equal
opportunities for learning through four
equal strands: meaning-focused input,
meaning-focused output, focus on form,
and fluency development. Nation’s
fourth strand, fluency development, calls
for students to make the best use of what
they already know by working with
known content across the four skills of
listening, reading, writing and speaking.
Writing fluency development occurs
when all of the materials learners use are
largely familiar to them and come from
a corpus of words and grammatical
forms already internalized by them.

Freewriting

One classic writing fluency development
procedure is freewriting. Elbow (1973)
defined freewriting as an activity where
one quickly writes without stopping, but
does not rush, look back, cross anything
out, or stop and wonder which word to
use. During freewriting, participants are
often instructed not to erase, not to use
dictionaries or thesauruses, and to try
writing whatever comes to mind
regardless of how far-fetched it may
seem. The goal of freewriting is to get as
many thoughts down onto paper as
quickly as possible.

There are a number of pedagogical
benefits to setting aside time for
freewriting. As a fluency building
technique, freewriting can assist students

in producing writing quantity and help
them develop the ability to perform
under pressure of time. It may also help
them to generate and develop topics,
improvise on themes, recognize ideas of
which they may not have been previously
aware, and helps them become more
familiar and comfortable with the writing
process in general (Jacobs, 1986). Busy
teachers often employ freewriting
because it is easy to set up and requires
little maintenance to keep going.

Freewriting is also done in L2
classrooms, most commonly in the form
of journal writing (Allison, 1998; Peyton
& Stanton, 1993; Spack & Sadow,
1983). Another popular freewriting
activity involves students writing as
much as possible on a topic in a
specified period of time. An intriguing
component of this type of activity is the
selection of the topic – either by the
teacher or by the student. Bonzo (2008)
investigated the effects of topic selection
on writing fluency with a group of
university students studying German in
the United States. His study
demonstrated a strong correlation
between both grammatical and lexical
complexity and participants’ general
writing fluency, regardless of whether
the topic was self-selected or teacher
selected. This study’s main goal was to
better understand the influence of topic
selection on writing fluency with
students studying English as a foreign
language in Japan.

Purpose of the study

Although most modern language
curriculums place a high premium on
speaking and reading fluency
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development, very little time is devoted
to developing writing fluency.
According to Brown (1990), for learners
to become more proficient in writing
they need the opportunity to write and
the motivation to do so. Presently when
writing from learners is called for,
teachers, tests, and textbooks typically
determine the topic and setting in which
language learners must comply.
However, Hinkel (2009) found that
participant output was significantly
affected by the writing topic alone. If
this is true, then teachers and textbook
writers need to be more cognizant of
the content students find engaging and
which topics will produce the greatest
results.

Research question

To answer the question of what types
of topics tend to motivate students the
most, this study focused on the following
research question:

Does topic-selection control (either self-
selected or teacher-selected) during a
timed freewriting activity influence
participants’ writing fluency as
calculated by a general fluency score?

Methodology

Participants

The participants were 29 second-year
students enrolled in two business
communication courses at a large,
private university in western Japan. The
students were not randomly assigned,
but formed samples of convenience. One
class consisted of 13 students and the
other class had 16 students. The students’

years of formal English instruction (i.e.
English learned in an academic setting)
ranged between seven and nine, but
were considered low by tested
proficiency with English. The mean
TOEFL PBT score for the students was
469 (SD = 20.46).  Twenty-eight were
native speakers of Japanese and one
spoke Chinese as a first language. Ten
were men and nineteen were women
(although first language and gender
were neither controlled for nor
considered as variables in the study).
Age too, was neither controlled for nor
considered as a variable; however all of
the participants were at least 19 years
old. All the participants were majoring
in Business Administration and all
participants who took part in the study
signed a consent form.

The ninety-minute long classes met
twice a week for 15 weeks; however,
the study described here lasted 4 weeks.
The primary goal of the classes was to
help students feel more comfortable
thinking, speaking, and listening in
English using business-related topics as
the content base, but the course also
aimed to help develop writing
competence.

For the study, the two groups were
counterbalanced with regard to topic
selection to reduce any effects from the
order of introduction. The control of
topics was altered so that participants
who selected freely in their first session
were given a topic for their second
session, while those who received a
topic in their first session selected freely
for their second session. Subsequent
sessions and topics were alternated as
shown in Table 1 below.
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Table 1: Design of the counter-balanced
study
Session Group  Green Group Blue

One Self-selected Life after graduation

Two Life after graduation Self-selected

Three Self-selected Favorite class

Four Favorite class Self-selected

Procedure

Shortly after the start of the spring
semester, the two groups of students
received detailed explanations about
what freewriting is, how they should do
it, and how it can be beneficial in
developing writing fluency. A brief
outline of the research scheduled to take
place was presented, and the students
were assured that none of their efforts
in the studywould be graded nor count
in any way toward their final grade. On
the same day, the students were given
an opportunity to practice using a ‘mock’
freewriting exercise, which served as
chance for them to familiarize themselves
with the process.

The procedure for the activity was the
same on each day (except for the first
day). In an effort to prevent course
content and classroom influence on
students’ production, the freewriting
task always took place at the start of each
class. The participants received handouts
for each freewriting session informing
them of the day’s topic (see Appendix
A) and then began the activity at once.
The topics used in the study were the
kind beginning language students are
familiar with: 1) What is your favorite
class? 2) Describe life after graduation.
Students’ self-selected topics covered a
wide variety of subjects, including

movies, part-time jobs, weekend plans,
and birthdays.

There were no prewriting activities and
a 10-minute time limit was strictly
enforced. Using Elbow’s (1973) tenets to
freewriting as a guide, the researcher
instructed participants to write without
stopping and not to worry about any
standards for their writing. To help keep
them focused on the activity they were
told not to use pencils, erasers, or
dictionaries. No feedback was given on
any of the freewriting completed by
participants. If a participant missed a
session, they were prompted to make up
the missing data sample as quickly as
possible. All makeup sessions took place
in an empty classroom with the guidance
of the researcher and under identical
conditions.

Data and analysis

Upon completion of the final session,
participants’ output was prepared for
analysis by the researcher. All of the
essays were transcribed using standard
word processing software. Any
misspelled words were corrected
provided, that the errors were
identifiable to the researcher. The essays
were also reviewed for inadmissible
words. Common Japanese loan words,
such as karaoke and sushi were included
as were any Japanese proper nouns.
Romanized spellings of uncommon
Japanese words (e.g., okonomiyaki, tencho)
and words written in the Japanese kana
systems (hiragana, katakana) or Chinese
(kanji) characters were omitted from the
data. The full guidelines for determining
what qualified as a word are listed in
Appendix B.
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Next, the lexical diversity of each
sample was established by
differentiating between the number of
types and tokens contained within each
sample. Contractions were counted as
two tokens, however words with the
possessive “s” were counted as one.
Well-known acronyms (e.g., TOEFL)
were also counted as one token (see
Appendix C for the guidelines on
determining the uniqueness of a word).
By way of example, the following
sentence, ‘On weekends my father always
cooks because his cooking is much better than
my mother’s cooking.’ contains 16 tokens
and 14 types.

Although more research is needed
measuring writing fluency, there is a
great deal of literature focused on the
assessment of writing proficiency
(Connor-Linton, 1995; Polio, 1997;
Raimes, 1985). These kinds of approaches
may be effective when judging writing
for skill or attention to form, but come
up short when the subject of fluency is
being measured.

In studies of spoken language, rate of
production has become the benchmark
most commonly used to measure
fluency. However, Wolfe-Quintero,
Inagaki, and Kim (1998) identified two
additional ways of defining fluency in L2
language production: simple frequency
counts (of a particular feature, structure,
or unit) and more complex calculations,
involving indices based on formulas,
which then yield numerical scores. To
quantify and assess participants’ lexical
diversity for this study, a fluency score
was calculated using a type-token
formula originally proposed by Carroll
(1967):

As illustrated above, fluency was
established as a function of lexical
diversity with the total number of word
types (U) per square root of two times
the total number of word tokens (T).
Whereas typical type-token ratios
simply divide the total number of word
types by the total number of tokens (U/
T), Carroll’s formula accounts for
variations in the total number of words
produced. For example, using the
standard type-token ratio, a participant
who wrote 200 words with 100 different
word types would receive the same
score (0.5) as a participant who wrote
50 words with 25 different word types
(100/200 = 25/50 = 0.5). To offset this
kind of weakness Carroll suggested a
more sensitive approach where the
same participants would receive
fluency scores of 5.0 and 2.5
respectively, thereby giving higher
scores to participants who were able to
produce more in the same amount of
time.

After each participant’s freewriting
samples were calculated they were
given a fluency score and the means for
each score analyzed within each group.
The mean scores for the two conditions
(self-selected and teacher-selected
topics) and two groups are
summarized in Table 2 below. There
was considerable variance in output
between the conditions of teacher-
assigned topics and self-selected topics.
In both groups the mean for self-
selected topics was higher than that of
teacher-selected topics.

F =
U

2T
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Results

To determine the influence of topic
control on production, a correlated
samples t-test was conducted. There was
a significant difference in the scores for
teacher-selected (M = 4.10, SD = .43) and
self-selected topic (M = 4.42, SD = .38)
conditions; t (28) =  -6.18, p < .0001. These
results suggest that topic-selection
control has a positive effect on writing
fluency. Specifically, the results suggest
that when students are granted the
freedom to select their own topics, they
write more and use a larger variety of
words to express themselves. In other
words, their writing fluency increases.

Discussion

This study investigated the influence
topic-selection control has on fluency in
timed, unplanned, L2 freewriting. The
dependent variable in the study,
participants’ fluency scores, was
significantly influenced by the control of
the topic. It did not matter whether
participants first self-selected a topic or
had one assigned to them; their fluency
scores were significantly higher when
writing was elicited from a self-selected
topic. In other words, participants wrote
more and with greater lexical variety

Table 2: Topic control and fluency

Group n Topic control mean SD

Blue 13 Teacher-selected 3.93 .30

Blue 13 Self-selected 4.21 .23

Green 16 Teacher-selected 4.18 .50

Green 16 Self-selected 4.58 .40

Combined 29 Teacher-selected 4.10 .43

Combined 29 Self-selected 4.42 .38

when they were free to choose their own
topics rather than being assigned one.

There are a number of possible
explanations why participants’ writing
fluency increased when self-selecting a
topic. The absence of topical boundaries
may have given them the confidence to
explore areas they might have otherwise
avoided when writing with an assigned
topic. Conversely, teacher-selected topics
may have inhibited participants’ from
using their full range of vocabulary and
syntax. A recent study by Hinkel (2009)
looked at writings done by L2 speakers
of Chinese, Japanese, and Korean and
found evidence that topic selection had
a direct influence on the use of certain
grammatical features and word choices.

Another possible explanation is that
participants may have felt topics of their
own choice were easier to write about
than topics assigned to them. Holmes
and Moulton (1997) found that specific
attributes of L2 journal writing (e.g. topic
choice, frequency, and spontaneity) led
students to believe that self-selecting a
writing topic was related to their
increased ability to write more fluently.
Their research lends credibility to the
notion that freedom of choice and affect
may be closely associated.

That participants in each group wrote
more when they chose the topic may not
account for all the factors involved in
writing production. This study did not
test nor take into account brainstorming,
circumlocution, pre-writing, grammatical
complexity, or use of metacognitive
strategies, all of which could be factors
in producing differing levels of text.
Participants in this study received a
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fluency score, which was established as
a measure of two times the total number
of produced words divided by the
square root of the total number of words.
Simply writing more is not in and of itself
an accurate measure of fluency, but does
suggest that learners in beginning level
classrooms should be given some control
and freedom over the topics they write
about.

Limitations

Although this study reached its goal, a
number of limitations must be
considered. First, the research was
conducted with low-level students and
lasted only four weeks. Such a short
amount of time may not be sufficient to
obtain a representative sample of the
effect topic-selection has on fluency.
Future studies should take place over
longer periods of time and be replicated
with students from a variety of first-
language backgrounds and second-
language proficiency. Second, there was
a relatively small sample size. The
findings reported here may not be
generalizable to the broader community
of language learners at large. Third, this
study did not consider the lexical
complexity of participants’ output.
Future studies might investigate how
grammatical accuracy or word
difficulty changes between free-choice
and teacher-selected topics. Fourth,
learner individual differences such as
affect, motivation, and the overall
ability to write in L2 may have
influenced the amount participants
generated with regard to fluency. There
were no measures taken to account for
these kinds of differences.

This study was also limited by the
absence of qualitative questions such as
whether participants enjoyed freewriting
or the topics presented to them. It is
possible that different topics or a
different format may have different
results on participants’ output.

Conclusion

The age-old adage, practice makes
perfect is likely a familiar one. Successful
actors, athletes, and musicians are all
aware of it; it is what drives them to
practice their craft so relentlessly.
Fortunately, the key principle shown to
be effective in training for sports and
music can also be applied to the study
of foreign language. For students to reach
their goal of becoming proficient and
skilled language users they need
frequent opportunities to practice.
Brumfit (1985) has suggested that as
much as a full-third of an entire course
be devoted to fluency activities with
gradual increases occurring as the class
progresses. Although curriculum
demands may restrict the amount of time
available for such training, it makes good
pedagogical sense to devote as much
time as possible to fluency training
activities.

Setting aside time for learners to
practice writing is a solid first step
toward their mastering the process.
Exposing them to meaningful and
authentic content is a logical next step.
The last step is for teachers to fully
engage their students by giving them
the freedom and responsibility to choose
the content of their study. In shifting
the responsibility to the learners,
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teachers and learners alike can feel
confident they are taking steps toward
fluency development and the mastery
of a foreign language. As evidenced by
the results of this study, simply shifting
the control of topic choice can have
profound results on learner output in
terms of quantity. Future research may
address the effect topic control has on
accuracy and complexity.
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Appendix  A

T

U

Do not write here

ID  Number:_________

Class:  _____________

Freewriting

In “Freewriting,” you have a limited
amount of time to write as much as you
can. This activity is designed to increase
your fluency in writing. Please be sure
you write  in pen only. Do not use an
eraser,  instead  cross  out  any  words
you  don’t  like.  Please  refrain  from
using your dictionary.

TOPIC: Life after graduation

Appendix  B

Rules for what counted as a word (Tokens)

Misspelled words that could be
identified by closeness to the correct
spelling or by context were counted.
(e.g. whare for where)

Contractions were counted as two
words (e.g. you’re was two words)

Japanese words commonly used in
English (e.g. kimono) counted
towards the total.

Words were counted even if they
did not fit into a sentence, e.g. a
bulleted list.

Names were counted based on
number of words in the name. (e.g.
Brad Pitt was two words)
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Rules for what did not count as a word
(Tokens)

Romanized spellings of katakana
English loan words were not
counted. (e.g. resutoran for
restaurant)

Kana spellings of katakana
English loan words were not
counted. (e.g. ì0¹0È0é0ó0)

Romanized spellings of true
Japanese words were not counted
(e.g. inu)

Kanji did not count as words. (e.g.
qg’Y*– did not count )

Scratched out words did not
count as words.

Appendix  C

Rules for deciding the uniqueness of a word
(Types)

Different forms of the same word
were counted as different words
(e.g. run and ran were two words)

Homonyms were counted
separately (e.g. left = leave and left
= opposite of right are two unique
words).

A misspelled word was not a
unique word (e.g. whare and where
counted as one unique word)

Different usages of the same word
were counted as separate words
(e.g. to work and work (place)
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Introducing Literature Critically and Creatively toIntroducing Literature Critically and Creatively toIntroducing Literature Critically and Creatively toIntroducing Literature Critically and Creatively toIntroducing Literature Critically and Creatively to
Bangladeshi University StudentsBangladeshi University StudentsBangladeshi University StudentsBangladeshi University StudentsBangladeshi University Students

Nevin Farida & Begum Shahnaz Sinha

Introduction

This paper focuses on the problems
faced by the first year students of the
English Department, Dhaka
University, while dealing with
literary texts and shows how teachers
help and deal with the needs of the
students. The paper, therefore,
attempts to: a) discuss how new
techniques and materials are used by
teachers and, b) show how literary
texts can be used critically and
creatively to Bangladeshi University
students.

In Bangladesh, there was a change in
the late 1980s in the English language

Abstract

In the National Curriculum for the Secondary and Higher Secondary levels in Bangladesh,
there is hardly any focus on English literature in the English syllabus. Students who enter
the English Department of Dhaka University face great difficulties in tackling literature.
This paper aims to show how we meet the needs of our learners. We draw upon the
techniques of close reading and stylistics to develop students’ critical and creative abilities
in order to respond to literature. This paper will also share some of the materials and
activities used in the classroom by the teachers.

Key words:  Literature, Teaching, Creative ability, Critical ability, University students

Curriculum in the Primary,
Secondary and Higher Secondary
levels. Communicative Language
Teaching (CLT) instead of Grammar
Translation Method (GTM) was
introduced to develop students’
linguistic competence. This new
method brought a change in the
textbook materials as well. All
literary texts were dropped from the
English syllabus.  As a result,
students who entered English
Department felt great difficulties in
tackling literature. These students
lacked literary reading, foreign
culture knowledge as well as
appropriate linguistic competence.
In order to help these novice
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students, a new course was
introduced (‘Critical Appreciation,
Rhetoric and Prosody’). But since
there were no appropriate textbooks
for the course, the problem was
aggravated and there was a very high
rate of failure in this course. We along
with some other teachers were part
of the whole process, and were given
the responsibility to address this
grave problem. Consequently, we
decided to develop new materials
appropriate for our students’
proficiency level and decided to
change the teaching strategy. The
paper, thus, includes our experiences
with the new materials and new
approaches to reading.

Our  aims  in  designing  the  new
materials were to:

Help the students appreciate
literature

Help students identify
figurative language

Develop students’ analytical
ability so that they can critique
texts independently

Enhance students’ imaginative
awareness

Facilitate them with foreign
culture

Make them aware of vocabulary
used in English literature

Familiarize students with
foreign culture

As reading different types of literary
texts played a significant role in our
classes we decided to take a different
approach to reading. Previously
these classes were teacher centered
and lecture based, where the teacher
used to read and explain the texts and
students just listened passively
without taking any active role in the
classroom. We decided to bring in
some changes in our approach. Our
new approach to reading was based
on the views of different scholars.

Approaches to reading

Reading is widely viewed as an
active process which requires
processing the input. It is a process
where a reader interacts with the text
to find out the meaning. There are a
number of approaches to develop
reading. In this section our focus will
be on some of these approaches.
According to Krashen’s (1985) Input
Hypothesis, for language learning to
occur, learners need to understand
the input language which includes
linguistic items that are usually
beyond the learner’s present
linguistic competence. Nunan (1991)
calls reading a ‘top-down’ process
and gives importance to the reader’s
ability to predict his or her past
experience and knowledge of the
language. Rivers (1964), on the other
hand, calls it a ‘bottom-up’ process
and gives emphasis on decoding
skills. While explaining the ‘bottom-
up’ process Carrell (1988a,b) writes
that reading is actually a decoding
process of reconstructing the author’s



Journal of NELTA, Vol 18 No. 1-2,    December 2013 43

NELTA

intended meaning by recognizing the
smallest textual units at the bottom
such as letters, and words to larger
units at the top which are phrases,
clauses, and sentences. Carrell (1988a)
and Rumelhart (1977) have suggested
that effective and efficient reading
requires both ‘top-down’ and
‘bottom-up’ strategies working
interactively. The interaction of the
reader and the text is central to this
process. Nunan (1991, p. 66), believes
readers bring to this interaction “their
knowledge of the subject at hand,
knowledge of an expectation about
how language works, motivation,
interest, and attitude towards the
content of the text.” Stanovich
(1980)claims that the interactive
model is better than the other models
because it deals with the
shortcomings inherent in ‘top-down’
or ‘bottom-up’ models. Hedge (2000,
p. 234) also thinks that the two
processes are “mutually dependent
and function simultaneously”. She
believes that in order to create
comprehension and linguistic
knowledge, contextual clues and
prior knowledge must interact with
one another. Harmer (2001, p. 201)
expresses a similar view when he
writes:

…it is probably most useful to see
acts of reading… as interactions
between top-down and bottom-up
processing. Sometimes it is the
individual details that help us
understand the whole; sometimes it
is our overview that allows us to
process the detail.

According to Nuttall (2005), reading
is a communicative process where
the writer is an ‘encoder’ of a message
which is received by a ‘decoder’. The
decoder’s mind, however, cannot
always receive or comprehend the
entire intended message. This is
when problems begin. For a
successful communicative process,
the writer and the reader must share
several factors: they must share a
code, that is, common language; they
must possess a similar command of
the language; they must share certain
assumptions about the workings of
the world. The last factor is where a
schema theory comes into play which
has a significant role in this study
along with the other factors. The idea
of ‘decoding’ the writer’s message by
the reader is also echoed in
Papadima-Sophocleous’s (2009)
study aimed to motivate young
students develop their reading skills
using literature. Uysal (2012) citing
Goodman (1992) argues from the
socio-psycholinguistic point of view
that readers’ unfamiliarity with the
content and textual organizational
structure, as well as unfamiliar
cultural elements in the text, cause
problems in reading comprehension.
Keeping these views in mind we
tried to help our learners to become
effective readers. We decided to
follow the interactive approach while
designing our materials. We also
focused on close reading and
intertextuality (Thornbury, 2005)
which we felt would involve students
more deeply into observing closely
the text and evaluating them on their
own.
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Teaching method

We decided to bring a change in our
teaching methodology. Instead of the
teacher centered method we decided
to follow a learner-centered
approach. Non-native speakers of
English language function well in
learner-centered classrooms where
the teacher can come out of the
traditional role of the all-knowing
lecture giver and act as a facilitator
and guide learners to act as active
thinkers, not as ‘empty vessels’. We
also kept in mind that we have to
make our students readers who love
their texts, appreciate them and
express a whole-hearted analysis of
the texts (Young 2008). In order to use
the literary texts we adapted the
frameworks suggested by Maley
(1989) and Talif (1994).

The proposed framework of Maley
(as cited in Farida, 2001, 2003) was
based on the three stages:

Framing : Getting ready

Focusing : Engaging

Diverging : Moving on

‘Framing’ is the warming up stage
where students are made familiar
with the thematic content of the text.
In the ‘Focusing’ stage students are
made to engage with the text through
different language learning activities
that lead them to understand and
interpret the text. In the ‘Diverging’

stage the text is used as a
“springboard to catapult the students
elsewhere”, that is, students are made
to do follow-up activities like, role
play, transfer to other text types, do
creative writing etc. This framework
is very similar to another effective
framework proposed by Talif (1994,
p. 122) designed for a Malaysian ESL
context that shows how effectively
literature can be used in the
classrooms. This framework has been
used by Farida (2001, 2003) in her
studies on using literature with
Bangladeshi EFL students studying
University English in the department
of English. Talif’s (1994) framework
for using literature in ESL instruction
includes the following stages:

The initial stage: Preparing
students for the literary text

To initiate preliminary work to
stimulate interest and
motivation in preparing the
students for the literary texts.

The Middle Stage: Exploring the
literary text

Pre-reading: to introduce
students to understand the
language and content of the
literary text.

During-reading: to assist
students to understand the
language and content of the
literary text.
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Post-reading: to determine the
student understanding of the
text; review and consolidation
exercises.

The final stage: Extension beyond
the literary text

To stimulate further
understanding of the literary
text through the use of
supplementary reading
materials and exercises and
follow-up activities.

While designing the materials we
tried to cover all three genres and
emphasized close-reading, and we
divided each lesson into pre-, while-
, and post- stages. Extracts from
poetry, prose and drama were
selected mainly from the canonical
British and American texts. We
wanted our students, who mostly
came from remote rural areas, to
familiarize themselves with the
famous names of the English literary
world. A new item that we included
in each unit of the book was the
colorful western painting to stimulate
interest and imagination of the
learners, which, we believe can play
a significant role in building our
students’ cultural context schemata,
and help text comprehension and
interpretation (Malik, 1990; Razi,
2004).

The three-stage unit

Following Talif’s (1994) framework,
we decided to divide our units (or
lessons) into three stages: pre-
(‘Framing’), while- (‘Focusing’) and
post- (‘Diverging’). To show how we
designed the materials and used it in
the classroom at this point of the
paper we would like to give an
example of a unit. The unit presented
in this paper focuses on the elements
of ‘setting’. It includes two poems and
two excerpts from prose. The two
poems, ‘Landscape with the Fall of
Icarus’, by Williams Carlos Williams,
and ‘Fall of Icarus: Bruegel’, by
Joseph Langland are based on a
painting by Peter Bruegel entitled
Landscape with the Fall of Icarus (See
Appendices 1-3) The title of the unit
is ‘Brushes and Pens’.

The pre-stage

At the very beginning of the lesson
we decided to show our learners the
painting by Bruegel (see Appendix-
1). Then they were asked to make a
list of words which they think can be
related to the painting. The lists were
compared and the words were
written on board to involve the
whole class. After that students were
asked some leading questions on:

the  title of the painting and the
title of the unit
the connection between the two
words Brushes and Pens
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what they think the unit is about,
and what they may learn in this
unit
Icarus and Bruegel
the activities visible in the
painting

Carter and Long (1991) mentioned
that the pre-reading activities can be
very effective in getting students
involved and motivating them before
beginning the lesson. Our aim in the
pre-stage was to activate the students’
schemata. Carrel (1988b, p. 245)
proposes a few ways in which
relevant schemata may be built, such
as lectures, visual aids,
demonstrations, real-life experiences,
discussion, role-play, text
previewing, introduction and
discussion of key vocabulary. We
wanted to acquaint our students with
Western art and culture, raise their
interest and stimulate their
imagination. We believed that the
questions in this section will prepare
the students and help them to
understand the poems they will read
later. At this stage, we decided to act
as resource persons and gave
information on the myth of Icarus.
Students learnt about Icarus, how he
tried to fly out of a country with the
help of artificial wings; also how
Icarus flew too near the sun and the
wax of his wings melted and he fell
and drowned. Information was also
given by the teacher on Bruegel to
help the students to understand and
interpret the painting. Following the

interactive model, at this stage we
also provided the students a glossary
of difficult words, helped with word
meanings, and sentence structures,
which we felt would make the texts
easier and more comprehensible for
the students. Studies done by
Pearson-Casanave (1984), Chen and
Graves (1995) and Grabe (2004) also
support this view.

The while-stage

We divided the while stage into two
sections: (a) Reading to understand
the text and, (b) Reading for deeper
level understanding or for critical
reading. In the first section of the
while-stage the students were given
the texts (here, two poems; see
Appendix 2a and 2b) and were
encouraged to read them closely. The
teacher here acted as a facilitator. The
teacher helped the students to
understand the poems by giving
word meanings and explaining
difficult lines. The focus here was on
simple paraphrasing. The aim of this
stage was to understand the text and
its vocabularies and be able to answer
textual questions. To check whether
students were able to comprehend
the meaning and content of the two
poems at this stage they were asked
questions on:

the language of the poems
the protagonist
protagonist’s life
what happened to him
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the place where the incident took
place
the season
the day
the people mentioned in the
second poem and what they
were doing
the different stanzas
difficult phrases and
expressions

These questions required students to
read the text closely and carefully and
give answers with specific
information. Some of the questions
required brief answers whereas some
others needed detailed information.

Once students became familiar with
the textual meaning, they were asked
again to read the texts, either
independently or in pair or in groups.
In this later stage, teachers helped
students by explaining the figurative
devices. The focus then was on
literary language, critical
understanding, and thorough
reading, so that the students could
give personal and analytical
responses with logic and reason.
Since this unit focuses on setting,
teachers explained what setting is and
what role it plays in literary texts. For
example, to help our students we
provided the following information
on setting:

Setting

In literary works, descriptions of
places, atmosphere, things, and
background form the setting of
each work. Setting has many uses.
Such as:· It may create a period
of time.· It may help to
develop a character.· It may
be used to develop the theme.·
It may help to create the
atmosphere, mood, and tone of a
work.· It may bring realism
into a work by creating a
recognizable location.· Setting
helps by giving information about
the time and period of the action.

After they read the poems for the
second time and once the literary
devices were identified and
explained by the teacher, students
were given questions which required
them to be analytical and critical in
their responses. At this point they
were asked questions on:

the setting, and different
elements that help to create the
setting in the two poems
the major focus in the poem
( fall/activities/indifference)
words and phrases which show
the indifference of others
towards Icarus
the tone of the two poems , their
differences
details which help to create the
setting
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the role of the setting in creating
tone and mood
the images used in the poems
the difficulty level of language
in the two poems
the poem they find easier to
follow; reasons for that
the poem they liked more, and
why

Thus, in this stage students were
encouraged to explore and analyze
the literary text, to read between the
lines, identify literary devices,
interpret the cultural issues and give
personal opinions. Our learners were
never encouraged before to think
critically, analyze a text, or to give
their responses in a class as the classes
were not interactive. This new
approach made classes more lively
and interesting.

The post stage

In the final stage, we wanted our
students to be creative as well as
critical. We wanted to find out
whether they could transfer their
training or not. We gave them some
excerpts (See Appendix 3a, 3b, 3c) to
read and asked them to work in
groups and discuss the different
settings in these excerpts. After the
discussion we asked them to work
individually at home and write the
answers to the questions which were
based on the excerpts.

At this stage they were asked to
reflect on:

the three settings, to find out
which one is easier to
understand? Why?
the  places described here
the character of Mr. Heathcliff
from the description of the
setting
which description would make
it easier for them to paint a
picture of these two places and
why?
settings that they have come
across in literary texts or
paintings from Bangladeshi
context

We found out that our learners do
and can reflect, and they also like to
give their opinions if they are given
chances. They can also use their
critical faculties and be creative if
they are guided properly. Similarly,
Papadima-Sophocleous (2009) has
shown in her study that students
enjoy reflecting and sharing their own
experiences emotionally and
intellectually with what they read in
the literary texts. She also adds that
this fosters students’ critical thinking,
and communicative skills as well as
social practice. And as the language
of literature possesses ‘density of
meaning’, students can come up with
different types of interpretations and
new dimensions of perceptions as
they work with those literary texts
(Collie and Slater,1987; Scott, 2001).



Journal of NELTA, Vol 18 No. 1-2,    December 2013 49

NELTA

Conclusion

In this paper, we made an attempt to
show how the materials we designed
help students analyze the
distinguishing features of literary
language and allow students to
participate in literary appreciation of
English Literature, not just as passive
readers but also as active readers
who can enjoy, reflect as well as
critique texts. Since our students
come with limited experience of
English literature reading, it was
challenging to expect the same
students to read in a new critical way
and prepare them for graduate study
in the English department. The 3-
stage units with several texts seem
appropriate for both small group
study and whole class work. The
teachers using the activities/
questions initiate and develop
discussion as starting points to
explore the texts and experiences in
them which later can be used for
individual study.

As teachers teaching this course it is
our privilege also to share some of
the experiences that we gathered. Just
after one year of running this pilot
project, we noticed a great change
among the students. They were very
interested in the course, which was
directly expressed by the students in
their viva-voce when asked which
course was their favorite. Their
grades in the course improved
rapidly. There were hardly any
students in the consecutive years
sitting for an improvement in that

course. It seems that we as teachers
have been able, even if partially, to
help students get sensitized to the
finer nuances of literature and
develop some critical and creative
abilities. We feel that new materials
and teaching technique focusing on
close reading, reader response, and
cross-cultural comparison (Charles,
2011) can help learners in better
understanding and interpretations of
literary texts. We also believe that this
course has to a certain extent
addressed the problems for enabling
students to understand literary texts
that they are reading in other core
literature courses in their syllabus, by
enhancing learners’ creativity and
their ability to think critically.
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Appendix 1

Peter Bruegel’ Landscape with the Fall of Icarus
(Image Under Creative Commons license

from: http://en.wikipedia.org/wiki/Icarus)

Appendix 2
Poem 1

Landscape with the Fall of Icarus
-William Carlos Williams (1883-1963)

According to Bruegel
When Icarus fell
It was spring

A farmer was ploughing
his field
the whole pageantry

of the year
awake tingling
near
the edge of the sea
concerned
with itself

sweating in the sun
that melted
the wings’wax
unsignificantly
off the coast
there was

a splash quite unnoticed
this was
Icarus drowning

Poem 2

Fall of Icarus: Brueghel
-Joseph Langland (1917-2007)

Flashing through fallen sunlight
A frantic leg late plunging from its
strange
Communicative moment
Flutters in shadowy waves.

Close by those shattered waters
The spray, no doubt, struck shore-
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Appendix  3

Excerpt a

1801 – I have just returned from a visit
to my landlord- the solitary neighbor
that I shall be troubled with. This is
certainly a beautiful country! In all
England, I do not believe that I could
have fixed on a situation so completely
removed from the stir of society. A
perfect misanthrope’s Heaven; and Mr.
Heathcliff and I are such a suitable pair
to divide the desolation between us.

Excerpt b

Wuthering Heights is the name of Mr.
Heathcliff’s dwelling. ‘Wuthering’
being a significant provincial adjective,
descriptive of the atmospheric tumult
to which its station is exposed in stormy
weather. Pure, bracing, ventilation they
must have up there at all times, indeed;
one may guess the power of the north
wind blowing over the edge, by the
excessive slant of a few stunted firs at
the end of the house; and by a range of
gaunt thorns all stretching their limbs
one way, as if craving alms of the sun.
(Wuthering Heights, Emily Bronte)

Excerpt c

The scene: It is Central Park; a Sunday
afternoon in summer, the present. There
are two park benches, one toward
either side of the stage; they both face
the audience. Behind them; foliage,
trees, sky. At the beginning, Peter is
seated on one of the benches (Zoo Story.
Edward Albee).

One dreamless shepherd and his old
sheep dog
Define outrageous patience
Propped on staff and haunches,
Intent on nothing, backs bowed
against the sea,
While the slow flocks of sheep gnaw
on the grass thin coast.
Crouched in crimson homespun an
indifferent peasant
Guides his blunt plow through
gravelled ground,
Cutting flat furrows hugging this
hump of land.
One partridge sits immobile on its
bough
Watching a Flemish fisherman pursue
Fish in the darkening bay;
Their stillness mocks rude ripples
rising and circling in.

Yet that was a stunning greeting
For any old angler, peasant, or the
grand ship’s captain,
Though sent by a mere boy
Bewildered in the gravitational air,
Flashing his wild white arms at the
impassive sea-drowned sun.

Now only coastal winds
Ruffle the partridge feathers,
Muting the soft ripping of sheep
cropping,
The heavy whisper
Of furrows falling, ship cleaving,
Water lapping.

Lulled in the loose furl and hum of
infamous folly,
Darkly, how silently, the cold sea
suckles him.
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Tai Feng-Chen

Introduction

For students in Taiwan where English is
learned as a foreign language (EFL),
writing has been a very challenging
task. In terms of writing, a dearth of
vocabulary has been one of students’
major obstacles. Researchers point out
a lack of vocabulary may result in
greater writing difficulties for foreign
language learners (Astika, 1993; Lee
2003; Muncie, 2002). Nation (2003)
suggests if students first learn a few new
words which are relevant to the topic,
there is a high possibility that they may
use those words in their post-written
task. Lee (2003) also suggests that
vocabulary instruction may be an
approach for writing instruction
especially at the initial stages. Thus,

Abstract

This study investigates two approaches of vocabulary learning: productive and receptive
and their effectiveness in facilitating Taiwanese college students’ writing. Participants
were 99 first-year college students. One half was assigned to learn a set of 20 target words
productively through word pairs and the other receptively. A post picture-based writing
task was used to measure writing quality and the number of target words, and a vocabulary
test, productive vocabulary knowledge. The results showed that the productive group
outperformed the receptive group in writing quality, the number of target words and
productive vocabulary knowledge. The findings suggest that productive vocabulary
learning through word pairs may be more effective than the receptive method.

Key words: vocabulary learning, writing, word pairs, productive, receptive

with an attempt to solve the difficulty of
lacking vocabulary while writing, this
study aims to investigate the effects of
the two methods of vocabulary learning
on Taiwanese college students’ writing.

Pre-learning vocabulary might have
some positive effects on writing in the
first language (L1) (Graves, 1986; Dune
and Graves, 1987). In Duin and Graves’s
(1987) experiments, they found that the
students who were pre-taught some
words relevant to their post essay task
showed improvement in their writing
quality. Their findings also showed that
the group that received both intensive
vocabulary and writing instruction
prior to the writing task gained better
results than the groups of intensive
vocabulary instruction (without writing



Journal of NELTA, Vol 18 No. 1-2,    December 201354

NELTA

instruction) and the traditional
vocabulary instruction. In Yonek’s
(2008) experiment, the effectiveness of
rich and traditional instruction on
students’ composition was studied. Rich
vocabulary instruction included
contextual information, deeper
understanding and multi-exposures of
words, while traditional instruction
consisted of basic dictionary definition
and cloze sentences writing. Yonek
(2008) found that the group that
received rich instruction prior to writing
outperformed the group that received
traditional vocabulary instruction. As
for second language (L2), studies have
shown that students who received pre-
taught words instruction used more
target words in their writing than
students who did not receive pre-taught
words instruction (Lee, 2003, McDaniel
& Pressley, 1984, 1989). In Lee’s (2003)
experiment, the students used more
target words in a writing task after
receiving a variety of deliberate
vocabulary instruction. In addition,
delayed writing showed no significant
loss of target words. The evidence both
in L1 and L2 indicates that students
may benefit from vocabulary
instruction prior to their writing task.

Language skills are often classified into
two types in terms of thir use:
productive and receptive. Writing and
speaking are categorized as productive
use of language, while reading and
listening are receptive. To use
vocabulary receptively in reading or
listening and productively in writing or
speaking signify two different abilities
(Henriksen, 1999). Different methods of
vocabulary learning may affect the
development of language skills.

Learners thus are advised to adopt
learning methods accordingly for varied
purposes of language communication,
whether understanding words for
reading or producing vocabulary for
writing.

Learners use their productive
knowledge to produce a word form
when writing or speaking, and
receptive knowledge to understand a
word’s meaning when reading or
listening (Nation, 2001; Schmitt, 2000).
Studies have shown that learning
vocabulary productively can effectively
increase productive knowledge
(Waring, 1997; Webb, 2009). In
addition, learning vocabulary
productively by word pairs can be more
suitable than learning vocabulary
receptively in terms of developing
students’ productive knowledge and
facilitating their writing (Webb, 2009).
In Webb’s (2009) experiments, two
groups of students learned 15 fabricated
word pairs prior to a picture-based
writing test. The group of students who
received productive learning of
vocabulary used an average of 42% of
the target words in sentences, which
was much higher than the other group
of students who learned the vocabulary
receptively and wrote only 29%.
Productive learning helped students
develop productive knowledge and
skills, which were required for writing.

While intensive or rich vocabulary
instruction has shown its positive effects
on writing, the effectiveness or
ineffectiveness of the de-contextualised
and efficient vocabulary learning has not
yet been determined and remaines to
be explored (Webb, 2009).Researchers
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have found that explicit vocabulary
learning such as word pairs may be an
effective and efficient vocabulary
learning method (Nation, 2003; Webb,
2009; Prince 1996). Learning by word
pairs indicates students learning L2
word on one side and L1 translation on
the other side of a card or a piece of
paper (Nation, 2003).Prince (1996)
suggests that students can memorize L2
words better because of the L1
equivalents (p.479). Lee (2003) also
suggests that explicit vocabulary
instruction would help learners be
aware of the words so as to utilize them
in their writings.

Although productive learning seems to
be a more effective method in
improving students’ writing, the
receptive approach is still prevailed in
classroom instruction (Webb, 2005).
Likewise, in Taiwan, the receptive
approach has been widely adopted for
vocabulary learning in many English
classrooms. Taiwanese students usually
learn words based on textbook in a
traditional way and most of the time in
the classroom. Traditional vocabulary
instruction means teachers would
provide a word based on the textbook
translating its meaning in L1.
Sometimes, teachers would
demonstrate the word in sentences,
pronounce the word, or ask students to
repeat the sound of the word after them.
By and large, students are taught to
remember the meaning of a word and
hardly have time to practice the spelling
of the word or use it productively in
writing tasks.

Writing has attracted broad attention
in Taiwan, since the General English

Proficiency Test (GEPT) supported by
Taiwan’s government includes writing
as one of its testing items. However,
students in Taiwan often face great
challenges such as spelling, grammar,
phrases and, most of all, vocabulary in
writing (Joe, 2005; Chen & Yeh, 2004).
According to Joe’s (2005) investigation,
the average vocabulary size of the first-
year technological college students in
Taiwan was about 1000 words. The
highest number of words achieved by
some students was about 2,500 words,
while some could not reach 500 words
(Joe, 2005). If grammar received much
more attention than vocabulary in the
classroom teaching, it often would
lessen EFL students’ learning interests
and reduce the effect of communicative
language use of writing. Prince (1996)
mentions that possessing “adequate and
appropriate vocabulary” (p.478)
outweighs “the mastery of grammatical
rules” in terms of effective
communication. Thus, to assist
Taiwanese college students in learning
vocabulary would be crucial to improve
their writing.

Research questions

This study investigated two methods to
vocabulary learning - productive and
receptive, and their effectiveness in
assisting Taiwanese college students’
writing. The research was designed to
explore the following research
questions:

1. Do students who learn vocabulary
productively from word pairs use
more target words than students
who learn vocabulary receptively, in
a post picture-based composition?
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2. Do students who learn vocabulary
productively from word pairs have
higher scores than students who
learn vocabulary receptively in
writing quality in a post picture-
based composition?

3. Do students who learn vocabulary
productively from word pairs have
higher scores in the test of productive
vocabulary knowledge than students
who learn vocabulary receptively?

Methodology

Participants

The participants were 99 first-year
Taiwanese college students. Most of the
students had graduated from
vocational high schools. They had a low
level of English proficiency with a
vocabulary size below 1000. Before they
entered the college, they had to take an
Entrance Examination in Technological
and Vocational Education. The results
generally decided which school they
could attend. Thus, the participants had
a similar learning background and
English proficiency. The students
normally received three hours of
general English training per week for
two and half months in each semester
for one year. There were two semesters
in one year. The students’ native
language was Chinese, which was
mainly adopted for classroom
instruction, while English was hardly
used.

Design

The participants were randomly split
into two groups. One group of 49
students was assigned to learn a set of

20 target words productively and the
other group of 50 receptively. Before
conducting word pairs learning, the
teacher first introduced the 20 target
items with their translations, sounds
and some examples in sentences on the
blackboard. The time for this instruction
was about 20 minutes. Then, each
student was given a piece of A4 size
paper divided into two columns with
L2 items printed on the left and L1
translations on the right (see Appendix
1). The receptive group was instructed
to fold the paper into two halves, look
at the left column of target words first
and then recall the meaning in L1. They
were told only to flip the paper over to
the Chinese translations when they
forgot the meanings. However, unlike
receptive group, the productive group
in this step was told to look at the right-
hand column of L1 translations first,
and then recall the spelling in L2.The
time for word pairs learning was about
20 minutes.

Two post-tests were administered
immediately after the treatments. The
procedures were the same for the two
groups. The first test was a picture-
based writing task based on a selected
theme—”Diet” (see Appendix 2). The
topic was chosen because it had a direct
appeal to the young Taiwanese college
students. The writing topic consisted of
three pictures presented in
chronological order. The students were
given the following instruction in
Chinese: “Joe was laughed at by his
classmates because of being fat. Write a
50-word short story based on the three
sequential pictures”. The second test,
administered after the first writing task,
was on productive knowledge  (see
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Appendix 3). The set of the 20 target
words was presented in L1 and the
students were told to write their
equivalent words in English. The time
for each test was about 15 to 20 minutes.

Target words

All the target words were taken from
the students’ textbook “Smart Choice I”
used for their English course. The level
of Smart Choice 1 equals to TOEFL CBT
137-173, TOEIC 500-650 or IELTS3.0-
4.0. Eleven single words and nine multi-
word strings related to the topic “Diet”
were selected (see Appendix 4).
Students were encouraged to use the
target words in their writing so as to
demonstrate their ability of employing
new vocabulary and knowledge of new
words.

Measurements

There were two tests. First, a picture-
based writing test was administered to
measure the number of target words
used in writing and the quality of
writing. The correct spellings of the
target items were counted by the
researcher and checked by another
teacher. Minor errors of spelling were
given credit if the word was
recognizable and appropriately used in
their writing. Each word or word
combination was counted only once.
The score of writing quality was based
on the Taiwan GEPT Primary Writing
Rating Scale (0-5)(LTTC, Taiwan, 2009)
as shown in Appendix 5. A score of 5
represents the highest grade and 0 the
lowest. The writing task was pencil and
paper test. All the writings were scored
by two non-native teachers. The
disagreement on the scores was resolved

and arrived at an agreement with a
third non-native rater. A picture-based
writing task was chosen because it was
more conspicuous and easier to
determine the students’ ability of using
the target words (Webb, 2009). Second,
a translation vocabulary test was used
to measure learners’ productive
knowledge. L1 translation was offered
in the test and the students were
required to write the equivalent target
words. The vocabulary test of the 20
target words (0-20) was scored by the
researcher and checked by the other
teacher.

Results

The results of the two groups at the
writing task and the vocabulary test on
the number of target words used,
quality of writing and productive
vocabulary knowledge are presented
below.

Number of target words used in
writing

The data for the number of target words
used by the students are shown in Table
1.

Table  1:  Mean  score  and  standard
deviations  of  target  words  used  in
writing by two groups

Group type N Mean Std. Deviation

productive 49 8.76 4.475

receptive 50 6.70 4.292

The results indicate that productive
vocabulary learning may be more
effective than that of the receptive one
on the number of target words used.
As can be seen, the productive learner
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Figure 2: Productive & receptive differences in
the writing quality scores

had a mean score of 8.76 (SD=4.475),
while the receptive learners had a
lower mean score of 6.70 (SD=4.292)
on the number of target words used in
writing. To test whether there were any
differences between the two methods
and the number of the target words
used by the two groups, an
independent samples t-test was
applied. The difference was found to
be statistically significant between the
learning methods and the number of
target words used by the participants
in a post-writing task (p=0.022,
t=2.332, df=97). The difference is
shown in Figure 1.

Figure 1: Productive and receptive differences in
the number of target words used in writing

Quality of writing

The experiment was intended to test
whether productive or receptive
vocabulary learning can facilitate
students’ writing effectively. A Mann-
Whitney U Test was performed to
determine whether there were any
differences between the treatment
groups. The difference was found to be
statistically significant between the
scores of the writing quality in relation
to the productive and the receptive
learning that the students achieved (p=
0.009, Mann-Whitney U=861,

Z=2.618). It indicated that productive
learning from word pairs may be more
effective than receptive learning in
improving writing. In addition, as can
be seen in Table 2, the students who
completed productive word-pairs task
had higher scores on the picture-based
writing task than the receptive group.
For instance, 40.8 % of the productive
learners achieved above the scale of 3
compared to 20 % of receptive learners
on the quality of writing. The difference
is shown in Figure 2 below.

Table  2:Writing  quality  scores
achieved by productive and receptive
groups
Rating Productive Group Receptive Group
 (0-5) Frequency Percent Frequency Percent

5 0 0.0 1 2.0

4 5 10.2 1 2.0

3 15 30.6 8 16.0

2 12 24.5 12 24.0

1 12 24.5 15 30.0

0 5 10.2 13 26.0

Total 49 100.0 50 100.0
Note: Rating 5 represents the highest score and 0

the lowest.
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Productive 49 13.51 5.519

Receptive 50 7.66 5.568

Figure 3: Productive & receptive differences in the
productive knowledge of target words

Productive vocabulary knowledge

The data for the test on the students’
productive vocabulary knowledge has
been shown in the table below.

Table  3:  Mean  score  and  standard
deviations  on  productive  test  of
vocabulary  knowledge

Note: *Maximum score was 20

As can be seen, when the test was
administered with 20 full marks, the
productive learner had a mean score of
13.51(SD=5.519) while the receptive
learners had a much lower mean score
of 7.66 (SD=5.568) on the test of
productive knowledge of vocabulary.
The result of an independent sample t-
test produced evidence of a difference
between the productive and the receptive
vocabulary learning methods on the test
of productive knowledge of vocabulary.
(p<0.001, t=5.249, df=97). The difference
is shown below in Figure 3. The condition
of productive learning had a higher rate
of vocabulary scores on test of
productive knowledge.

Discussion
The students’ performances in the
writing task and the vocabulary test of
the two conditions were compared on
the basis of the number of target words
used, the quality of their writing and
their productive vocabulary knowledge.
The discussion is based on the findings
in relation to the three research questions
respectively. For the first research
question on the number of target words
used in writing, the participants of the
two groups all demonstrated that they
were capable of using the target words
in their post writing tasks after receiving
vocabulary instructions accordingly. It
shows that learning vocabulary through
word pairs may facilitate writing. The
students who learned vocabulary
productively used an average of 43.8%,
while the students who learned
vocabulary receptively wrote an average
of 33.5%. The outcome indicated that
productive learning of word pairs might
have a greater impact on writing than
that of receptive learning. Webb (2009)
suggested that the transfer effect from
productive learning made a
contribution to the positive effect on
writing. That is, productive learning
and writing both involve an almost
identical process of recalling the word
form of L2; in contrast, receptive
learning only involves recalling the
meaning of the word.

As for the second research question
regarding the effect of vocabulary
learning on the quality of writing, the
results revealed that the students who
received productive instruction
performed better than those who
received receptive instruction. For
example, 40.8% of productive group
learners achieved above the scale of 3
whereas only 20% of the receptive
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learners achieved this level. In addition,
the productive group used more target
words in writing than the receptive
group. Thus, the outcome of the writing
quality corresponds to the number of
the target words used in both groups.
The more target words the students
used, the higher rate they achieved.
Although the results showed that the
productive learners were able to use
more target words in writing than the
receptive learners, the average scores for
both groups were not high. As shown
in Table 2, almost 60 % of productive
learners and 80% of receptive learners
scored below the scale 3, which was an
indicator of poor writing. Only 10% of
the productive group and 4% of the
receptive group were able to use the
target words appropriately and
correctly to describe a story about the
pictures. Writing has been considered
a complex task; it would be a
challenging task for EFL learners to use
the newly learned words in writing in
short time. Except for producing word
forms while writing, students also need
to have knowledge of other aspects of
words such as syntax, semantics, and
grammar (Webb, 2009). Since all the
participants were novice writers, they
might have a small size of vocabulary,
little experience and low ability in
writing. Furthermore, the research
showed that some students just piled
up some target words to describe the
pictures rather than sentences. It
indicated that the participants would
require more writing practices and
instruction.
The third question investigated the
relative effect of productive and
receptive learning of word pairs for
productive knowledge. The students
who completed the productive task
scored 67.5%, which is almost double

of the receptive group’s 38.3% on the
test of productive knowledge. The
results suggested a connection between
productive learning and the gained
productive knowledge. The outcomes
also corresponded to the number of the
target words used in writing. The
productive learners outperformed the
receptive learners.
As for the limitation of this study, the
results may not be applicable in all the
situations. In addition, some factors
might have certain impact on the
present study, such as students’ writing
experiences and vocabulary learning
ability, selection of words and
measurement. With regard to
vocabulary and writing instruction, if
the goal is to solve the deficiency of
vocabulary for writing, productive
learning may be more suitable than
receptive learning.

Conclusion

The findings of the study supported the
view that learning vocabulary
productively may be superior to learning
vocabulary receptively in terms of the
number of the target words used, writing
quality and productive knowledge of
words. However, more investigation
and evidence are needed for
determining the relationship between
vocabulary learning and writing. For
further study, measurement can be
extended to other domains of
composition such as academic research
paper, English for Specific Purposes
(ESP), composition and free writing. For
many EFL learners, both writing and
vocabulary learning are considered to
be complex and difficult tasks. Hence,
different effects of vocabulary learning
on writing for elementary, medium and
advanced levels would also need to be
examined.
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Appendix 2 

Test 1: A picture-based writing 

Topic: Joe was laughed by his classmates because of being fat. Write a 50-word short story 

based on the following three sequential pictures. 

(Joe

50 ) 

 

Appendix 1 

Word pairs learning 

on diet  

three months later  

make fun of  

Fruit  

Overweight  

junk food  

keep fit  

Cola  

Fat  

Vegetables  

go jogging  

Laugh  

Decide  

Fries  

go swimming  

give up  

Exercise  

Steak  

lose weight  

classmate(s)   
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Appendix 3 

Test 2: Vocabulary test on productive knowledge  

:              :             :        Group: A  B  

Please write the equivalent English words. 

    

    

    

    

    

    

    

    

    

    

Appendix 4

Target words

on diet overweight go jogging go swimming lose weight

three months later junk food laugh give up classmates

make fun of keep fit decide Exercise fat

Fruit cola fries Steak vegetables
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Appendix 5

GEPT Primary Writing Rating Scale Descriptorsÿ

Rating Scale Description

5 Completelyaddress the requirements of the task; rare errors in
grammar and/or word choice

4 Almost address the requirements of the task; occasional errors in
grammar and/or word choice but do not cause difficulty for the
reader

3 Mostly address the requirements of the task; noticeable errors in
grammar and/or word choice. Cause some difficulty for the reader

2 Partially address the requirements of the task; cause
misunderstanding. Many errors in grammar and/or word choice;
cause strain for the reader.

1 Respond to one requirement of the task; excessive errors in
grammar and/or word choice. Severely distort the message.

0 Equivalent of no answer

ÿThis is author’s translation.
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Abstract

Learning of Business English at tertiary level comprises the acquisition of specific linguistic
and general competences together with the ability to learn the language autonomously.
This paper presents the results of a study conducted with 123 first-year university-level
students of Business English engaged in autonomous learning of business-related
terminology by reading authentic business news over a period of five months. The data
were collected over three academic years. The students were asked to rate the improvement
of their linguistic competence, their attitudes towards autonomous learning and the use of
authentic resources, and their improvement of the knowledge of business topics. The
results showed that the students approved of reading authentic texts of their own choice
as a way to develop their competences. The implication of this study is that autonomous
learning should be encouraged and that authentic news articles are a good way to motivate
students to learn Business English.

Key words: Learner autonomy, Authentic written texts, Linguistic competence,
Business English terminology, Tertiary education

Introduction

At most European universities, study
programmes have to comply with the
Bologna-based system of education,
which, among other things, places a
significant emphasis on learner
autonomy. Besides their in-class work,
students are expected to do a
substantial amount of independent
study outside the classroom and
teachers are to enable students to
acquire such study skills which they
will be able to utilise also when they
leave the university. Autonomous
learning at universities is therefore in

line with the European Union’s goals on
the promotion of lifelong learning, which
includes the learning of foreign
languages, too (Bocanegra-Valle, 2008).

Apart from intended learning outcomes
related to the course content (i.e.
academic and professional goals such
as the development of knowledge and
understanding of a given subject by
studying relevant up-to-date subject-
related materials), course syllabi
consistent with the Bologna principles
address a number of cognitive and
intellectual skills, transferable skills and
practical skills that students should
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acquire and / or improve (e.g.
developing greater independence of
thought, using online resources and
ICT, developing learning techniques
and strategies for individual study,
developing interest for lifelong
learning).

The aim of this paper is to discuss the
results of the assignments meant to
encourage autonomous learning of
Business English at the tertiary level in
line with the above guidelines by
focusing on the development of
linguistic competences (in this case that
means specialized terminology and
reading skills), and on the acquisition
of other subject-related skills and
knowledge via reading authentic
business and economics-related news
articles in English as up-to-date sources
of specialized terminology and
business-related content.

As stated above, the ability to learn
independently is a significant
component of a learning process at the
tertiary level and should therefore be
encouraged in foreign language
teaching and learning as well.
Language learning autonomy includes
a number of interrelated aspects. Benson
(1997), for example, sees it as the
capacity that enables learners to be more
responsible for their language
acquisition, which can be done in a
number of ways, e.g. via ‘authentic
interaction with the target language
and the control over the content of
learning and control over resources’
(p.33). Similarly, Sheerin (1997) states
that autonomous students should,
among other things, be able to decide
on their own about the materials they

will use for learning, to work
unsupervised and to evaluate their
progress (p. 57). In addition, the
inclination of students towards
autonomous learning is very important
for its success and it is closely linked
with their motivation to learn. Nation
(2001) sees a combination of students’
willingness to take the responsibility for
and the control of their learning, their
awareness of the types of approaches
to learning a language and their skills
and knowledge for autonomous
learning as prerequisites for learner
autonomy (pp. 394-395).

Of course, it goes without saying that
the teachers also play an important role
in the process of the development of
students’ language learning autonomy.
According to Neupane (2010), ‘learner
autonomy does not free teachers from
their responsibility. They should be
more responsible to promote autonomy
in learners’ (p. 120). Littlewood (1997)
sees the role of language teachers in the
process of learner autonomy acquisition
mainly as facilitators who help students
develop motivation, confidence,
knowledge and skills they require so
that they can become more independent
learners and more independent
communicators (p.82). Successful
autonomous language learning is
therefore the result of students’ study
skills and their motivations to learn on
the one hand, and the opportunities to
be exposed to such way of learning as
facilitated by teachers on the other.

Moving on to the very process of foreign
language learning (including Business
English), it can be said that it represents
the acquisition and / or the
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improvement of linguistic competences
in that particular language (or its
subfield) and also of competences
needed for a successful outcome of
learning, such as one’s knowledge of the
world, one’s vocational and
professional skills, one’s attitudes
towards and motivation for language
learning as well as the development of
one’s study skills and heuristic skills
(Council of Europe, 2001). The
improvement of study skills is an
important part of the autonomous
learning process as students become
better at using the available materials
for independent learning. In addition,
they raise the awareness of their own
strengths and weaknesses as learners
and become able to identify their own
learning needs and goals (Council of
Europe, pp. 101-108).

Yet, despite the fact that the
development of general skills and
competences is an important part of
language learning, the main focus of
language courses is still on the
development of linguistic competences.
In terms of Business English, this means
also the acquisition of reading skills for
academic and professional purposes,
such as the ability to read business
newspapers, business and economics
texts, professional journals and
textbooks, etc., and of specialized
terminology related to various business
and economics topics.

To learn Business English terminology
and improve their reading skills at the
same time, students can use a number
of various non-authentic and authentic
written texts. Although non-authentic
materials have their advantages, they

may become de-motivating for students
if they include the topics that are
outdated or not in line with their
interests. Authentic texts, on the other
hand, may prove more interesting and
motivating as they present authentic,
up-to-date and topical information.
Littlewood (1997) also points out the
use of authentic texts in language
learning and emphasises their
importance for learner autonomy on
two levels:

First, on the affective level, learners
who from the beginning have been
exposed to authentic texts, rapidly
develop confidence in the face of
the target language. In particular,
they quickly cease to worry that
their comprehension may be
incomplete, since they know that
much can be achieved on the basis
of partial comprehension.
Secondly, on the psychological
level, authentic texts accommodate
the two-way relation between
language learning and language
use, encouraging the development
of techniques of language learning
that entail language use and
techniques of language use that
entail language learning (p. 231).

As we can deduct from the above
quotation, the use of authentic texts
should be encouraged in foreign
language learning. Applying the above
principles to Business English courses,
we can claim that by reading authentic
news articles on national and
international business topics, students
not only get the information about
current events, thus broadening their
knowledge of the business world but
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they acquire business and economics-
related terminology. Also, by reading
authentic texts, students become more
confident as regards the use of Business
English in their future careers.

The present study

In order to address the issues of the
development of general and linguistic
competences and the autonomous
language learning at the tertiary level
by using authentic written texts, the aim
of this study was (1) to explore the
students’ perceptions of the
improvement of their linguistic
competence as a consequence of
autonomous reading of business-related
news, and (2) to investigate their views
concerning the tasks in terms of the
enhancement of learner autonomy and
the enhancement of their declarative
knowledge. Therefore, the study
addressed the following research
questions:

1.) How did autonomous reading
assignments improve the students’ English
language knowledge, especially the
knowledge of business and economics-
related terminology?

2.) How did the students perceive the
autonomous reading assignment as an
activity for autonomous language learning
via reading authentic materials in terms
of the encouragement for self-study and the
ability to use the available resources?

3.) How did the students rate their overall
improvement of their declarative
knowledge as the result of the assignments?

Method

Participants

Participants in this 3-year study were
the 1st year students of economics and
business within the Bologna-based
university programme ‘Economics and
Business Sciences’ (i.e. BUN students)
and within the Bologna-based
professional higher education
programme ‘Business Administration’
(i.e. BPHE students) at the University
of Maribor, Slovenia. The students took
our ‘Business English 1’ courses in the
winter and summer semesters of the
academic years 2010/2011, 2011/2012
and 2012/2013. The number of students
in the university education programme
was 74 (31 students in 2010/2011; 22
students in 2011/2012; 21 students in
2012/2013) and the number of students
in the professional higher education
programme was 49 (16 students in
2010/2011; 16 students in 2011/2012;
17 students in 2012/2013). Based on
the level of their secondary-school
leaving exams, their expected level of
the English knowledge was CEFR B1-
B2 level for BUN students (i.e.
independent users of English) and A2-
B1 level for BPHE students (i.e. basic/
independent users of English). As the
secondary-school English language
programmes generally do not include
English for specific purposes topics (but
rather concentrate on more general
topics and vocabulary in English), it
was expected that a vast majority of
students had almost no prior exposure
to business and economics-related
terminology. Also, it was presumed that
they had a very limited knowledge of
business and economics topics as they
were only beginning with their business
studies.
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Task design and task
implementation – ‘Reading logs’

The aims of the assignment, i.e. ‘reading
logs’, were for the students to take
responsibility of their own learning of
business and economics-related
terminology by reading short business
news articles from various resources of
their own choice and their own interest
in order to improve their reading skills
in English and to learn business
terminology. Besides that, the aim was
also to help students use the available
resources on the Internet in order to
find and learn about up-to-date news
related to national and international
economic and business issues. The
assignment presented only one part of our
students’ obligations within the courses,
others being in-class tasks, weekly
homework assignments, oral
presentations of business topics and an
end-of year written exam.

Before the students began with their
‘reading logs’ assignments and therefore
the autonomous learning of business
English terminology by reading
authentic business news, they received
written and oral instructions regarding
the purpose and the implementation of
the assignment. They were also given
the reasons why they had to do these
activities (i.e. to increase their autonomy
and responsibility as learners of Business
English and to expand their knowledge
of business and economics-related
topics). Apart from that, one such type
of assignment was done in class for
them to become well acquainted with
the task procedure.

To carry out the tasks, the students had
to complete the ‘reading log’
worksheets, in which they had to
provide the following information
about each business-related news
article: the title, the source and the date
of publication, personal opinion
concerning the contents of the news (i.e.
any interesting/new/surprising facts),
and 5 business-related English words/
phrases (and their short definitions in
English) they had found in the articles.
The ‘reading logs’ worksheets had to be
submitted at the end of each month in
the period between November and
March of each academic year. Each
month, the students had to read 2
current business/economics-related
news articles found in any daily
newspaper written in English. The only
prerequisite was that students had to
choose each news item from a different
periodical. The average length of each text
had to be at about 300 words in the first
three months and about 500 words in the
last two months.

Data collection

The data for this study was collected at
the end of the assignment in March
every academic year via a 12-item
questionnaire which was designed to
elicit students’ perception regarding
their improvement of their linguistic
competence and to assess the
effectiveness of the assignment for
autonomous learning of Business
English. The students rated each
statement on a 5-point Likert scale (1 =
‘I strongly disagree’, 2 = ‘I mildly
disagree’, 3 = ‘Undecided’; 4 = ‘I mildly
agree’; 5 = ‘I strongly agree’). Software
SPSS 20 was used to analyse the
responses.
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Results

Due to a relatively small sample size
and a small number of items in the
questionnaire, an internal consistency
reliability of the questionnaire was first
performed by the Cronbach Alpha
coefficient. In both cases, the
coefficients exceeded .7, which means
that the questionnaire was reliable.
Before carrying out statistical analyses
to answer our research questions,
ANOVAs were also run to establish
whether there were any statistically
significant differences between the
students’ responses in the three
academic years for both groups of
students because of a small number of
responses per group in each academic
year. Since the results showed no such
differences, the answers of BUN
students were combined into a single
group and the answers of BPHE
students were also combined into one
group.

Research question 1

The first research question investigated
the effects of the assignment (i.e.
‘reading logs’) on the improvement of
the students’ linguistic competence,
and, more particularly, the knowledge

of business and economics-related
terminology. To answer this research
question, the students had to rate the
following statements:

‘Lexical competence and overall linguistic
knowledge’ statements

S1: I had problems with understanding the
texts because of the unknown business-
related terminology.

S2: I found it difficult to extract professional
terminology from the articles.

S3: I believe that reading logs helped me
improve my knowledge of business/
economics related terminology.

S4: I believe that after completing all the
tasks my overall knowledge of English has
improved.

S5: After doing all the tasks (logs 1 to 5),
it is easier for me to understand most
business related news.

The first three statements focused on the
students’ knowledge and the
acquisition of business/economics-
related terminology while the last two
addressed the overall improvement of
their linguistic knowledge as a result of
completing the assignments. The results
for this set of statements are provided
in Table 1.

Table 1:Mean scores for ‘lexical competence and overall linguistic knowledge’ statements

S1 S2 S3 S4 S5

M SD M SD M SD M SD M SD

BUN (N=74) 2.86 1.127 2.80 1.098 3.69 .757 3.43 1.061 3.45 .894

BPHE (N=49) 3.57 1.021 2.96 1.224 3.53 .868 3.67 .899 3.33 .826
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As regards the statements concerning
the students’ lexical competence, it was
established that BPHE students had
more problems with understanding the
articles because of the unknown
terminology than BUN students.
However, the mean scores for statement
S4 showed that BPHE students thought
that their overall knowledge of the
English language had improved to a
higher degree than was the case with
BUN students.

Apart from the mean scores for these
statements, we were also interested in
establishing whether there were any
correlations between these research
items. The statistical correlation analysis
(Pearson coefficient) showed the
presence of a number of significant
positive correlations for both groups of
students. That is, in both groups the
students who had problems with
understanding the contents of the texts
(S1) also had difficulties with finding
b u s i n e s s / e c o n o m i c s - r e l a t e d
terminology in the texts (S2). Besides
that, the students who perceived the
improvement of their knowledge of
b u s i n e s s / e c o n o m i c s - r e l a t e d
terminology (S3) also claimed that not
only their ability to understand
business-related news had improved
(S5) but that their overall knowledge of
English had improved over the course
of the assignment as well (S4). The
results also showed one negative
correlation that occurred in the BPHE
group’s responses only. That is, those
students who reported difficulties in
understanding the texts due to the
unknown specific terminology (S1) did
not perceive their improvement of the
knowledge of business/economics-

related terminology (S3) as a result of
the assignment.

Research question 2

The second research question dealt with
the activity from the perspective of
autonomous learning and the use of
authentic resources. Since motivation is
important in autonomous learning, we
asked the students to state how
motivated they were to carry out the
tasks. Besides that, we were interested
in establishing how the assignments
improved the students’ heuristic skills,
particularly the skills of using the
available sources for reading business
news.

‘Motivation’ statements
S6: In general, I found the reading tasks
interesting.
S7: I was glad that I had the freedom to
choose the articles I found interesting.
S8: Reading tasks (logs) have encouraged
me to read business news on my own.

The results in Table 2 display the mean
scores for the ‘motivation statements’
responses.

Table 2: Mean scores  for  ‘motivation’
statements

S1 S2 S3

M SD M SD M SD

BUN (N=74) 3.58 1.020 3.97 1.193 3.071.186

BPHE (N=49) 3.67 0.922 4.27 .884 3.161.106

Table 2 shows that the students in both
groups assessed the freedom to choose
their own reading material as the
highest motivating factor in completing
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the assignment. On the other hand, the
average scores concerning the task
being interesting and being the
motivator to continue reading business
news on their own received lower
average scores. As with the statements
under research question 1, we also
performed the correlation analysis to
see if there existed any correlations
between these items. The analysis
showed that there existed significant
positive correlation in the BUN group
between the students’ perception of the
tasks as being interesting (S6) and their
freedom to choose the reading material
on their own (S7). Concerning the BPHE
group, a positive correlation between
the students’ perception of the tasks as
being interesting (S6) and their
motivation to continue reading the
business news on their own (S8) was
established. Nevertheless, this
correlation proved to be a rather weak
one.

‘Heuristic skills and learner autonomy’
statements

S9: The fact that I had to choose the reading
material on my own was a problem for me.

S10: After completing the assignments, I
can now better use the resources for reading
business news (different newspapers,
websites, etc.) for autonomous learning of
professional terminology than at the
beginning.

S11: In general, I would assess reading
tasks (logs) as useful for autonomous
learning of English.

The results in Table 3 display the mean
scores for the ‘heuristic skills and
learner autonomy’ responses.

S9 S10 S11

M SD M SD M SD

BUN (N=74) 2.62 1.411 3.50 .848 4.09 .797

BPHE (N=49) 2.63 1.318 3.51 .845 4.18 .858

Table  3:  Mean  scores  for  ‘heuristic
skills  and  learner  autonomy’
statements

The mean scores in Table 3 regarding
the students’ heuristic skills show that
the students from both groups did not
have any major problems selecting their
own reading material. Similarly, both
groups of students perceived that their
ability to find relevant resources for
reading business news had somewhat
increased. As regards the students’
perceptions of the usefulness of the task
for autonomous learning of English, the
mean scores in both groups were more
than 4.

Since autonomous learning of foreign
languages and the motivation to learn
a language are interrelated, a
correlation analysis was performed to
establish if this was also perceived by
the students in the research. The results
of the analysis showed that those
students who considered the reading
tasks as useful for self-directed learning
(S11) also perceived them as interesting
(S6), and they were also motivated by
the fact that they had the ability to
decide what to read independently (S7).
The analysis also established a rather
strong correlation between the students’
assessment of the task as being useful
and their willingness to read about
current business topics on their own
(S8). However, those students who



Journal of NELTA, Vol 18 No. 1-2,    December 2013 73

NELTA

reported having difficulties in choosing
the articles on their own (S9) were less
happy also with the fact that they had
been asked to select the texts based on
their personal preferences (S7).

Research question 3

The final research question in this study
addressed the overall improvement of
students’ declarative knowledge, more
specifically, the knowledge of business
and economics-related topics. The
students were asked to rate the
following ‘declarative knowledge’
statement:

S12: Reading tasks (logs) have helped me
broaden my knowledge of current business
and economics topics.

The mean scores for this statement were
as presented in Table 4.

Table  4:  ‘Declarative  knowledge’

statement

S12

M SD

BUN (N=74) 3.78 .832

BPHE (N=49) 3.53 1.209

We see that both groups of the students
agreed that these tasks increased their
knowledge of current business and
economics topics with the BUN group
having a higher mean score. As the
process of learning a foreign language
(be it autonomous or not) is interrelated
with the acquisition of declarative

knowledge, we sought also to establish
whether our students’ answers
reflected this interrelatedness. As
regards both groups of the students, the
analysis showed that those students
who perceived the broadening of their
knowledge of current business and
economics topics as a result of the
assignment (S12) also assessed that their
overall knowledge of English improved
(S4) and that they could understand
most business news more easily than at
the beginning of the tasks (S5). Also, the
students who gave positive responses
to S12 were also more likely to read
about business topics outside the
framework of the assignment (S8).
Apart from that, they improved their
skills for finding and using the available
resources for learning business
terminology (S10) and perceived the
concept of reading logs as useful for self-
directed study of Business English (S11).
In all these cases, the correlations were
stronger in the BPHE group with the
strongest one being between the
business topics knowledge expansion
and the students’ readiness to read the
news on their own.

Discussion

This study was motivated by the
requirements of the tertiary education
in Slovenia based on the Bologna
principles, which require the students
to do a lot of independent study within
the programme courses. It was further
motivated by the EU guidelines on
lifelong education and, of course, by the
objectives and the intended learning
outcomes as defined in the course
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syllabus of ‘Business English 1’ courses,
i.e. the introduction of business and
economics-related terminology.

Therefore, the first research question
addressed the improvement of business
and economics-related terminology. The
average scores which showed that the
students enrolled in the professional
higher education programme had more
problems in understanding the articles
can be a result of the fact that their
existing level of English language
knowledge was lower than was the case
with the university programme
students. On the other hand, their
perceived improvement of the overall
knowledge of English was higher than
that of the university programme
students. The results lead to the
conclusion that the assignment was
more beneficial for the students with
the lower level of English language
knowledge. The correlations that
existed between the statements
concerning lexical competence of
students also revealed that those
students who had problems
understanding the contents of the news
due to unknown business and
economics-related terminology also had
more problems in extracting this
terminology from the articles.
Nevertheless, the students who believed
that the tasks helped them improve their
knowledge of business and economics-
related terminology also perceived that
their ability to understand business
news articles had increased. Based on
that, the outcome of the activity in terms
of the students’ linguistic competence
could be defined as successful.

Considering the second research
question, which addressed the issues
related to the autonomous learning of
business English terminology in terms
of the students’ motivation to learn and
their heuristic skills, the results of the
study indicate that the freedom to
choose their own reading material
proved to be the most important
motivating factor for the students and
was actually what made the
assignment interesting to them. This
would also indicate that the students
are more likely to read in a foreign
language if and when they have the
opportunity to choose the contents of
their own liking and personal
preferences, which is in turn important
when learning the language they will
need in their future business careers. In
this way they became responsible for
their own learning. However, it was
slightly disappointing that the tasks did
not encourage the students to read on
their own outside the framework of this
course assignment as much as we might
have liked. This research question also
dealt with the students’ autonomy as
learners of business English and their
ability to search for the relevant
information in the available resources
to do so. The fact that most students did
not experience a lot of problems when
selecting their articles was positive since
it showed their ability to select relevant
reading material on their own.

In the final research question the effect
of the assignment on the improvement
of the students’ knowledge of business
topics was examined. Again, the task
has proven useful as students perceived
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that by doing this assignment, they had
broadened their knowledge of current
business and economics topics.

Overall, the results of this study thus
show that the students approved of
reading authentic texts for the
improvement of both their linguistic
competence and their knowledge of
business topics with the main
motivating factor being the opportunity
to select the reading materials on their
own. In addition, since a lot of
significant correlations existed among
the students’ responses, the study has
pointed out the interrelatedness of
language learning, learning about the
world, the usefulness of authentic texts
and learner autonomy.

Conclusions and pedagogical
implications

This study produced some useful
findings for future work on learner
autonomy and the use of authentic
reading materials in the context of
business English courses at a tertiary
level. Being a tool for the improvement
of students’ linguistic competence and
general knowledge of the world of
business, authentic newspaper articles
on business topics offer a good entry to
the world of business terminology and
current national and international
business affairs, both of which the
students will have to know if they are
to be successful in their professional
careers.

The students’ responses have shown us
that the future realisation of tasks will

have to be more adapted to the existing
level of language knowledge of students
in terms of the difficulty of reading
materials for the university programme
students. It would also seem
appropriate that in the future, more
time should be spent on encouraging
students to read in English by
emphasising even more on the benefits
this would bring to them in terms of the
success in their careers. Nevertheless,
the students’ perceptions in this study
regarding the usefulness of the
assignment for autonomous learning of
Business English, which were relatively
high, indicated  that a task like the one
presented in this research should
continue to be part of our courses.
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Abstract

English in developing countries like Nepal has played a crucial role in increasing
career and economic opportunities. It has provided access to the information
and networks that are vital in building and maintaining economic links. On
the other hand, there is an emerging issue of its threat to the local languages
because of the massive use of English in different spheres of Nepalese lives.
The major focus of the article is on how English has become instrumental in
creating opportunities among multilingual communities and what perception
these communities hold towards English and the development of local
languages by incorporating the perspectives of EFL teachers from multilingual
backgrounds and researcher’s own understanding of the context. The paper
argues that English has unquestionably become instrumental in promoting
career and economic opportunities, and the foremost reasons behind the decline
of many local languages are more of political, cultural and economy guided in
nature.

Key word: English as a global language, Local language, EFL (English as foreign
language) teachers, Linguistic identity, Multilingual community

Introduction

I face students from various ethno-
linguistic backgrounds at post
secondary level, in which I have been
assigned to facilitate English as a
compulsory course. The students are
primarily from Magar, Newar, Tamang,
Hayu, Pahari, Sunuwar and Majhi
communities. Their cultural and
linguistic backgrounds not only reflect
their identity but also the diversity in
language, art and literature. In fact, I
have been observing for a decade that

these groups of students are not highly
interested in their native languages and
culture. Children, for example, from
Hayu, Pahari, Majhi and many other
marginalized communities in
Ramechhap, often seem to have
forgotten their mother tongues because
of the dominant role of Nepali and
English in every sector (Khati, 2012),
neither are they enthusiastic to learn
their mother tongues. The trend of not
using mother tongue, not only in wider
social contexts but also at home, is
increasing among the young indigenous/
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tribal and marginalized (ITM) people due
to the dominant role of Nepali and
English in mass media and education
(Sonntag, 1995; Eagle, 1999 cited in
UNESCO report, 2011). It seems as if a
whole generation will fail to recognize
and transfer this distinct linguistic
property of Nepal into the next.

English has already entered into
different domains of Nepalese lives. It
is no longer limited to the classroom
situation in Nepal. It has now
expanded its reach to various fields such
as democracy, media, international
politics, commerce, human rights,
diplomacy, tourism and development
sector. The craze for English education
in Nepal has been growing. There are
famed publishing houses, textbooks in
English by Nepali writers and editors,
training centres, different teams of
writers, translators, trainers all
promoting English, all engaged in
English language teaching (ELT)
enterprise, government schools shifting
their medium of instruction (MOI)
(Bhattarai and Gautam, 2005). English
has become a principle component of
the Nepali education system. Two key
forces: globalization and
neoliberalism—have contributed in this
regard. The number of multinational
companies and international non-
governmental organizations is
increasing these days due to Nepal’s
membership in various international
organizations such as the World Trade
Organization, the World Bank, and the
United Nations (Phyak, 2012).

Further, English has become a medium
of communication among the younger
generation. There is the use of hybrid

of language and culture; many users
make use of ‘broken’ English in their
every day lives. Private English medium
schools are able to make sale of English.
They have associated English with
quality education. Nepali parents are
enticed with English language, even if
there are government-funded schools
nearby them that provide free
education at school level. Moreover,
many community schools in
Kathmandu Valley and outside have
already shifted their MOI to English
primarily to increase the number of
students and to compete with private
English medium schools and the trend
is mounting (Khati, 2013). Youngsters
use English massively while using cell
phones, Internet, and Facebook,
Twitter and the like social networks.
They are greatly influenced by mass
media, technology and foreign culture.
These elements give them positive
motivational orientation towards
learning English language. So it is very
important to explore and analyze the
changing position of English in the
multilingual community of Nepal in
relation to career promotions and
development of local languages.

The Study

English is at the heart of the globalizing
world, disrupting local language
hegemonies, not uniformly, but in ways
that are unique to specific geo-political
entities, and unpredictable in effect.
“…creating new opportunities for some
while closing off opportunities for
others,” (Farell and Giri, 2011). The role
of English in a globalized world is
debated where English might create both
social cohesion and social division. This
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study attempts to address two
important questions: 1) How do EFL
teachers explain the advantages of
English as a global language in creating
more career and economic
opportunities? 2) What is the
perception of these teachers of English
as a global language to the development
of local languages? To answer these
questions the author has conducted a
focus group discussion with seven EFL
teachers. The researcher has attempted
to interpret their experiences,
perceptions, attitudes and beliefs along
with the researcher’s own
understanding of the multilingual
context of Nepal.

Background to the participants

Participants were included from five
linguistic backgrounds: Magar, Newar,
Hayu, Pahari and Tamang. Among
seven participants, five were male and
other two were female. They speak
Nepali as a second language. Four of
them have completed bachelor’s in
education and three of them have
master’s degrees from Tribhuvan
University. All participants have
specialized in English language
education and are now working in the
capacity of EFL teachers in Ramechhap
and Kathmandu. They are associated
with their native language associations
(LA) in different capacities and partly
they also bear managerial profiles in
various schools, colleges, professional
associations and non-government
organizations. A few of them lack the
exposure of their native languages but
all participants use Nepali and English
for different purposes. I have particularly
chosen these participants for three

reasons: 1) they were EFL teachers who
could understand the scholarship of
English as a global language in
developing countries like Nepal; 2) they
were from ITM language communities
that help them to reflect on their own
ethnolinguistic identity; and 3) they had
strong sense of multilingual  community
as they bore different organizational and
managerial profiles in Nepal.

Focus group discussion

The three-hour focus group discussion
and their responses were recorded using
notes, as there were two assistants who
made note of their responses. The
researcher moderated the discussion. He
made further inquiry by telephoning in
some cases to elaborate a few
assumptions they made during the
discussion. The focus group discussion
was chosen to draw upon participants’
attitudes, feelings, experiences, reactions
and differences in opinions towards the
use of English language and to explore
the degree of consensus on the topic
which may be well revealed through the
social interaction. It also assisted the
researcher to gain a larger amount of
information in a shorter period of time.

Procedures

This researcher has a long professional
engagement with these participants in
different circumstances in the past. It was
not difficult to seek consent from them.
They were informed  about the purpose
of the research project a month earlier.
All of them agreed. A consensus was
made to make the participation of all
in FGD in Kathmandu when the
participants from Ramechhap had an



Journal of NELTA, Vol 18 No. 1-2,    December 201380

NELTA

occasion to come to attend the program
of Teachers’ Union of Nepal (TUN).
They were informed to come to
Kathmandu University (KU) at
Balkumari, Lalitpur. It was easier for me
in a way that other participants from
Kathmandu valley were involved in
KU. They were not provided details
about the research project earlier but
they were made aware about the area
and the purpose of the study we were
going to discuss.

Results

The result of collected data is presented
in two broad themes.

English for career enhancement

In a way English has been viewed as a
tool of empowerment and
advancement globally. More than half
of all imports and exports are
conducted through transactions
between local companies and their
foreign affiliates. Companies are
increasing their geographical outreach
and there are more mergers and joint
ventures.  Coleman (2011) attempted to
identify some of the roles that English
plays in development contexts. He
identified four broad areas where there
is evidence that English makes a
contribution: increasing employability,
facilitating international mobility
(migration, tourism, studying abroad),
unlocking development opportunities
and accessing crucial information. And
the fourth contribution is the acting as
an impartial language in contexts
where other available languages would
be unacceptable. Norton and Tembe
(2011) have carried out a study on
‘English education, local languages and

community perspectives in Uganda’ in
an African context. The study was more
focused on the local language policy in
rural primary schools and perspectives
of community towards the policy.
However, the study shows that English
language is necessary for international
communication and economic
opportunities and highlights the
multilingual policy of Uganda.

Though Nepali is an official language
and it serves as a lingua franca in
various sectors in Nepalese society,
people encounter English in different
official purposes in Nepal. Many
project proposals are written in English
in several government and other non-
governmental organizations, for
example. Similarly, people from
multilingual communities are highly
attracted towards private English
medium schools and send their children
to those schools. They do not seem to
have much concern with their own
local languages. One of the participants
from a Pahari language community
articulates his views in the following
ways:

I love the English language.  At my
workplace Nepali is used extensively,
however, there are many documents in
English that I have to deal with. At home
I have to support my children in their
homework in English and other
subjects. I have enrolled them in an
English medium school. English has
some bonus advantages in building
networks, communication, and career
options at national and international
levels. I cannot think of my profession
without English. English is an added
and preferable qualification for me and
many other professionals. I can shift my
profession in no time because I have
English language in my hand.
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He seems to be confident enough for
opting for any professions with his
English qualification in the days to
come. In Nepal, the majority of job
announcements do not miss the
requirement of fluent spoken and
written English. In schools there is a
high demand of ‘energetic’, ‘dynamic’,
‘self motivated’, qualified and trained
EFL teachers particularly in English
medium ones in Nepal. Generally,
English graduates can survive at ease
by teaching English in schools and
colleges. Another participant from the
Magar linguistic background replied in
this way:

English has created direct benefits to me.
There is a high demand of English
teachers in my community. Beside at my
workplace, I teach English to the
children in my free time. They pay for
these classes instead. Further, I have
maintained a good network with friends,
professional associations through using
email, Internet, websites that mostly take
support of English. English has assisted
me to make effective communications in
wider community. I often download the
books, articles, read English
newspapers, play games, watch movies
and other materials in English at home.
For me English has been a major skill.

Many students especially from
government funded schools and
colleges seem to be low achievers in
English and they join extra classes, which
become a good economic source for EFL
teachers in Nepal. In others cases,
English has opened the doors to the
world. A participant whose mother
tongue is Hayu put his views differently
in terms of local languages, Nepali,
English and the global economy:

I do not use English much in my daily
life, neither have I encountered the
occasions when I felt I should have
possessed native like English. English
has not created any economic benefits
for me. Many youngsters are attracted
with English because of its use at wider
social context. In my every day life there
are a very few occasions when I
encounter English such as while
reading notices, advertisements, letters
and labels of goods at my shop. I do not
see English can only enhance economic
and career benefits. The scholars who
have very deep knowledge of Sanskrit,
Hindi, Maithali, Nepali and other
languages of the East are engaged in
reputed Western Universities. They are
enjoying highly sophisticated and
prestigious lives there.

He maintains that English of the
western world is not only the reason for
economic advancement and gives more
emphasis on eastern language and
knowledge. He further elaborates his
views in following ways:

On the other hand, you can see, the
youths in Nepal are attracted towards
learning Korean and Japanese
languages nowadays to go to Korea and
Japan for economic opportunities. I do
not believe that it is only English, which
is generating income in our lives. In fact
global economy fluctuates, and we
regard and discard the languages
accordingly.

It indicates that the world economy
determines the spread of English as a
global language and use of other
regional and national languages. In
fact, economic globalization relies on
English speaking population; at the
same time it produces the same
population all over the world. In Nepal
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many youths are learning Korean,
Japanese and other European
languages for lucrative jobs and more
financial opportunities. Next view of
English as a global language is
associated with ‘prestige’ and social
‘status’ in Nepal. In this respect, another
participant plainly expressed that:

Though my mother tongue is Newari,
my day usually starts with English and
ends with English medium  private
school and college. My exciting schedule
in each day is the result of my English.
English has secured my career and
granted me an economically sound life.
Moreover, English has been
instrumental to give me a status of
scholarly personality in the Nepalese
multilingual context. Hence, it can be
said that English is flourishing as the
most fascinating and advantageous
language especially among indigenous
language speakers in Nepal. It has made
an easy access of those speakers to the
international language community.

She seems to be satisfied with her
everyday life and her status with
English.

English and local languages in
Nepal

The spread of English is a controversial
issue and cannot be fully understood
without the realization of the
hegemonic and imperialistic nature of
English. It has also shown that English is
unilateral in vision and poses a real threat
to other languages and cultures. The
majority of North Amerindian and the
Australian Aboriginal languages fell
victim to predominantly by English. It
was true that when English was
introduced to academic life, it caused

Latin and Greek to vanish from the
curricula of schools and universities
(Crystal, 2003). In South Asian
scenario, Nunan, (2003) has carried out
a study on the impact of English as a
global language on educational policies
and practices in the Asia Pacific region.
The study is more focused on policy
review and practice on-the-ground.
However, it has partly attempted to
address the impact of English education
on first language / indigenous language
development. The result shows that
English has been commodified in many
countries and to some extent many
governments are not serious about the
effects of the market-oriented economic
ideology of English language education.

Nepal is home to over 100 languages,
many of which are now endangered.
Languages spoken for generations may
soon be extinct. There is a great a debate
over the role of English to the
development of local languages of
Nepal. Some argue that English has
expanded a cultural domination of the
western world in Nepal and it has
displaced the local languages of Nepal;
others argue that it is not true. They
view that other factors like
urbanization, intergeneration language
transfer in which parents are reluctant
to teach their mother tongue to their
children and dominant role of Nepali
language have a greater impact on the
loss of these languages. Anthropologist
and linguist Mark Turin, who spent
many years in eastern Nepal,
documenting Thangmi language, one of
the world’s endangered languages,
stated to the BBC radio (2012) that there
are two reasons that languages become
extinct in Nepal. Firstly, the more
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traumatic but less frequent is going
through natural disaster was when
people die and take their languages
with them when they go. The second
responsible factor of language loss for
Turin is the language shift. When a
particular speech community replaces
one language, usually a low status
language with another, often highly
prestigious, in this case their
communities live on but their language
is lost in their transfer. Turin must be
indicating the Nepali language which
is considered a prestigious language.

In this case, a popular Nepali comedian,
Wilson Bikram Rai, popularly known as
Take me Bhudha made an important
remark in a TV program regarding the
declining flavor of indigenous and
minority language:

I have been using xf}nfv] (for a while), xf}gfgL
(for a while, my child) and
;]af/f] (greeting in Limbu community) like
terms among Nepali people worldwide
through TV and stage programmes not
just make them laugh.  Once these were
not only the expressions of Rai and
Limbu but also of people from other
communities in eastern hill did use.
Gradually the original flavor of these
terminologies and local languages
disappears. People started using
English in the name of modernization,
they slowly forgot their own
languages, dressing style and
ethnicity. In many instances, they feel
ashamed of using their own language.

Taking support of Nepali and English,
people from multilingual communities
are more attracted to master Nepali and
English than their own mother tongues.
They also feel humiliation in using their
own language in many instances. A

participant from Hayu language
community who is also a member of
Hayu society of Nepal, expressed her
bitter experience in the following ways:

Sometimes people have strong negative
attitude towards minority languages,
which are confined at home and are
used with the same linguistic group of
people. They consider these minority
languages have a low prestige and less
relevant compared to Nepali and
English. Therefore parents do not teach
these local languages to their children.
This attitude dominates the local
languages and causes disappearances.
English and Nepali languages are
equally responsible in creating cultural
inferiority among multilingual speakers
in Nepal.

She places her points that growing use
of English in many domains and the role
of Nepali as an official language, and
both languages as the MOI in schools
and colleges, make our local language
a sideline. In this case she asserted that
there is an adverse impact on
youngsters of her community.
Nonetheless, she mentioned that the
government policy is supportive at
present for the preservation of local
languages and cultures. Regarding the
impact of English on the development
of local language, another participant
said that:

Three years ago, I came to know that I
have my own distinct mother tongue:
Pahari. Nobody told us, neither was it
used at home nor in the society.  I do not
blame the English language for
displacing local languages, it is the
Panchayat era in Nepal when one
nation and one language policy was
promoted for decades. Consequently,
illiterate old generation forgot their own
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culture and language, neither were they
able to transfer this language to us. They
use Nepali and we are grown with
Nepali as a first language. The other case
is the substantial use of English in
governmental and non-governmental
organizations at least in written form.
We use it for the purpose of
documenting reports and proposals,
and communicating with wider
audience.

He points to the monolingual dogma
during the Panchayat System and semi
official use of English in offices. Some
people see the significance of English
and other languages in different local,
national and international parameters.
In this regard, a participant formulates
his views as below:

Entire community uses Magar language
in my village. Even the students of the
same community speak their own L 1 in
schools. I do not see any negative impact
of English to the development of local
languages. Magar is spoken at home and
in the community. Nepali is spoken in
outlaying part of the community
including schools, markets, offices,
district headquarter whereas English is
used at national and international level
as well as in the higher education.

This researcher has observed that this
participant rarely uses the Magar
language at home. He does not show
any negative attitude toward the
English language; instead he denotes
that to some extent English has made
him open-minded from a take-for-
granted cultural dominance in a
multilingual context of Nepal, and
receive opportunities to enjoy personal
interests through English.

A participant opines in a narrative form
trying to take a neutral position
regarding this issue as below:

Those were the days when I used to feel
a high-class citizen when I started
learning English alphabets. In high
school, some students from Tamang
community used to speak in Tamang
language, but others used to make fun
of them. They used feel inferior among
Nepali speaking students. I did not
know how I did choose English as a
specialization course at post secondary
level.  I didn’t acquire nor I learn Newari
language because my parents did not
speak and I had no exposure to it. But I
don’t regret it. If I had Newari language,
it would be good, but if I had no English
language, my identity would not be such
as I have today.

English has made this participant
survive and he seems to be satisfied with
the status gained by English. But this
participant from Newari language
background further expressed his
dissatisfaction in this way:

English has slightly displaced local
languages because children nowadays
are starting their foundation of
education with English, not with their
native languages. This is not a good sign
for the development of local languages.

Early grade English and English as MOI
policy in education to a greater extent
discourage the use of local languages.
However, all participants agree that
current mother tongue education policy
is supportive to promote local
languages; a few of them are skeptical
about the implementation of the policy
in practical grounds.
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Discussion

In Nepal, many employers use English
at their workplaces one way or the
other and they send their children to
English medium schools where children
start their early foundation of education
in English. A few of them, such as EFL
teachers, start their day and end it with
English though many people have very
few occasions with English in their
everyday life. Likewise, sizable numbers
of people from ITM communities were
not familiar with their linguistic
backgrounds at earlier stage of lives;
and nor did they possess their mother
tongue. Attraction toward English is
intensifying everyday in Nepali
hinterlands.

The English effects in career gains

This study directly shows that English
has expanded economic networks,
wider communication and more career
options. It has also increased the
chances of efficiency in different careers
and more income. It has become an
added and preferable qualification for
the candidates to go to the job markets
nationally and internationally. In this
regard, the study partly affirms with
Hasman (2000) who focuses on the role
of English on the development of the
international marketplace. The study
also shows that multilingual speakers
even cannot think about their careers
without English in many respects.  It
indicates the vital role of English in
different professions.

In this light, at the 15th international
conference of NELTA in Kathmandu,
Rt. Honourable Chair of the former
Constituent Assembly (CA), Mr. Subas

Chandra Nembang made an important
remark on the occasion. He made his
points as follow:

The importance of the English language
has become universal. Undoubtedly, it
has been widely used in the present day.
Without the knowledge of the English
language our access to more than half
of the world would become inaccessible.
Our ability to communicate with a large
part of the world and do business with
them would be extremely limited. We
will miss all the nice opportunities that
more than half of the world offers to us
for our all-round development.
Therefore, it is not wise not to have good
command of English for all of us.
Nowadays knowing only one language
is not enough for our all-round
development. We have to learn more
than one language. (Phyak, 2010).

In the similar line, Graddol (2010) at the
same occasion indicates that the global
spread of English will lead to serious
economic and political disadvantages in
the future… a future in which
monolingual English graduates face
bleak economic prospects as qualified
multilingual young people prove to
have a competitive advantage in global
companies and organizations. The
privilege of being multilingual speakers
in the present day world as well as our
relationship with the global community
at different levels through the English
language is important.

Supporting these two views partly, this
study also signifies the implication of the
different roles of local, official and global
languages in different spheres of one’s
life, but the study is significantly
different in terms of maintaining
economic links and opportunities
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through English rather than through
fluent multilingual speakers. Larsen-
Freeman (2007), states that even the
functionalism of English contributes
occupational, economic privileges that
the users of language can get in terms
of prosperity. Indeed English is a
necessary skill for many guest workers,
who leave their home countries in
search of better-paying jobs elsewhere.
Likewise, in many countries, the money
that foreign workers earn and send to
their families back home is a significant
contribution to the national economy of
their home countries. Her voices are
found much similar with this study in
relation to the role of English for
employability in corporate sectors,
which Graddol (2010) also affirms.

However, this study indicates that there
are some relations of English in building
internal relations and exploiting career
and economic chances at home. For
instance, many teachers in Nepal go to
extra (‘tuition’ and ‘coaching’) classes
where the students are charged extra
fees for these classes. Using Internet for
other economical, academic and
recreational purposes undoubtedly
saves time and money. The next
revealing fact of this project is that
English has undeniably been an asset
for multilingual speakers to be a more
global citizen in Nepal in which English
plays role to promote global networking
and communication. Global networking
has direct impact in expanding career
gains as well as accessing necessary
information. The findings of this study
matches with Coleman (2011) who
identifies some of the roles English
makes, for instance, increasing
employability and accessing crucial

information. To some extent, the study
also unfolds two similar points with the
study of Norton and Tembe (2011) in
which English language has been
viewed necessary for international
communication and economic
opportunities.

Apart from the economic prosperity
and economically sound life, the study
also supports the point of several earlier
studies that English has been viewed a
language of higher social prestige since
the Rana regime in Nepal. It is still
prevalent in many cases that it is the
language of elites and rich ones. The
rich people, government officials and
people from higher classes send their
children to private English medium
schools or they enroll them in reputed
universities of English speaking
countries. Only the commoners make
their children go to Nepali medium or
government-aided schools. Though it is
not revealed on the surface, the voices
of these EFL teachers further portray
that English can be a possible shared
asset for multilingual speakers in the
days to come, as English is not entirely
difficult to afford these days unlike in
the past. In this sense, it merely
indicates that English can be a lingua
franca among multilingual speakers
and a solid instrument for social
cohesion.

The study adds the points that the better
the English language skills, the more the
chances of employability. An English
speaking workforce seems to be a
necessary precondition for effective
participation in global economic
activities. With reference to
information-technology and mass
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media in Nepal, it is observed that the
readership of English newspapers is
increasing because of access of Internet
and transportation facilities in even
rural areas. Users of Facebook and
Twitter, both of which primarily use
English are mounting. In this case,
people have increasing access to
information and knowledge. At the
same time, English has added more and
efficient technology users to make their
jobs easier and more economical. One
does not need to depend on traditional
occupations in the multilingual context
of Nepal. In education, the traditional
trend of teaching and learning is
gradually shifting towards virtual
classrooms. So there are multiple
choices and, of course, flexible ways of
attaining learning and enhancing
careers.

But this study does not cover the overall
prosperity of Nepalese society in terms
of the developing tourism sector, role
of foreign investment and international
organizations like UN, benefiting from
large scale developmental and research
projects and social mobility. All of these
require more English and play a
significant role in providing more career
and economic opportunities, and well
being.

English and identity loss

The second discussed issue in the study
is English and its relationship with the
local languages of Nepal. The study
entirely shows new facts in this regard.
The foremost fact displayed in this
research is that English is not a direct
threat to the development of local
languages. Minority languages are

gradually declining in their original
flavour because of massive code mixing.
Younger people from minority
language communities sometime feel
humiliated with their own ethnic
identity and they use Nepali and
English at different social contexts. It
ultimately leads to the neglect of their
mother languages. This situation does
not encourage the preservation of local
languages and knowledge. Regarding
education, many parents seem to be
interested to educate their children in
English medium of instruction. In
addition, parents want their children to
master the official language (Nepali) or
the language of wider communication
(English) in early grades. Here the study
justifies that only the preference for
English and Nepali languages
marginalized their local languages and
there original flavour in speech.

Many educated people do not make any
endeavour to learn their native
languages as they are enjoying sound
economic, prestigious and scholarly
lives with English and Nepali. Another
revealing fact in the study is the social
division created by English between
those who can use English fluently and
those who cannot. Because of prestige
attached to English and Nepali, it
creates cultural inferiority among ITM
language users using their own mother
tongues. In this case, the study indicates
the greater impact of Nepali, the official
language of a nation-state, on these
languages. It was true that in the name
of unifying the nation-state, many local
languages faced a slow death caused by
Nepali language dominance in
Panchayat era in Nepal. Obviously, ITM
languages have become library
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languages and there are fewer areas of
applications of research on these
languages, but the study proves that
present government policy is supportive
for the preservation and development
of these languages. Another trend,
loosely exposed here in the study, is that
there exists a blind attraction toward
English language which has generated
a hybrid culture among local language
speakers. The second part of this study
seems to be contradictory in a way that,
on the one hand, ITM language users
massively use English in everyday lives
and they also send their children to
English medium schools, but on the
other hand they show their
dissatisfaction over the declining loss of
linguistic and cultural identity, and little
or no official status of their languages.

The findings of the effect of English in
relation to the development of local
languages of Nepal in this study are not
similar to previous studies; neither have
there been any studies of this particular
nature. English as a global language has
not co-existed comfortably with other
local languages; rather, it has been
viewed as a threatening force to many
of the languages of the world and to
the cultural identity of different people
of the world, including such very strong
nations as Japan and Germany. But one
of the elusive layers of interpretation in
this study is that the participants
selected for the purpose of carrying out
this research project seem themselves to
be the factors for spread of English.
They enjoy a sound economic life with
English, ignoring their ethnolinguistic
identity. It can be observed that these
ELT professionals are contributing to
the growth of English in Nepal in many

respects. Phillipson (1992) asserts that
language pedagogical practices and
language specialists have contributed to
the ‘hegemony’ of English. He states
that ELT professionals are one of the key
factors, one of “the forces … which
have propelled English forward” (p.6).

Implication of the study

On a broader scale, the study suggests
the urgent need to address the language
issues in Nepal in relation to specifying
the official role of English. For instance,
English may play any (semi) official role
in particular areas of economy, tourism,
education and science as the traditional
EFL model seems to be declining in later
years in Nepal. On the other side, to
preserve its local linguistic heritage,
what roles need to be provided to Nepali
and other local languages, is very
crucial one. The second important
implication of this study might be an
impetus to the policy formulation level
to enhance the monolingual, bilingual
or multilingual language policies in
terms of the effects of English on the
development of local knowledge and
culture.

In teaching, there are two major
implications:

1. Motivational implication: Teachers
obviously need to convey the role of
English as a global language in terms
of career and economic advancement.
Students need to be assisted in terms of
shaping career goals where instrumental
motivation is necessary. Thus, the value
of English as a global language and its
relation to academic, professional and
economic opportunities are very
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important to boost motivation to young
learners.

2.  Inter cultural competence and
Glocalising implication:  Competence in
many languages brings intercultural
competence, which is a vital part of
modern life. Thus, to make the students
interculturally aware, they need to be
supported accordingly to make choices
to use language resources. In this
regard, they could see the role of their
own mother tongue, official and global
language in different spheres of their
lives. Any additional languages can be
incorporated in to curricula which
ultimately leads to the multilingual
model of education. At the same time,
if anyone finds a problem with the
spread of English, as Larsen-Freeman
(2007) states, one could make English
work for him or her in Nepal by
universalizing and particularizing
tendencies, adapting global trends to
meet local needs and adjust to local
conditions (glocalisation). She further
explained that one accepts it as a tool,
a key to success not as a risk to local
languages; nor dose anyone have to
accept a monolingual view of the world.
It again implies that teaching and
learning of English needs to be focused
on both local and universal needs.

Conclusion

English has been used for more
instrumental purposes in the
multilingual context of Nepal. It has
unquestionably extended economic
connections and more chances of
employability at home and abroad.
English has become a shard language
among multilingual speakers around

the globe and it has enabled these
speakers to explore cultural differences
and to create a kind of understanding
enriching negotiations and agreement
for common prospects. Therefore it has
undoubtedly created career and
economic opportunities for local
language speakers as a part of global
community in multiple ways. Likewise,
English in Nepal has become an added
and preferable qualification for
employability and it has provided more
access of information and generated
wider communication, which is vital for
economic opportunities at the national
and international level. To some extent,
English has made multilingual speakers
more open-minded as it makes them
enter into the global village. It would
be suitable to mention that local
languages, Nepali and English have
their significant roles in different
spheres of the multilingual context of
Nepal.

When observing deterioration of
linguistic identity of local languages in
Nepal, English as global language is not
a sole cause. Lack of inter generation
language transfer, role of Nepali as an
official language, high mobility of latter
generations, government’s initiative to
start English at early grades and English
MOI policy have major impact on the
linguistic identity issue of these
communities. Moreover, due to the
prestige attached to English and Nepali
language, young people from ITM
language communities seem to be
reluctant to use their mother tongues.
They face cultural inferiority among
Nepali and English language speakers.
As they have growing attraction
toward the English language to attain
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career gains, it does not encourage the
development of their own mother
tongues. At the same time, because of
the hybrid use of local, Nepali and
English languages, these communities
are losing their original linguistic flavor.
Many people and children from local
language communities learn and use
English for their personal interests such
as chatting with people, reading
newspapers, watching movies, making
social networks and so on which
ultimately lead to their own languages
sideline. At this point, it can be stated
that the declining linguistic identity of
many local languages is more political,
cultural and economical in nature.
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Abstract

Task-based language teaching (TBLT) has been a dominant approach in the field of ELT
for some time now. However, it has complexities regarding its use in a foreign language
context. It is said that focusing only on interaction may not be enough in guiding learners
to use language correctly, so learners need exposure to grammar rules, and teachers
presume that TBLT does not allow it. But, learners’ attention could be directed to the
grammar forms during task planning to facilitate noticing of linguistic code. To this end,
this small-scale study collects discourse data from an adult EFL learner to evaluate whether
guiding learners’ attention to grammar during pre-task planning is of any help. The
study concludes that guiding learners’ attention facilitates in producing more accurate
and complex discourse than leaving learners on their own during the task planning.

Key words: TBLT, planning, form focused planning, guided planning, CAF

Introduction

Tasks have been promoted as one of the
major tools to promote interaction
(Long, 1996) and ‘pushed output’
(Swain, 1998) in second language
classrooms. However, in many foreign
language (FL) contexts, task-based
teaching is uncommon due to
difficulties associated with contexts
(Mochizuki & Ortega, 2008). One of the
problems is the beginning level of
learner proficiency which makes it
difficult to hold interaction in the FL.
Secondly, it is also thought that a purely
interaction based classroom does not
help in acquiring grammar rules, which
forms the core part of English language
teaching in FL contexts such as Nepal.
This is mostly because it is thought that

the emphasis on interaction might
override the attention to linguistic codes
(Skehan & Foster, 2001), and grammar
teaching might be neglected.

Therefore, it has been argued that some
kinds of orientation of linguistic code
(grammar) can be given to learners
during the interaction (Long &
Robinson, 1998). This is because, such
orientation helps learners notice forms
during meaningful contexts and
develop learner interlanguage systems.
Pedagogically, this forms an approach
of teaching both grammar and
communication in the English as a
Foreign Language (EFL) context
(Ortega, 2007) and affects language
learning positively. To this end, this
small-scale study is carried out to
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examine if orienting learners’ attention
to grammar forms during the pre-task
planning results in any variation to
learners’ subsequent performance.

This paper is divided into three sections.
The first section reviews planning, its
types and performance in relation to
planning. Next, in the same section, I
also briefly review Trade Off and
Cognition Hypothesis in relation to
planning, which is followed by a short
critique on studies that have explored
the effect of form-focused planning.
Afterwards, the rationale of the present
study is presented. In the second
section, I introduce my participant,
research methodology and procedure.
Subsequently, in the third section, I
discuss the findings of this study
followed by limitation and summary.

Planning and its types

Planning is a deliberate thinking on our
task, usually before or during the task.
Planning, an inbuilt and inherent aspect
of all kinds of task performance, is, in
essence, a problem solving activity (Ellis,
2005). With regard to language
production, planning is taking decision
about the content, the language, lexical
items, and other linguistic devices to be
used while performing a task. Planning
has drawn quite much of research
interest (Ellis, 2009) because it is thought
that it (planning) aids noticing and
attention, a prerequisite for both input
and output (Robinson, 2001). Given that
input and output are prerequisite for
language acquisition, planning, in
consequence, is thought to lead to better
language production, and may also aid
language acquisition. Further, it may

also correlate with input/output
processing, working memory, and
focus-on-form (Ellis, 2005).

Planning might occur at different stages
of language production.  Based on when
planning takes place during
performance, planning is categorized
into “pre-task planning” and “within-
task planning”. Pre-task planning, as
the name suggests, occurs before the
task. It can becategorized into rehearsal
and strategic planning (Ellis, 2005). On
the other hand, ‘Within-task planning’
is the planning that takes place during
the actual performance of a task.
Within-task planning is generally
referred as on-line planning. Ellis
categorizes within-task planning into
two forms based on “the extent to which
task performance is pressured or
unpressured” (p.4).

Planning and performance

Having reviewed planning in the earlier
section, I will briefly review
performance with regard to planning
and also discuss how performance is
measured. However, given the word
limit I will review only the studies that
have manipulated strategic planning.

There exists “a plethora of studies on
planning and its effect on performance”
(Ortega, 2005, p. 77). Specifically, these
studies have examined how three types
of planning- strategic, rehearsal and
within task planning- affect
performance. The effect of planning in
task-based research is measured with
reference to three dimensions of
language production. These aspects are
called complexity, accuracy and fluency
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(CAF). They entail that if a learner is
proficient in an L2, she/he should be
able to use the language fluently and
accurately using complex language
(Ellis, 2009). In other words CAF
represents the linguistic quality of
learner discourse.

Complexity is defined as the use of more
advanced and diverse target language
features. Skehan and Foster (1999)
define it as “...the capacity to use more
advanced language with the possibility
that such language may not be
controlled so effectively” (p.96).
Complexity is taking risk about the use
of new and complex features so they
are prone to errors. On the other hand,
accuracy, in general, refers to error free
production or the degree of deviancy
from the established norm of language
(Housen & Kuiken, 2009). Skehan and
Foster (1999), define accuracy as “[t]he
ability to avoid error in performance,
possibly reflecting higher levels of
control in the language as well as
conservative orientation, that is,
avoidance of challenging structures
that might provoke error” (p.97).
Likewise, they define fluency as “[t]he
capacity to use language in real time,
to emphasize meanings, possibly
drawing on more lexicalized systems”
(p.96). Also, fluency is being able to use
more advanced language and having
greater control over language.

The results of the previous studies on
CAF framework are quite mixed. Many
studies have indicated that planning
affects fluency positively (Mehnert,
2003; Kawauchi, 2005). However,
those studies have produced mixed
results on the effect of planning on

complexity. While some studies have
concluded that planning has a positive
effect on complexity (Sangarun, 2005;
Skehan & Foster, 2005) other studies
have reported that planning has no
effect on complexity (Yuan & Ellis,
2003;Mochizuki & Ortega, 2008). Also,
the results of the previous studies on
accuracy are also quite mixed. Some of
these studies have found planning
aiding accuracy (Kawauchi, 2005;
Mochizuki & Ortega, 2008) but others
have noted planning not resulting in
higher accuracy (Yuan & Ellis, 2003).

Noticing, attention, trade off and
cognitive hypothesis

From this brief review, it can be said that
the strategic planning aids task
performance but there are factors/
variables that mediate with planning
and affect performance. Additionally,
given that learners have limited
attentional capacity, planning provides
them with opportunities to opt for the
language features that they are not
comfortable using (Skehan, 2009).
Further, planning allows learners to
access the linguistic resources in their
mental repertoire, and produce the
discourse as per the context. However,
it is worth noting that no prior studies
on CAF dimension have found
planning affecting all three dimensions.
In this regard, Skehan (2009) further
argues that it is very unusual to see
planning leading to increased
performance in all three dimensions of
CAF.

Additionally, Skehan (2009) argues that
there exists a competitive relation
between CAF dimensions, especially
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accuracy and complexity. That is to say,
when learners allot attentional
resources to one of these three areas of
CAF, it happens at the detriment of
other two, resulting in a trade-off.
However, Robinson (2001) and
Robinson and Gilabert (2007) deny the
existence of trade off and claim that
both the accuracy and complexity can
be raised by manipulating the
dimensions of task complexity.
Robinson (2001), in his Cognitive
Hypothesis, argues that planning makes
the task easy as they have time to work
on the form. This frees up their
attentional resources and can access the
automatic and readily available
linguistic features in their mental
repertoire (Ellis, 2003). This, in effect,
results into higher accuracy, complexity
and also raised fluency.

In the same vein, it is also argued that
providing learners with complex and
challenging task makes them more
focused on task (Michel, 2013). This
pushes learners towards more complex
linguistic realization. This moves their
attention away from fluency to form.
To put in other words, designing a
complex task pushes both accuracy and
complexity (Michel, 2013).
Furthermore, planning is argued to
contribute to both input (Schmidt, 1990;
1994) and output processing (Swain,
1995; 2005) as it aids the bottom-up
processing required to attend to form.
Consequently, planning is said to
contribute to interlanguage
development.

Having reviewed CAF triads in relation
to performance and Trade-Off
Hypothesis in this section, I will now

review studies that have explored the
effect of form focused planning on
subsequent performance in the next
section.

Empirical Studies on form focused
guided planning

There are a few studies that have guided
learners to focus on meaning or form
or both during the task planning
(Sangarun, 2005). Studies by Ellis (1987;
focus on form), Williams (1992; focus
on meaning), and Foster and Skehan
(1999, focus on form and meaning
both) oriented students to focus on
either meaning or form, whereas the
studies by Crookes (1989), Foster and
Skehan (1996), and Wendel (1997)
infused both form and meaning
orientation during pre-task planning.
However, these studies were
inconclusive and limited (for a detailed
review see, Sangarun, 2005). Reviewing
all the studies mentioned above is
beyond the remit of this paper, hence,
only two recent studies, Sangarun
(2005), and Mochizuki and Ortega
(2008), will be reviewed here for they
serve the purpose of the present paper.

Sangarun (2005), motivated to find the
effect of specific foci (meaning-focus,
form-focus, and meaning/form-focus)
on oral performance, is a between
participants design with 40 Thai EFL
participants of intermediate level of
English. The participants were asked to
perform two different tasks, an
instruction task and an argumentative
task, under one of the four different
planning conditions: minimal planning,
form focused, meaning focused and
form, during the pre-task planning.
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This study concluded that planning,
overall, affected oral performance
positively. However, the author failed
to find any significant difference among
the focus groups. Moreover, she
concludes that all learners had a
tendency to focus on meaning
irrespective of the type of orientation
they were provided.

Mochizuki and Ortega (2008), unlike
Sangarun, aimed to explore the effect
of pre-task planning that embedded
grammatical guidance on performance.
Their study was also a between
participants design with 56 Japanese
high school students. The learners
worked in pair on a pictorial task. The
participants were ‘blindly divided’ into
no-planning, unguided planning and
guided planning groups. This study
concluded that unguided planners
outperformed the no-planners and
guided planners in terms of fluency.
But, when it came to accuracy guided
planners outperformed the other two
groups. Nonetheless, there was no
significant difference between the three
groups in terms of complexity.

Both of these studies indicate that
guiding learners’ attention aids
performance. But, specifically,
Sangarun (2005) failed to find any
difference between the three planning
conditions. So it is inconclusive whether
it is beneficial to guide learners,
especially adult learners’, attention to
form during the pre-task planning
stage. Unlike Sangarun (2005),
Mochizuki and Ortega (2008)
concluded that guiding learners’
attention to a specific form aids
accuracy. However, the guided learners

were outperformed in terms of fluency
and complexity. So, these studies do not
answer firmly if guiding learners’
attention to specific form is beneficial
to interlanguage development.

Rationale for the present study

From the theoretical discussion above,
it is evident that strategic planning has
more consistent effects on fluency than
on complexity or accuracy (Skehan,
2009). However, studies that guided
learner focus have found that such
orientation is effective in promoting
accuracy, complexity and fluency
(Sangarun, 2005). It hints that guiding
learners’ attention may be beneficial. In
addition, allowing learners to plan
strategically is also thought to
contribute to language development
(Ellis, 2005; Sangarun, 2005).

However, as most of these studies have
combined all different foci in a single
study and followed ‘between
participants’ design, comparing learner
discourse to draw effective conclusion
is challenging. This is because
individual differences and task types
affect the performance (Ellis, 2003,). So,
the discourse produced may be affected
by these variables to conclude that such
planning helps in acquiring form.
Moreover, as the number of studies that
have guided learner attention to specific
form is small, there is a dire need that
such studies be conducted so the results
might help English as a foreign language
teachers to decide whether form focused
induction benefits language learning.
To this end, this study is motivated to
explore the effect of pre-task planning
with some grammar induction on
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performance when a task is repeated.
For the same, I have set the following
as my research objective:

· How does planning with form
focused induction affect learner
performance when the task is
repeated?

Present study

Research tool and procedure

Design

This is a “within subject” small scale
study with two planning conditions, no
planning and pre-task (guided strategic
planning) conducted on a single
participant. I chose to use a within
subject design because by using a
within subject design I expect to
compare the data to reveal the
differences between the output of
performance performed under two
different planning conditions with some
form focused induction during the
second occasion. This might be useful
in drawing firmer conclusions.

Participant

The number of participant in this study
is one. She is an adult learner of English
from Taiwan. She is 23 and studying at
a UK university. She was studying in
the UK for 6 months at the time of data
collection. As part of the enrollment at
her university, she also took an IELTS
test in which she scored 6.5. Besides, she
also attended the English for Academic
Purpose Course (EAP) at her university
for four weeks before her course
formally started. She is named W for
the purpose of this study.

Task

The task chosen to be used in this
research study was a narrative task.
This is because the participant had
traveled to another city of the UK to
celebrate the Chinese New Year day
with her friends. Next, this task would
fulfill all the criteria that an ideal task
ought to fulfill (Ellis, 2003). The task is
a meaning focused task given that she
was asked to recount her journey to the
other city and how she celebrated the
festival with her friends. Next, there
was a real need for communication as
the interlocutor comes from a different
context and did not know anything
about Chinese New Year celebration.
Thirdly, W had to rely on her own
resources to complete the activity as the
task was monologic in nature. Lastly,
the outcome was to convey the message
across.

Procedure

The participant was chosen based on
the fact that she had agreed to volunteer
to provide data upon the researcher’s
request. She was requested to give the
convenient date and time for the data
collection. As per her request, the first
data was collected on February 28,
2013. The task was repeated on March
17, 2013. While, the task took 9 minutes
24 seconds to complete on the first
occasion, it lasted for 9.20 minutes on
the second occasion. There was no
planning on the first occasion.
Nonetheless, when the task was
repeated, 5 minutes was given as
planning time following Mochizuki and
Ortega (2005). W could make notes
during planning however; she was not
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allowed to use the note during the task
performance.

It is also important to note that W was
explicitly told that the past tense is used
while recounting a personal experience
on the second occasion. But, it should
be noted that no any other instruction
was given regarding planning. This, as
has been presumed, would increase the
validity of the research as this research
is closer towards the planning
dimension and form-focused induction.

Both the tasks were recorded for the
subsequent transcription. Then, the
transcripts, and the recording were
compared and analyzed to measure the
CAF dimensions.

Data analysis

Measure

CAF measures used in this study were
adopted from Yuan and Ellis (2003)
and partly from Wendel (1997). The
following section briefly describes these
measures:

Fluency measures

To measure fluency, number of syllables
per minute and meaningful syllables
were counted as in Wendel (1997), and
Yuan and Ellis (2003).  These scholars
contend this measure takes both the
amount of speech and the length of
pauses into account. The following is a
description of these measures:

1. Number of syllables per minute: For
this, total number of syllables was
counted first. It was then divided by
the number of seconds used to

complete the task and was
multiplied by 60.

2. Number of meaningful syllables per
minute was counted. It was done
like in A but, as in Yuan and Ellis
(2003), with all syllables, words,
phrases that were repeated,
reformulated, or replaced excluded.

Complexity measures

To measure complexity two measures
were adopted from Yuan and Ellis
(2003). These measures are:

1. Syntactic variety: with regard to
syntactic variety, the ratio of clauses
to T unit, a main clause plus any
other subordinate clauses attached
to or embedded within it, was
calculated.  As the nature of the task
was monologic, T-unit was chosen
as the measure instead of others.

2. Syntactic variety: As for the
syntactic variety, the total number
of different verb forms used by W
was tabulated and counted.
Basically, it reflected both the variety
and also the complexity in her
discourse.

Accuracy measures

The two measures used to calculate
accuracy are described below:

1. Error-free clauses: For this, the total
number of error free clauses in the
participant’s narrative was counted
and then it was divided by the total
number of clauses. All errors related
to morphology and lexical choices
were considered. Further to this, all
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syntactic errors that impeded the
comprehension of meaning were
also considered. Equally, the
correctly reformulated clauses were
counted as correct, as long as they
did not contain any of the errors
mentioned above. However, such
reformulations, following
Kawauchi (2005), are just counted
as a single clause.

2. Correct verb forms: The percentage
of accurately used verbs in terms of
tense, subject-verb agreement, and
modality were tabulated and
calculated.

Please see appendices 2, 3, and 4 for a
detailed understanding of how these
measures were calculated.

Results

Table 1 presents the summary of the
statistics for all
measures used to
gauge CAF triads
in this study.
However, it
should be noted
that the findings
refer to a single
participant so may
not represent what
other learners
would do. As can
be seen in the
table, the
p e r f o r m a n c e s
under unplanned
and planned
conditions were
compared. The
table indicates

that the fluency measures are slightly
higher on the first occasion than on the
second occasion. Though, previous
studies on pre-task planning have
concluded that fluency is generally
positively influenced by planning (e.g.
Ellis, 2005, Kawauchi, 2005), the results
of this study are to the contrary.
Though the difference is not that high,
it is seen that the participant was less
fluent during the second occasion.

Conversely, the complexity measure
indices show increment on the second
occasion. The syntactic complexity
measure index is higher on the second
occasion. Likewise, the ratio of clauses
to T units is also higher on the second
occasion. Equally, the participant is able
to maintain syntactic variety on the
second occasion. Given it is a narrative
task that requires the use of the simple
past tense, the occurrence of the simple
past tense is high. However, they are

Criteria Task – 1 (- plan) Task -2  (+ plan)
Total words 991 939
Time spent 8.50 minutes (510 seconds) 8.30 minutes (498 seconds)
Type token ratio 284 262
Complexity 1.81 2.06
Ratio of clauses to T units

Verb forms Correct use Incorrect use Correct use Incorrect use
Simple past 35 3 67 2
Other past forms 1 (p. con) 1 (p. cont)
Simple present 40 37 13 13
Other present 1 (pr. Cont) •
Modal verbs 3 • 1 1
Passive - - 2 2
Infinitive 9 0 16 1
Gerund 5 2 1 0
Future 0 1 0 0

Accuracy
Total No. of Clause 138 120
 Error free Clauses 47 58
(% of error free clauses) 34.05% 48.33%
Percentage of accurately used verbs 68.11% 84.17%
Fluency
No. of syllable per minute 145.2 141.2
No. of meaningful syllables per minute 48.82 47.71
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meaningfully used and W also used
other forms of verbs whenever possible
(see, Appendix-1).

Similarly, the table above shows an
increased accuracy on the second
performance as compared to the first
occasion. Looking at the first measure
of accuracy, percentages of error free
clauses, it can be said that the learner
has higher accuracy on the second
occasion. The percentage of error free
clauses have increased by more than 14%
on the second occasion though the
difference in total words, type-token
ratio, and time taken to complete was
not much different. Equally, the
percentage of accurately used verbs has
increased by more than 16% under the
planned condition. Interestingly, W has
used the past tense more correctly and
consistently on the second occasion.  In
addition, the incorrect use of the present
tense was lowered drastically under the
planned condition. Moreover, in the
transcript of her narrative (see,
Appendix 1), it is seen that she has been
able to use the present tense correctly
on the second occasion.

Discussion

Planning, in general, seems to have
impacted the subsequent production
positively in this study. The
performance that involved planning
and some orientation towards linguistic
code has resulted in higher complexity
and accuracy.  Following Mochizuki
and Ortega (2008) and Sangarun
(2005), it can be said that guided
planning with orientation to form results
in higher and consistent use of the
intended linguistic form. This may be

because, as Mochizuki and Ortega
(2008) argue, some external guidance
about the linguistic code during pre-
task stage may prepare learners to
attend the form correctly.

Regarding fluency, this study does not
support the results of previous studies
which have concluded that planning,
in general, leads to higher fluency. This
might be because of the awareness
provided during the strategic planning
stage. The orientation seems to have
guided learners’ attention to the correct,
consistent and meaningful use of the
past tense (Sangarun, 2005). As
accuracy requires learners to ‘draw on
their rule-based system’ (Ellis, 2005),
learners are likely to be conscious of the
use of readily available language chunks
and other features that aid fluency. This
is also because when accuracy is
focused learners are likely to deploy
strategies to avoid errors. These in
consequence, affect the fluency (Ellis,
2005).

Furthermore, given that L2 adult
learners learn better while provided
with some kind of focus-on-form (Ellis,
2005), awareness towards the specific
form might have contributed to the
better performance (higher complexity
and accuracy) of this learner. This is
because, working memory is limited
which limits learners’ capacity to
attend to form and meaning
simultaneously (Schmidt, 1990; 1994).
As it is natural that learners might
overlook the structures that are non-
salient, while they opt for meaning,
drawing their attention to forms may
contribute in the consistent and
accurate use of specific form in the
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subsequent production (Mochizuki &
Ortega, 2008).

Interestingly, looking at the fluency
measure it can be said that there is a
slight evidence of trade-off. This is
because, the fluency measures, as said
earlier, are lower under the planned
condition than that in the unplanned
condition. It seems to suggest that when
learners are given explicit information
about the target structure that ought to
be used to perform a task, they become
conscious about the correct use of the
form in deterrent to fluency. In
consequence, fluency might be
overridden by accuracy in the
discourse. This finding is in contrary to
Robinson’s (2001) claim that planning
makes the task easy and frees up the
attentional constraints resulting into
increased performance in overall. This
is because second language learners
possess limited attentional capacity and
working memory (Skehan, 1996).
Additionally, the result also does not
support the results of the previous
studies in which fluency is
accompanied by complexity or
accuracy (Skehan, 2009).

Further, it is also evident that the
attentional resources required to
overcome the constraints related to
accuracy might have negatively
influenced the fluency of W.  In
addition, it also seems that the focus on
meaning might have taken place at the
expense of the other. In other words,
as argued by Skehan (2009), a concern
to use the past tense correctly might
have resulted in higher accuracy, but
at the expense of fluency. Additionally,
looking at the lexical diversity, total

number of words and type token ratio,
we may infer that W was more
concerned about conveying the
meaning on the first occasion so she
used higher number of simple present
tense than simple past on the first
occasion. This is further supported by
the observation that she has used higher
number of clauses on the first occasion
than on the second occasion. However,
on the second occasion, as accuracy was
focused, all her attention might have
been deployed in overcoming the
constraints related to accuracy.

Additionally, this study supports the
overall findings of Mochizuki and
Ortega (2008) in that accuracy is
positively influenced by guided
planning. This might be because
learners tend to be more accurate when
they are provided with external
guidance about grammatical features
that enable them to accomplish the
activity more accurately (Mochizuki &
Ortega, 2008). However, in their studies
the guided planners did not have
increased performance in terms of
complexity, but in the present study the
complexity measures and lexical
variance are greater on the second
occasion. This might be because of the
repetition of the task as learners might
choose to use complex linguistic
structures to convey the meaning
effectively (Bygate, 1996).

Furthermore, looking at the result it can
be said that W was concerned in
conveying the message on the first
occasion. But, on the other hand, as she
was directed to form on the second
occasion, she was concerned about
being accurate rather than fluent. This
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provides the evidence that Ellis (2003)
makes about learners having different
goals while performing a task. So, the
‘awareness raising’ during the pre-task
planning might have influenced her
strongly to vie for accuracy. Equally,
following Bygate (1996), it can be said
that performance of a task on the
second occasion, when it is repeated,
may be better. However, depending
upon the nature of the planning and
the focus, the CAF measures may not
be equally affected. Lastly, though,
Bygate (1996) claims that task repetition
leads to increase in all three components
of CAF, it is not supported in this
research, because on the second
occasion the fluency measures have
decreased. Finally, though a small scale
study, this research has implications for
pedagogy in that it indicates that L2
adult learners could be guided toward
form during strategic planning in that
such planning might result into
increased and consistent use of the
target form and also possibly in
interlanguage development.

Limitations and summary

One of the limitations of the study could
be that the number of participants is
small, which may make the scope of the
results rather narrow; hence one should
be cautious in generalizing the findings.
However, what the findings indicate
seems to be intriguing. This study lends
support to the fact that some kinds of
form focused induction during the
planning stage may prepare adult
learners of English to use the targeted
form more consistently and correctly
(Long & Robinson, 1998). Further, it is
evident that guided planning may aid

the correct use of the desired forms in
the task performance which might
counter the problem of teaching
grammar. However, it should also be
noted that it may happen at the expense
of fluency.
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Abstract

Integrating technology in education is an extraordinary challenge in rural villages of
developing countries like Nepal.  Since greater understandings of the circumstances
surrounding teachers and schools could illuminate issues and opportunities for positive
change, a case study of the telecenter in Bungamati, Nepal was conducted. Data, in the
form of interviews, observations and related documents, were gathered and analyzed to
highlight and understand the local hurdles for integrating technology in teaching. Findings
were threefold: teachers lack technology integration skills; informal learning was the
preferred way to learn technology; and males had greater access to technology. In this
study, the researcher has drawn the following conclusions: a) teachers need technology
access and training, b) administrators need a framework for integration, c) informal learning
should be considered and promoted and d) there is a clear need for gender equity.
Furthermore, suggestions for future studies include a need for informal learning, the use
of the TPACK (Technological, Pedagogical, and Content Knowledge)framework for
integration technology and more research in the area of teacher training with technology
in other developing countries.

Key Words: Teacher Training; Informal Learning; Technology; ICT; Youth

Introduction

Developing countries such as Nepal
struggle to keep up with the 21st Century
technology. While advances have made
it possible for some Nepali to access
technology such as mobile phones,
computers, and digital cameras,
barriers continue to impede progress. In
populated and more developed cities
such as Kathmandu, technology has
begun to penetrate into the daily lives
of teachers and students. However, in
rural areas various hurdles act to hinder
the actual use of technology in
education, yet technology use in

education continues to grow in the
interest of teachers and students.
Nevertheless, there are reports of
progress even in rural areas that the use
of technology is gaining a foothold and
evolving rapidly (Ivins, 2008).

To investigate how teachers and
students use technology in a rural
setting, a case study of the Tri-Ratna Co-
Operative Secondary School in
Bungamati, Nepal was conducted. This
site was strategically chosen because
the Bungamati telecenter, a community
owned and operated technology center
and major source of technology for the
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village, is located at the school and acts
as both a telecenter and the school’s
computer lab. With its relative close
proximity to Kathmandu (15km), local
villagers seem to be informed of the
latest innovations with technology.
Most families own mobile devices and
some even have a computer at home.

Research question

This case study took an ethnographic
approach to understand how
technology is used in education by
asking the question, “What are the
current conditions of technology use at
the Tri-Ratna Co-Operative Secondary
School in Bungamati?” The researcher
collected data through observations,
interviews and examination of
documents for a period of 14 days
during the summer of 2013. Even
though the researcher has been working
with the Bungamati telecenter since
2004, observations and interviews took
place over 14 days, which warrants this
study to be appropriately called a case
study with an ethnographic approach.

The purpose of this study was to inform
interested parties on the current state
of technology in one rural school in
Nepal. Hopefully, a greater
understanding of current conditions,
relationships and circumstances will
inform future decisions on technology,
education and teacher training.

Review of literature

Nepal and schools in Nepal

As a landlocked country located
between China and India, two of Asia’s
superpower nations, Nepal has many

geographic and political challenges.
While geographically isolated, modern
technology has begun to help Nepal
engage with countries around the
world. This flattened engagement
(Friedman, 2006) brings both benefits
and challenges.

In the 1990s, Nepal went through 10
years of warfare in which an uprising
of the Maoist party forced the king to
ultimately step down. When the
fighting stopped in 2005, the country
suffered heavily with over 10,000
deaths, negative rates of growth and
wide economic gaps between urban
elites and the rural majority (Carney,
Bista, & Agergaard, 2007).

Looking back at the history of schooling
in Nepal, one would discover an
increase in public schools from 10,600
schools (1971) to 27,268 (2003). Yet the
national enrollment rate was 42.9% in
lower secondary schools and only
26.3% at the secondary level in 2002.
Additionally, the Ministry of Education
and Sports reported that boys had
greater access to schools than
girls(Nepal, 2005).

Public schools also lack formal
accountability for teachers, curriculum
and budget. In a series of school visits,
a Community Development Network’s
researcher reported that generally,
private schools and community schools
had higher teacher accountability. A
board member of a community school
stated in a 2004 interview, “Of course
the teacher that the community school
pays for is better. She knows that she
can get fired if she does not do her job.
The government teacher is not as good
because the paycheck will always be
there at the end of the month” (Lee,
2004).
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Teacher training and technology in
Nepal

A review of literature was conducted
using all databases within EBSCO’s
main database. Key words used for this
Boolean search were: Nepal,
developing countries, education,
teacher training, technology and ICT.
A variety of combinations were used
due to the unique and narrow nature
of the topic of this study. When one
zooms in, the search yields zero results
for “Nepal + Teacher Training + ICT”
and “Nepal + Teacher Training +
Technology”. However, when one
zooms out slightly, “Developing
Countries + Teacher Training +
Technology” yielded 92 results. This
signifies an alarming need for such a
study to be conducted.

The general lack of articles related to
teacher training combined with
technology in Nepal is interesting and
warrants deeper discussion. The
literature search showed the following
results:

Nepal + Education + Technology
yielded 41 hits. Upon reviewing
these articles, it was evident that
most were not related to the
integration of technology in
education. Instead, most focused
on computer science education in
Nepal.

Nepal + Education + ICT yielded 1
hit. The article, Tackling The
Problems of Quality and Disparity in
Nepal’s School Education: The OLPC
Model (Bhatta, 2008) looks at the
impact of the One Laptop Per Child
program in Nepal. The focus of

this article is still not directly related
to this study.

· Both Nepal + Teacher Training +
Technology and Nepal + Teacher
Training + ICT are the closest
search parameters related to this
study, but the search yielded zero
peer reviewed findings.

Teacher training with technology
in developing countries

There appears to be some work done in
the area of teacher training with
technology in developing countries.
Despite the lack of Nepali context, 92
articles were revealed in the context of
developing countries and the results are
significant.

The Open Distance Learning (ODL)
movement has become extremely
popular in Cambodia, another
developing country in South Asia. There
is drastic development in using ODL to
complement face-to-face education
(Grunfeld & Ng, 2013). With advances
in technology, new platforms for
learning are leveraged for knowledge
sharing and creation.

Similarly, in Jordan, technology has
gained popularity with government
officials and teachers. In fact, the
Ministry of Education recently adopted
several technology training courses
aimed at preparing teachers to integrate
technology effectively across the
curriculum (Abuhmaid, 2011).
Abuhmaid’s study is a landmark study
citing the importance of providing
teachers proper training in integrating
technology.
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In South Africa, Pool, Reitsma and Mentz
reveal that proper technology training for
teachers focused on teachers’ use of
technology as subject matter experts
(Pool, Reitsma, & Mentz, 2013). Once the
connection is made to subject matter,
teachers can then develop appropriate
pedagogical approaches to integrating
technology.

In Algeria, Guemide and Benachaiba
(2012) expanded on the importance of
proper teacher training with technology
by making the claim that for the
purpose of reaching rural communities,
eLearning may emerge as a viable
solution. This may take shape in both
content delivery and co-construction of
content by participants (Guemide &
Benachaiba, 2012).

In recent times, more literature is
beginning to emerge in the area of
developing countries conducting
teacher training with technology. This
comprehensive review of literature only
revealed four related articles, all of
which are out of the context of Nepal,
which underscores the need for
research in the area of teacher training
with technology in Nepal.

Methodology

Due to the multifaceted nature of the
problem, a qualitative case study
approach was selected. Qualitative
research can better take into account
the rules that govern human life and
social interaction (Seidman, 2006, p.
26). Since these rules are always
changing, unlike laws of physics,
qualitative research allows for a deeper
understanding of the phenomenon.
Seidman calls this type of study the

“work of describing culture” (Seidman,
2006, p. 26).

 Patton describes ethnography, a type
of qualitative research method, as a
“social scientific description of a people
and a cultural basis of their
peoplehood”(Patton, 2002, p. 81). Since
much of the data that governs
technology integration is social and
cultural in nature, ethnography was
chosen as the most appropriate
approach for this study.

Data collection

In June of 2013, the researcher
embedded himself in the Bungamati
community in an effort to embrace and
understand all aspects of using
technology for education.  The
researcher spent the first few days
acclimatising to the community to lower
any anxiety the youths and other
community members may have had
about this study.

A total of 27 people were interviewed,
resulting in 156 pages of transcripts.
Interviews began in groups based on
gender and age. Stratifications of age
and gender were necessary to pinpoint
various points of views of technology
for comparative purposes. From the
group interviews, individuals were
selected for follow-up individual
interviews. The interview location was
strategically chosen to be neutral and
public. For Institutional Review Board
(IRB) clearance purposes, youth were
categorized as unmarried young adults
in age groups 18-22 or 23-26.

Direct observations of the telecenter
and teachers totaled 20 hours.
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Observations took place during open
hours of the telecenter and school.
Several key documents including
telecenter logs, meeting notes and
telecenter sustainability plans were also
gathered and analyzed.

Ethical considerations

The researcher used a safe and
appropriate yet comprehensive
approach to collecting data. The
researcher’s home institution, Azusa
Pacific University, approved the study
through an IRB process.  Participants
signed informed consent letters
acknowledging that their personal
information would be kept confidential.
No one under 18 years of age was
interviewed or observed.

Additionally, local community leaders
were supportive of the study. Before
any data was gathered, the researcher
met with the telecenter board and the
school principal to plan an inclusive
information meeting for the
community. At this meeting,
community members were invited to
learn about the study and to seek
answers to any questions or concerns
they might have had.

The researcher also utilized the
expertise of a local cultural informant
with expertise in technology and
education. This individual was also
highly respected by the Bungamati
community.

Strengths and limitations

One strength of this study is the
researcher’s level of experience in the
area of technology and education in

Nepal. The researcher had nine years
of experience working with technology
in various Nepali telecenters and
communities from villages around
Kathmandu to Chitwan to Pokhra. The
researcher has worked with the
Bungamati community leadership team
several times since 2004, when the
telecenter was established.
Additionally, the researcher was an
elementary school teacher for ten years
and currently leads teacher preparation
graduate courses at Azusa Pacific
University.

Another strength is the preparation of
the researcher to be non-biased and
neutral in his research. He has gone
through extensive exercises in
calibrating his perspective and used a
cultural informant to help clarify
questionable or inconclusive data.

One major limitation of this study was
time. The researcher only had two
weeks to gather the data in Bungamati.
Knowing that time was a constraint,
the researcher spent eight months prior
to arrival in the planning process to
ensure that all parties were properly
informed and potential concerns were
addressed. Follow-up questions and
surveys were conducted electronically
after the two weeks.

Another limitation is the timing of
interviews. Being that the summer
months also a harvest season, many of
the villagers were tasked with farming
duties. As a result, many had a difficult
time attending the scheduled
interviews, resulting in significant
rescheduling.
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Findings

When taking an ethnographic look at
culture, it is important to consider the
fact that reliability of data needs to be
rigorous and accurate. It is also
important to highlight that findings in
this study are specific to Bungamati and
may not be generalizable to all villages
in Nepal. However, attempts have been
made to triangulate the data for both
internal and external reliability.

Teachers’ lack of technology
integration skills

At the Bungamati telecenter, teachers
from the Tri-Ratna Co-Operative
Secondary School take their classes to
the computer lab throughout the day
even though most have not received
proper training using technology. Only
one teacher out of ten ever received
advanced computer training
(Photoshop and Page Maker). The rest
either received no training or what is
known as basic computer training
(Microsoft Word, Excel, PowerPoint
and Internet).

From classroom observations, it can be
generalized that students were in the
process of learning basic computer
skills. These skills parallel the technical
knowledge of the teachers. There was
no evidence of teachers integrating
technology into the curriculum while
they were teaching.  For example, it was
observed that students learned how to
use the Internet during the computer
lab session. Students freely surfed the
web, which signifies that teachers have
not fully planned the use of the Internet
to enhance the teaching of content such
as mathematics, science and history.

The principal and teachers perceived of
the role of technology very differently.
The principal wanted teachers to be
trained in “Applications, Networking,
Computer Maintenance, Web Design
and Photoshop”. Teachers, on the other
hand, wanted training in “using
technology in teaching and learning in
school.” In fact, teachers seemed
enthusiastic at opportunities to learn
how to integrate technology in
teaching.

Knowing that many of his students go
home and Google search various topics
he teaches in class, one teacher stated,
“I don’t think [having technology at
home] lowers the value of the teacher.
They go home and learn something
from the Internet and then they come
to school and ask questions to the
teacher. I think this increases the
capacity of teachers as well.” Another
teacher stated, “Because we lack
proper curriculum and teacher
training, I often go to the telecenter after
school to search on Google and copy/
paste for my students”.

Recognizing that young people are
better skilled with technology, two
teachers shared that they go outside the
school system for training and support.
They invested their own time and
money to get training because they feel
the students are coming to school with
more questions than ever before and
they must adapt to the demands of the
students.

Informal learning is the preferred
way to learn technology

Nepali schools are very formal in nature.
Teachers typically stand at the front or
center; students sit in rows and can be



Journal of NELTA, Vol 18 No. 1-2,    December 2013 111

NELTA

seen taking notes during lectures. When
asked what is the preferred way to
learn technology, unanimously,
students voiced their preference for
informal learning.

Many young people share this outlook:
“Internet helps me develop many
things. If we have questions, then we
use Google.” When asked about the
balance of formal and informal
learning, a 23-year-old male respondent
said, “Informal learning is good. But for
basic things such as school, formal is
good. But for advanced things, informal
is good.” Further investigation
uncovered that young people refer to
what the teachers teach as “basic”.
When they are interested and want to
learn more, the things they learn online
are then referred to as “advanced”.

Such findings parallel American youth
culture with technology, based on Ito’s
report, Living with New Media(Ito,
2008). They enjoy what Ito calls
“hanging out”, “messing around” and
“geeking out”. They like playing on
Facebook, Google and YouTube and
informally learn a wide variety of things
that are interest driven. In fact,
Primmer’s study of undergraduate
students in Nepal documents that
students used Facebook on a daily basis
to share, learn and communicate
(Primmer, 2012).

Boys have more access to
technology

This study confirms the gender divide
between girls and boys as previously
cited in a telecenter study in Sankhu,
Nepal (Lee, 2010). Like Sankhu,
Bungamati female youth are tasked

with more chores around the house.
They typically are responsible for
cooking, cleaning and working in the
fields. Although girls are becoming
more educated through formal
schooling, their chores stop them from
full access to technology.

One elder man explained, “In our
Nepali society, we are quite restricted
to send the female around. If a female
is going somewhere alone, then
everyone will raise the question, ‘how
can she go?’ This type of question
creates problems.” As a result,
telecenters are rarely used by females,
as evidenced by both observations and
telecenter sign-in logs.

An elder woman sarcastically shared,
“Even if I wish to learn computers, and
I had someone to teach me, my son
would not allow it (laughter). He would
say ‘you couldn’t learn.’” To further
validate such an outlook on the abilities
of women, a 24-year-old male stated,
“We think boys are more important than
girls. There is gender inequality in our
society. Parents prefer boys than girls.
They prefer son to daughter. That is why
there is an easier time for boys to use
the Internet than girls.”

In summary, the findings fall into three
distinct areas. First, teachers lack
technical skills and curriculum
integration skills. Technology is more
abundant in recent times, thus allowing
students to gain more access, learn
additional content and collaborate more
with others. As a result, teachers have
fallen behind and have not adapted to
the new ways students learn through
technology. Second, informal learning
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is the preferred way youth learn
technology. This parallels much of the
findings in other parts of the world.
What is significant in this study is that
young people actually perceive
schooling as “basic” and what they
learn online as “advanced”. Third, boys
continue to have more access to
technology, compared to girls. In 2013,
this cultural obstacle seems to be more
openly addressed, but the divide
between boys and girls still exists.

Conclusion and suggestions for
future studies

The data from this study and previous
literature suggest the following
conclusions:

1) Teachers need technology access and
training. Teachers need access,
basic skills and technology
integration training. Access to
technology, especially in rural
areas, remains a challenge.
Although the government of Nepal
responded to local demands in
2004 with the creation of
telecenters, many of these
telecenters struggle for
sustainability. Recent
improvements in mobile
technology have created a
phenomenon where local villagers
have leapfrogged over telecenter
access to low cost mobile access.
Unfortunately, schools have fallen
behind in this process.

Teacher training on basic computer
skills is a necessary first step.
However, beyond training teachers
in basic skills, teachers must also
be trained on how to properly

integrate technology into their
lessons.

2) School administrators need a
framework for integration.
Expanding on the need for
technology integration training,
Nepal vitally needs to adopt a
national framework for technology
integration. After careful
consideration of various
technology integration models, this
study suggests adopting the
Technological, Pedagogical,
Content Knowledge (TPACK)
framework, a widely adopted
framework for technology
integration.

Figure 1: TPACK Framework, adopted
from www.tpack.org

Using TPACK, teachers can properly
utilize, analyze and evaluate various
ways technology integration impacts
pedagogy and content(Koehler, 2011).
By widely adopting the TPACK
framework, there can be a national
common understanding and approach



Journal of NELTA, Vol 18 No. 1-2,    December 2013 113

NELTA

to integrating technology in teaching.
As seen in Figure 1, the overlap
between the three circles, also labeled
TPACK, represents where good
technology integration takes place.

1) Informal learning should be
considered and promoted. Like young
Americans, the youth in Nepal also
prefer informal learning. Informal
learning in both small and large
communities of practice has
become a preferred way to learn
in the 21st Century, as evidenced
by Ito’s report(Ito, 2008). Although
there always will be a need for
formal learning, informal learning
should be considered when
designing learning opportunities in
classrooms. Furthermore, teachers
in the 21st century should
consciously weave learning
opportunities in and out of the
formal and informal.

2) There is a clear need for gender equity.
Many previous studies have cited
that gender inequality exists in
Nepal. Despite recent
governmental support for equity,
realities of daily Nepali life
negatively impacts young girls
from accessing education and
technology; gender equity
challenges prohibit girls from full
engagement with opportunities,
especially in the area of technology
and education. This study suggests
a systematic program for engaging
young girls in using technology.
Examples of activities include
allowing girls to check out mobile
devices such as smartphones to be
used around their household chore
schedules, more opportunities for
girls to use technology in schools

and telecenters, and technology
clubs for girls.

Suggestions for future studies

Below are three suggestions for future
studies based on the findings of this
study.

1) A study on the culture of informal
learning with technology in Nepal,
specifically focusing on youth in
rural areas.

2) A longitudinal study on technology
integration by teachers using the
TPACK model, specifically looking
at the impact of effective
technology integration in the
context of developing countries.

3) Further studies focusing on teacher
training with technology in other
developing countries around the
world.

The findings from this study suggest
that the ways Nepali youth use
technology as tools for learning are
changing as quickly as the technologies
themselves. Communities in developing
countries are in a pivotal position to
make impactful changes and should
consider the role of technology. When
leveraged appropriately, technology
can bridge significant divides.
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Abstract

This study examined 1) undergraduates’ learning achievement in a fundamental English
course that included activities with a Facebook group; 2) the level of students’ attitudes
toward learner autonomy; and 3) the level of their attitudes toward Facebook use in an
English course. The subjects in the study were first-year undergraduate students that had
registered for fundamental English course at King Monkut’s University, North Bangkok
(KMUTNB). They were selected using the convenience sampling method, and were
organized into an experimental group. Students were provided with additional activities
or homework with the Facebook group. The results indicated that the students’ learning
achievement was not in accordance with the efficiency criterion and the levels of their
attitudes toward learner autonomy during the three phases studied were significantly
different. However, the students’ attitudes toward integrating Facebook into an English
course were found to be positive.

Keywords: Learning achievement, Attitudes toward learner autonomy, Additional
activities, Fundamental English Course, Facebook group

Introduction

The advance in technology has
enhanced quality of life and
convenience. It also supports learners
in various ways in terms of learning and
acquiring knowledge. Moreover, the use
of social networking systems is growing
rapidly and has become popular -
people use communicating tools, such
as mobile phones, tablet PCs, and
computers to send texts, to email, or
communicate with each other and
among groups. Technology surrounds
us and changes quickly, which has led

to new learning experiences (Bloch,
2008).

Social networking engages people in
social interaction and communicating
through social networking sites where
they can share their profiles,
information, or personal interests. This
is related to certain important issues,
such as “friendship” or “peer
feedback”(Pempek, Yermolayeva, &
Calvert, 2009). Social networking
technology is not only used for personal
contact, but also for the purpose of
business and education (Lane &
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Coleman, 2011). With this technology,
people communicate or send text
messages and responses via chat rooms,
blogs or message boards, and it has
come to the attention of educators that
these social networking technologies
can be effective in teaching writing to
students(Bloch, 2008). They are also
offered opportunities to practice their
writing skills on various other
platforms, such as Googledocs,
MySpace, and Facebook (Yancey,
2009). The usefulness of social
networking tools is not solely limited to
writing; they can also be utilized
meaningfully with other skills.

One prominent social networking site
is Facebook, which is the most popular
compared to other sites and is registered
most by users (Dave, 2012). As stated
regarding the Facebook statistics
(Facebook, 2013), over 650 million
people around the world are daily
active users, and approximately 79%
reside outside the U.S. and Canada. In
Thailand, there are more than 18
million users with 32.9% from the age
group 18 to 24 (Checkfacebook, 2013).
Users can create a profile page where
they can share their information such
as status, friends, photos, notes, groups,
and wall posts. Moreover, groups can
be created by users who would like to
share similar hobbies or interests. Group
applications can be public and available
to everyone, or private. Those people
who are invited to the group can join
and view discussions or events.
Establishing a group can also be
beneficial for learning outside the
classroom by using it as a
communication tool between teacher
and students to share useful links, files,
photos and videos, supplementary

lessons, and feedback. This application
benefits the language classroom because
it can create a meaningful and powerful
learning community, and the students’
experience with it encourages
responsibility and progress in gaining
and managing their knowledge
(Garrison & Kanuka, 2004). Thus,
becoming a member of a group on
Facebook can be an effective
educational experience if it is integrated
with the language classroom (Blattner
& Fiori, 2009). Munoz & Towner (2009)
suggested that instructors should
encourage students to become involved
in course activities on Facebook where
they can communicate through wall
posts or discussions, show useful links
with course materials, such as video
clips, websites, Power Points,
assignments, tutorials, and create a
meaningful learning community.

Because of these advantages and useful
functions of Facebook, in this empirical
study, the researcher investigated
students’ learning achievement and
their attitudes toward learner
autonomy in a fundamental English
course that incorporated additional
Facebook group activities. The study
proposed the following research
questions:

Is the students’ learning
achievement in accordance with
the efficiency criterionE1/E2 = 80/
80 (E1 = efficiency of the learning
process/ E2 = efficiency of learning
outcomes)?

What are the learners’ attitudes
toward learner autonomy?

· What are the learners’ attitudes
toward in an English course?
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This experimental research was
conducted to be a guideline for
developing classroom instruction and
for using appropriate technology to suit
learners’ needs and characteristics.
Moreover, the study aimed to provide
useful directions for promoting
learners’ positive attitudes and
motivation toward English learning.

Hypothesis

The students’ learning achievement is
in accordance with the efficiency
criterion (E1/E2 = 80/80).

Literature review

Facebook use in the context of
learning English

With mobile technologies these days, as
viewed by Godwin-Jones (2008), social
networking sites like Facebook, Twitter,
or MySpace bring convenience to young
people for “social interactions” and as
means of communication that are
beneficial for language learning. He also
added that, with the function of
language support on a mobile phone
such as an iPhone, it would seem to
represent a new language study tool
that can “leverage the current student
generation’s heavy reliance on social
networking in support of language
learning.”

Facebook use has been ubiquitous
among university students and is
beneficial for creating a knowledge base
for teachers and students (Hew, 2011).
Various studies have indicated the
advantages of Facebook. For example,
this social networking website has been
harnessed for teaching and learning

English. It offers useful features for
classroom teaching. In order to
participate in the activities or group
discussion, it is important to use English
to communicate most of the time. This
indicates that Facebook holds potential
for students in the English learning
context (Kabilan, Ahmad, & Abidin,
2010). Utilizing Facebook in
instructional practices is a good idea
because it can lead to more student
involvement and positive academic
outcomes (Junco, 2012a). In other
words, Facebook provides sources and
space for learning, and connects the
students’ personal life and socializing
with the academic environment (Yunus
& Salehi, 2012).

Blattner and Fiori (2009) have pointed
out that Facebook is able to create
authentic language interaction or a
community for language classrooms
where the learners’ socio-pragmatic
competence can be developed. It is a
tool which can “enhance the sense of
belonging” and has “unique features
that offer constructive educational
experiences while maintaining privacy
and safety” (p.25). In addition, it can
be used to motivate and improve the
performance of language learners by
providing various activities which focus
on language contexts and
communication practice. These
activities can be offered on the group
application on Facebook where students
have opportunities to join easily and are
able to communicate or discuss in the
target language through wall posts,
where their written expressions can be
observed and on which feedback can
be provided. The students can
implement the comments or suggestions



Journal of NELTA, Vol 18 No. 1-2,    December 2013118

NELTA

they receive in order to improve their
language skills (Suthiwartnarueput &
Wasanasomsithi, 2012). However, the
use of Facebook groups can have both
positive and negative results in terms
of their motivation(Yunus & Salehi,
2012). Students can become de-
motivated with negative comments,
while positive feedback can encourage
their self-esteem and their desire to
learn. As revealed by various studies on
Facebook (Blattner & Fiori, 2009;
Haverback, 2009; Hurt et al., 2012;
Kabilan, et al., 2010; Mills, 2009;
Suthiwartnarueput & Wasanasomsithi,
2012; Yunus & Salehi, 2012), this social
networking site seems to be an
appropriate tool for an educational
settings - it is able to blend learners’
socialization and academic content, so
that they can share knowledge, lessons,
class materials, and sources of the
content, and be motivated to learn the
language.

Attitude toward learner autonomy

Holec (1981) defines learner autonomy
as “the ability to take charge of one’s
own learning.” Similarly, Dickenson
(1987) describes autonomy as “complete
responsibility for one’s learning, carried
out without the involvement of a
teacher or pedagogic materials”, and “a
capacity to include an attitude to
learning.”  In language education,
autonomous learning has played an
important role for language learners.
Shujun & Quian (2006) define
autonomous learners’ characteristics as
taking charge of the learning process;
for example, learners should be able to
scope the aims, select the learning
materials, and create their own
progress and engage in their own

evaluation. Stevens (2007) suggests that
an autonomous learner depends not
only on himself or herself - they can also
learn through “a learning community”
these days. The student should seek his
or her own learning strategies related
to the “network and community” and
that might be effective in helping him
or her to become autonomous and
prepared for lifelong learning. Najeeb
(2013) indicates the following basic
principles of autonomy in language
learning: students’ involvement in the
learning process, offering them
opportunities to be responsible and to
evaluate their learning, and use of the
target language in the learning context.
She also supported the idea that
students learn better in a comfortable
learning environment; therefore, they
tend to develop their own learning
strategies, do not hesitate to ask
questions or for teacher’s help, and are
able to select materials for self-study.
Once they gain confidence, they can
manage their own learning process,
and this will bring about an awareness
of achievement.

An attitude, according to Oroujlou and
Vahedi (2011), is defined as “a set of
beliefs”, for example, about a subject, a
teacher, or a culture. One’s attitude can
lead to motivation or a reason for doing
something. Smith (1971) states that an
attitude, which can be defined as  beliefs
toward something, comes about within
a situation and lasts for a long time. He
also adds that one’s attitude is a key
factor in achieving goals within a given
situation. One can be or not be
successful with his or her learning due
to positive or negative attitudes, which
are important influences in terms of
perceiving and responding to what is
learned. For example, in studying a
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foreign language, a learner with
neutral or positive attitudes will
possibly have a better opportunity to
learn the language because of his or her
open-mindedness and enthusiasm.
Within the context of learning, a student
that dislikes his or her school, teachers,
or homework, for example, can quickly
find the classroom unpleasant and be
unwilling to learn or participate.

Attitudes are important in the language-
learning context as indicated by Shujun
and Quian (2006) when they argue that
“…attitudes and ability are the core of
learner autonomy  in language
learning” (p.68). Therefore, to develop
and succeed in terms of learner
autonomy, learners need positive
attitudes, knowledge, and skills.  They
also conclude that “autonomous
learners should possess both the
attitudes of willingness toward
language learning, and the ability of
taking charge of their own learning”
(p.68). In addition to applying creative
pedagogical methods or technologies to
the classroom or to a situation, the inner
factors of learners are also vital for them
to learn, acquire knowledge, and
achieve their goals. Therefore, use of
appropriate methods in the class,
learners’ participation, and
instructional processes and media can
create more positive attitudes, which in
turn will lead to success in the learning
situation.

Related studies

Facebook-related studies

Various studies on Facebook in
language learning situations have been
conducted and several of them have
revealed positive results regarding

engagement with this social networking
site in their research. Mills (2009), for
example, studied the usability of
Facebook in learning the French
language. Facebook use was found to
be a valuable environment to
experience, which was timely and
culturally relevant to her students. She
discovered that her students - with the
help of Facebook as an authentic
environment for enhancing
communication, interaction and
discussions in French - were able to meet
the grammatical, functional and
linguistic objectives of her French
language course. In addition,
Haverback (2009) observed and
examined that her students in a reading
course created and participated in a
Facebook group to discuss assignments,
ask and answer questions, post
information, and support one another
for their educational courses. The
students were found to be motivated to
participate in “discussions on Facebook
and they gained a better understanding
of the theoretical principles in ensuring
effective reading and developed better
ideas as a group compared to when they
read individually.” The writer suggests
that this technology and social
networking websites offer an
“educational community” which not
only allows contact between teachers
and students, but also provides them
with learning opportunities.

Another research reported positive
results on English grammar and writing
skills (Suthiwartnarueput &
Wasanasomsithi, 2012). In this study,
the subjects were allowed to discuss
grammatical structures or points and
explanations about writing by posting
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them on a Facebook group. The findings
resulted from the analysis of the mean
scores of the pre-test and post-test
revealed that their English grammar
was improved and they had positive
attitudes toward the site as a tool for
studying grammar and writing.
Learners felt that the Facebook group
helped their writing by providing them
with opportunities to brainstorm and
acquire new vocabulary (Yunus &
Salehi, 2012). This is congruent with a
study of Shih (2011), which blended use
of Facebook in a writing class. The
students were given opportunities to
post their writing assignments on
Facebook, which were then assessed by
other members of the group as peer
feedback. The results showed that
integrating this method in writing
instruction was effective and that the
students’ writing skills improved,
including positive attitudes and
motivation to participate in class.
Moreover, Facebook enables the
students to socialize with friends and
others, including applying sources of
information and developing their
thinking skills (Al-Shehri, 2011).
Students are offered more comfort and
convenience, familiarity, and ease of
use, which may enhance their learning
community on Facebook compared to
other web-based discussion tools (Hurt,
et al., 2012; Roblyer, McDaniel, Webb,
Herman, & Witty, 2010).

Furthermore, the study conducted by
Kaliban, Ahmad & Abidin (2010)
suggested the feasibility and
implications of Facebook in an English
course; that is, Facebook facilitated and
allowed students to participate in
learning. However, they should pay

more attention to target activities than
the socialization function on the website
so that the content can be learned
meaningfully. Therefore, to integrate
Facebook in the language-learning
situation, teachers should have a certain
learning platform that informs students
of the clear objectives, learning
outcomes, assessments, and the
teacher’s class management so that they
can focus on learning content while
using Facebook.

Meanwhile, a few studies have revealed
negative effects of using Facebook. For
example, Kirschner and Karpinski
(2010) investigated the impact of
Facebook on students’ academic
performance, and the results revealed
that Facebook users spending fewer
hours on studies reported a lower mean
GPA than the nonusers, although their
time spent on the Internet was not
different. The Facebook users were
reported to be engaged in more
extracurricular activities related to
social interactions or networks, such as
group and clubs. The main finding
showed a negative relationship between
the Facebook users and their academic
performance; that is, there may be a
risk of conducting, as previously
mentioned, two or more activities at the
same time. In other words,
implementing “two cognitive processes
simultaneously” might affect one’s tasks
in a negative way.

Furthermore, other studies have
reported a negative relationships among
academic outcomes, multitasking, and
time spent on class (Junco, 2012b;
2012c; Junco & Cotten, 2012). Junco
(2012b), for example, examined the
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relationship between Facebook use and
academic performance by gathering data
through a survey on 1839 students. The
results showed that there was a negative
relationship between the time spent on
Facebook/checking Facebook and overall
GPA. The researcher also concluded that,
besides examining their use of Facebook,
there might be other extraneous variables
that affect academic outcomes, such as
their ability to manage time and the
various activities done on the site. Later
research (Junco & Cotten, 2012) studied
the effects of multitasking on academic
achievement, which were related to how
students used Information and
Communication Technologies (ICTs) or
the Internet while doing schoolwork.
The results revealed that multitasking -
using Facebook and text messaging -
was a negative predictor of students’
overall GPA. The causal inference could
be that both tasks are rather related to
social purposes than academic ones.
Hence, these ICT activities could impact
academic outcomes because doing them
may cause students to experience
overloads in their study process.
Another study (Junco, 2012c) confirmed
these results by examining students’
multitasking or activities done during
class and their academic achievement.
Using Facebook and text messaging was
found to be the most frequent activity
that was negatively predictive of overall
GPA.

As seen in these Facebook studies, this
site can be utilized in classroom
instruction or academic courses.
However, the results were found to be
both positive and negative in
educational situations. Facebook may
not be a major cause of those outcomes,

however, since other variables, such as
gender, personality, attitudes,
motivation, types of activity, contents,
and time management, may also have
played an important role for the results.

Related research on attitudes
toward learner autonomy

Some studies on the attitudes toward
learner autonomy have revealed
interesting results. Wisaijorn and
Tremayne (2008), for example, studied
Thai university students’ attitudes
toward learner autonomy and self-
directed learning, and the results
revealed that they had high agreement
in making their own decision about
selecting contents and managing the
learning process. However, the results
also showed a contrast; that is, the
students viewed teacher-dependence
necessary when they were involved in
grammar and vocabulary activities or
some difficult tasks in which they might
need some explanations or clarifications
from the teacher.

In the same way, Shujun and Qian’s
(2006) research on students’ attitudes
toward learner autonomy found that,
in the questionnaire section of the
“students’ willingness to take
responsibility,” they were seen to
possess positive attitudes and agreed
highly with taking charge of their own
learning. However, they viewed that
teachers still played important roles
because they tended to follow the
teachers’ instruction, explanation, and
learning management.

Additionally, Breeze (2002) studied
Spanish university students’ attitudes
toward learner autonomy, and the



Journal of NELTA, Vol 18 No. 1-2,    December 2013122

NELTA

results revealed that they generally
agreed with the idea of taking
responsibility for their own learning,
independent, and project-based work.
They also felt confident about their
problem-solving skills and they viewed
that external assessment was not the
main factor in motivating them to be
self-directed. Although their attitudes
were prone to be positive toward
autonomy, most of them were
indecisive about what was to be learnt
and how. They still were dependent on
the teacher; that is, they thought that
the teacher was responsible for the class
materials or content and for correcting
homework.

As revealed in these studies, the
students realized the importance of
learner autonomy, and viewed that it
was vital for their study and academic
achievement. Nevertheless, to some
extent, they still were teacher-
dependent and required the teacher’s
assistance in guiding them through
learning situations. In conclusion, to
achieve learning goals and to yield
lifelong learning, it is necessary for
students to build up their sense of
autonomous learning, which will allow
them to be self-directed and gain self-
access learning skills in the future.

Methods

Participants

This experimental research was of one-
group design. The population of the
study was first-year undergraduate
course students (N = 3,659) registered
to a fundamental English course during
the first semester, which lasted four
months. The sample size of 161 students

was obtained through a convenience
sampling method because they belonged
to the researcher’s registered course
sections.

Research instruments

Questionnaires

Three questionnaires were employed in
this study to obtain the sample’s
personal data, attitudes toward learner
autonomy, and attitudes toward their
use of Facebook. The first survey was
conducted to investigate the
demographic characteristics of the
sample. Questions included such issues
as gender, age, duration of learning
English, computer skills, frequency of
the Internet use, and problems in
learning English and weak skills.
Secondly, a 5-point Likert scale
questionnaire was employed to survey
the sample’s attitudes toward learner
autonomy, which was conducted in
three phases: pre-, mid-, and post-
course survey. The issues in the survey
included three aspects: cognitive,
affective, and psychomotor domains.
They were, for example, “I keep a record
of my study, such as keeping a diary,
writing reviews, etc.,” “I can learn
without the teacher’s supervision,” and
“The teacher should only be a
counselor, a helper and a
guide.”Thirdly, additional 5-point
Likert scale questionnaires about their
attitudes toward their Facebook use
were distributed at the end of the
semester. The issues here were, for
instance, “You view that social
networking technology is necessary for
learning English,” “You are satisfied
with receiving notifications when
messages or things are posted on the
group’s wall,” “You are willing to do the
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activities on Facebook provided by the
teacher,” and “Participating in the group
on Facebook allows you to be more
creative.”

Facebook group

In the experimental part of the present
study, the sample was provided with
the normal process of in-class
instruction for 15 weeks and they were
assigned to do additional activities or
homework every week with the
Facebook group, set up by the teacher.
Students could do the tasks and
activities during classroom breaks or
outside the classroom. The contents of
additional activities were based on
lessons from a course book named
Global:Pre-intermediate Textbook
(Clandfield, 2010). The assignments
were, for example, “Write at least five
sentences about your hopes and plans
for the future by using the structures of
hope/ plan/ would like/ want/
looking forward to,” “Make 6 sentences
about rules or regulations in a place (e.g.
at school, university, library, hospital,
museum, on the bus, etc.) by using have
to, don’t have to, can, can’t, must, and
mustn’t for each sentence,” and “Vote
for or add more good things for what
you did for your mother on Mother’s
Day,” Students were required to send
or post their assignments or homework
on the group wall and they received
feedback from the teacher. With the
Facebook group, they were required to
communicate in English most of the
time. The Facebook group was also used
as a tool to share opinions, information,
or useful links about the English lessons
between the teacher and students. The
teacher also provided learning
resources in PDF format and PowerPoint
slides.

Formative and summative assessments

According to Garrison and Ehringhaus
(2007), formative assessment can be
partly incorporated in an instructional
process and is similar to “practice,”
which includes such factors as obvious
criteria and goal setting, class
observations, teacher’s questioning, self-
and peer assessment, and students’
record keeping. Summative assessment
is used as an important part of a course,
such as end-of-unit tests, end-of-term
or semester exams, and grade reports.
In this study, during the semester, the
sample was provided with formative
assessments which included
worksheets, the teacher’s feedback, and
observations. Then, in the middle and
at the end of the semester, summative
tests (semester exams) were
administered. Before both assessments
were provided, the objectives and test
specifications were set.The contents of
worksheets and tests were examined by
academic specialists using the Item
Objective Congruence index (IOC).

Interview

At the end of the semester, a semi-
structured interview was conducted.
Twelve participants were randomly
selected in order to gain in-depth
information about their attitudes
toward learner autonomy and
Facebook use. They were asked
questions such as “How can you
improve your English language skills?”,
“To what extent do you think doing
assignments or homework on the
Facebook group is effective?,” and “To
what extent do you think autonomous
learning can help or play an important
part in studying English?” The interview
process lasted approximately 15-20
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minutes and was conducted in Thai,
their native language.

Analyses

Descriptive statistics, mean, and S.D.
were used to analyze the sample’s
personal data and attitudes toward
learner autonomy and Facebook use.
Furthermore, the efficiency index (E1/
E2) was used to analyze the efficiency
of the instructional process
incorporated by doing additional tasks
with the Facebook group. In this study,
the students’ learning achievement was
analyzed from the formative and
summative assessments in order to
determine if it was in accordance with
the specified criterion. The criterion was
set at a 80/80 basis, as it is the standard
used generally for instructional
processes in a language course where
the content pertains to knowledge,
memorizing, and understanding
(Nuangpirom, 2011).

E1 is defined as the percentage of the
mean scores derived from doing
activities through an instructional
process or package (efficiency of the
learning process). E2 means the
percentage of mean scores generated by
taking a test after the learning process
(efficiency of learning outcomes). The
efficiency index can be calculated from
the following formula (Yamkasikorn,
2008).

E1 = efficiency of the learning process

ΣX = sum of mean scores derived from
doing activities during the
instructional process

N = numbers of learners in the
instructional process or package

P = total scores of doing activities
during the instructional process

E2 = efficiency of learning outcomes

ΣY= sum of mean scores derived from
taking summative tests after the
instructional process

N = numbers of learners in the
instructional process or package

O = total scores on the summative test

Results and discussion

Respondents’ personal data

The sample consisted of males and
females, at 47.2% and 52.8%,
respectively, aged between 18-20 years.
They had been studying English for 13-
14 years on average. Moreover, the
sample had fair computer skills with
regular computer and Internet use, and
most of them used social networking
websites. The respondents sometimes
had an opportunity to use English
outside the classroom; for example,
they used English on the Internet, while
playing games, with friends or
foreigners, on trips, and at temples/
churches/school. However, most of
them had problems using vocabulary
and grammar. In studying English, they
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expected to improve or be able to apply
their English skills, and to gain more
vocabulary and grammar knowledge.

Learning achievement

Table  1:  Descriptive  statistics  of
formative  and  summative  test  scores

Scores N Total Min. Max. Mean S.D.

Formative assessments 161 100 31.00 89.00 60.37 12.39

Summative assessments 161 70 22.59 64.91 43.67 9.89

Table 1 shows the descriptive statistics
of the students’ scores, which were
derived from the formative and
summative assessments with mean
scores at 60.37 (S.D.=12.39) and 43.67
(S.D. = 9.89), respectively.

Table  2:  Efficiency  index  of  the
instructional  process  incorporating
additional activities into the Facebook
group work

N A “X B “F E1/E2

161 70 9719 100 7030.67 60.37/62.38

E = Scores obtained from formative
assessments

E2 = Scores obtained from summative
assessments

Table 2 shows the efficiency of the
instructional process that incorporated
additional tasks or homework with the
Facebook group. The criterion was set
atE1/E2 = 80/80. The results revealed
that the students’ learning achievement
was not in accordance with the specified
criterion - that is, it was lower than 80
and was rated at E1/E2 = 60.37/62.38.

In answering research question 1, “Is
the students’ learning achievement in
accordance with the efficiency criterion
E1/E2 = 80/80?,” as shown in the
results, the students’ learning
achievement was not in accordance
with the efficiency criterion; the result
rejected the hypothesized statement.
This was incongruent with the reviewed
studies, which revealed positive results
of using Facebook (Suthiwartnarueput
& Wasanasomsithi, 2012; Yunus &
Salehi, 2012; Shih, 2011; Al-Shehri,
2011). The different outcomes may have
occurred because the students in this
study were only responsible for the
tasks assigned by the teacher each
week. They posted their work on the
group wall, and it was checked and
feedback from the teacher and friends
was provided and they could view each
other’s work. In the present study,
friends did not provide the same kind
of feedback as the teacher did -they just
made some comments or compliments
which were not related to grammar or
structures. In other studies, the students
corrected each other’s work on
Facebook, and as a result, they were able
to learn from the feedback from their
friends. However, the results from this
study were similar to previous studies
on Facebook and academic
performance. It has indicated that the
use of Facebook during academic work
had negative results on the students’
overall GPA because the students tend
to be attracted to the various functions
of Facebook, such as games, socializing
with friends, and news feeds(Kirschner
& Karpinski, 2010; Junco, 2012b; Junco,
2012c; Junco & Cotton, 2012). For this
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reason, they might not be able to pay
attention to their academic work.That
is, students’ regular Facebook use might
cause them procrastination, improper
time management, and distraction from
their important academic work. In
addition to using Facebook to do the
additional tasks, they possibly
implemented it for socializing and
entertainment. Hence, being engaged in
several tasks simultaneously can affect
their study or learning achievement in
a negative way (Kirschner & Karpinski,
2010). Additionally,
there might be some
other extraneous
variables that
affected their
academic achievement, such as their
academic majors (i.e. engineering,
applied science, and technical
education), background knowledge of
the language, and the time spent on
class work. Moreover, according to the
researcher’s records of students’ task-
participation, not all of the students
participated in additional Facebook
activities, but on average approximately
83% of them did. Their participation
was found to be decreasing during the
end of semester, at around 73%,
probably due to their workloads in
other courses, which were usually full
and due around that time.
Consequently, other factors such as
willingness to participate in doing
assignments and responsibility seemed
to play an important role in their
following the additional activities on
Facebook.

Attitudes toward learner autonomy

After gathering the questionnaires from
the sample, they were analyzed
according tomean and S.D.  Then the
data were interpreted according to these
levels: strongly disagree = 1.00 - 1.80
(lowest), disagree = 1.81 - 2.60 (low),
moderate = 2.61 - 3.40 (medium), agree
= 3.41 - 4.20 (high), strongly agree = 4.21
- 5.00 (very high).

Table  3:  Attitudes  toward  learner
autonomy

Table 3 shows the mean scores and S.D.
of the overall results of the attitudes
toward autonomous learning. The
questionnaires were distributed at three
times: pre-, mid- and post-course. The
mean scores of their attitudes were rated
at 3.26, 3.13 and 3.09, respectively. These
were found to be at a moderate level,
with a statistically-significant difference.
Moreover, the items with medium mean
scores were, for example, “I make good
use of my free time in English study,” “I
select the exercises to practice the
language points I want to improve, and
“The teacher should only be a counselor,
a helper, and a guide.” The results with
high scores were, for example, “I find
that I can finish my tasks in time,” “I feel
motivated to self-access and enhance
knowledge,” and “I prefer to read books,
magazines, newspapers all by myself
without the teacher telling me what to
read.”

Data collection 
(Phases) 

1 (pre-course) 2 (mid-course) 3 (post-course) 
Sig. 

Mean S.D. Mean S.D. Mean S.D. 

Learner Autonomy 3.26 0.32 3.13 0.36 3.09 0.25 .007 
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Table  4:  Post  Hoc  Tests:  attitudes
toward learner autonomy

Regarding research question 2, “What
are the learners’ attitudes toward
learner autonomy?,” the students’
attitudes during all phases were found
to be at a medium level. As can be seen
in most issues in the pre-course
questionnaire, the students seemed to
be positive and confident about
learning autonomously, for example in
relation to such aspects as knowing
their potentials, selecting their own
materials, having the teacher as a
helper, and planning their study
(Breeze, 2002; Shujun & Quian, 2006;
Wisaijorn & Tremayne, 2008).
However, the mean scores of those
issues in the mid- and post-course
survey slightly decreased. When
analyzed by Post Hoc Tests, it was
revealed that phases 2 and 3 were not
statistically or significantly different
(.985) at the.05 level. On the contrary,
they were statistically and significantly
different from phase 1 (.14 and .02,
respectively).  As can be seen in Table
4, in each phase, the mean scores were,
starting from phase 1, 2 and 3, rated at
3.27, 3.13 and 3.14, respectively. It can
be inferred that the teacher’s control
over the learners’ assignments or
activities affected their attitudes toward
learner autonomy. With every-week’s

Phases 2  (Mid-course) 3  (Post-course) Mean

1  (Pre-course) .014 .022 3.28

2  (Mid-course) .985 3.13

3  (Post-course) 3.14

              p ≥ .05

assignments, students were required to
follow and receive feedback, and this can
be a key to the slightly decreasing
attitude level regarding autonomous
learning in phases 2 and 3. It can also be
inferred that, with the teacher’s control
over each-week’s assignments, they
might have become more teacher-
dependent and exhausted with doing
every task throughout the semester. In
other words, they became more
teacher-dependent with the provided
activities, instead of being more
autonomous. Furthermore, the
assignments may have provided the
students with too great a workload, so
this could have created a slow follow-
up time for every activity. More
importantly, administering the same
questionnaires three times may have led
to exhaustion, which could have caused
inaccurate self-report results. Therefore,
the suggestion can be made that the
data collection during two phases, pre
and post, of the questionnaire was
sufficient. Moreover, the students
should have been offered more
opportunities to select their own tasks
and been allowed to do fewer additional
tasks so that they could take a break
from their workload, which may have
caused them to have negative attitudes.
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Satisfaction of the
Facebook Use

Attitudes toward Facebook use in
an English course

Table 5: Attitudes toward satisfaction
of Facebook use

Mean S.D.

3.80 0.98

Table 5 shows the respondents’ attitudes
toward their satisfaction with Facebook
use in the course. The mean score was
found to be at a high level, at 3.80, which
meant that they were satisfied with using
Facebook in the English course.
Moreover, some of the items concerning
their attitudes were all at a high level.
Students were generally satisfied with
utilizing Facebook in an English course
because of its convenience in contacting
friends and the teacher and because of
its ease of use. They also had a positive
view of the group function because they
were able to follow the course materials
and post-queries about the lessons.
Furthermore, they viewed that
participating in the group allowed them
to take responsibility for their study and
to be more interested in the course.

Regarding the research question 3,
“What are the learners’ attitudes toward
the Facebook use?” the overall results
showed that the students were very
satisfied with using Facebook in their
English course or in other academic
courses. With the group function on
Facebook, students are offered a
meaningfully academic  platform with
which they can follow the course
materials, contact classmates and the
instructor conveniently, post comments
and queries, send their assignments,
and receive immediate feedback from the

teacher (Blattner & Fiori, 2009;
Suthiwartnarueput & Wasanasomsithi,
2012). Moreover, Facebook gave them
a positive view concerning its
implementation in classroom work
because of its convenience (Roblyer, et
al., 2010). They viewed that this
platform was possibly suitable for an
English course and could be applied in
other courses due to its useful functions,
it is free of charge, has a large number
of users, and provides prompt
notifications.

Conclusion and implications

This study investigated students’
learning achievement and attitudes
toward learner autonomy in a
fundamental English course
incorporated by additional activities
with a Facebook group. The
instruments used in the study were the
Facebook group, formative and
summative assessments, and
questionnaires. The data were analyzed
using descriptive statistics and
efficiency index. The results revealed
that the students’ learning achievement
did not correspond with the efficiency
criterion. The causal inference can be
drawn that students were only required
to be responsible for the tasks assigned
by the teacher each week. When they
posted their work on the group wall,
feedback was provided by the teacher,
and friends did not provide the same
kind of feedback as the teacher did -
they just made some comments or
compliments which were not related to
grammar or structure. As a result, they
may have had a chance to learn only
from the teacher and not exactly from
the peer assessments, which might be a
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beneficial method of language learning
and learning about their mistakes.
Additionally, other variables might
have had effects on their learning
achievement, such as their academic
majors (i.e. engineering, applied
science, and technical education), their
language background knowledge, their
time spent on class work, and the class
workloads in other courses. Moreover,
other factors such as the willingness to
participate in assignments and
responsibility seemed to play an
important role in their following the
additional activities on Facebook.

Regarding their attitudes toward
learner autonomy and Facebook use,
although they were positive about
Facebook use in an English course, their
attitudes toward learner autonomy
seemed to improve in phases 2 and 3,
where the results were statistically and
significantly different from the pre-
course results. It can be inferred that the
teacher’s control over the weekly
assignments might have affected their
attitudes toward learner autonomy.
They might have become more teacher-
dependent and exhausted in doing the
tasks every week throughout the
semester. Furthermore, administering
the same questionnaires three times may
have led to exhaustion, which could
have caused inaccurate self-report
results. Therefore, the suggestion can be
made that data collection during only
two phases, pre and post, would have
been sufficient. Also, the students
should be offered more opportunities to
select their own tasks and be allowed
to do fewer additional tasks so that they
can take a break, as too much of a
workload may cause them to have
negative attitudes.

Although the revealed results from
integrating Facebook in an English
course were seen to have negative
effects on academic performance and
attitudes toward learner autonomy, its
platform and group functions can be
applied in academic courses, especially
in English courses. Due to its current
beneficial functions, such as wall posts
for messages, videos, photos, and files,
it can be implemented appropriately in
an academic course, especially for
creating additional out-of-class
activities, such as discussions,
assignments, polls, notifications of
events such as exam dates and so forth,
and sharing ideas, information, as well
as course materials. However, clear
goals, objectives, and the evaluation of
tasks need to be specified for the
learners. In other words, when
outlining the course contents, additional
assignments are needed to correspond
with each unit’s theme. In addition to
setting up meaningful tasks with
objectives and evaluations, due to
certain characteristics of Thai students,
providing reinforcement as extra marks
in the course evaluation criteria could
arouse them to willingly participate in
learning activities.

Recommendations for future
research

For future research, to examine whether
attitudes toward learner autonomy are
related to the assessment results, it is
recommended that a regression analysis
between the attitudes and formative or
summative scores be investigated.
Another suggestion can be made that, in
order to study other factors which may
affect students’ attitudes, activities inside
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and outside the classroom can be
explored and their relationship with
learners’ attitudes toward learner
autonomy analyzed. Finally, in the future,
more types of technological use can be
studied in order to investigate
appropriate ways to promote self-access
and autonomous learning, especially for
Thai learners at tertiary levels.

Limitations

Some limitations exist in this study. First,
the information from this study was
descriptive and cross-sectional;
therefore, apart from the instructional
process and Facebook group activities,
there may have been other causal
mechanisms that determined what
actually affected the students’ learning
achievement. Secondly, the students’
three phases of responding to the
questionnaire concerning their attitudes
toward learner autonomy may have
caused them exhaustion in reporting
their attitudes. Therefore, it might have
been better to have had them respond
to the questionnaire only twice, before
and after the course.  Finally, due to the
sample being drawn from a population
of students at a single, public university,
generalizations to students at other
contexts and institutions may not be
valid. Despite these possible limitations,
some implications and methods from
this study can be applied for academic
courses, or other educational settings
that share similar characteristics, as
discussed above.
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Abstract

The English language learning guidebooks (ELLGs), among many other available materials
for learning English in Bangladesh, seems to be unique as well as worthy of investigation
for they claim to teach English in 30 days. In fact, they are marketed with such discourse
that these guidebooks are panacea for learning English without even the assistance of any
teacher, text book, or other means. One major point to be marked here is these ELLGs
mainly (often solely) focus on the speaking skill and tend to claim that learning the spoken
aspect of a language is equivalent to learning the language. Being moved by such anomalous
discourses and facts, this qualitative study critically looks at the discourses of ELLGs
available in Bangladesh to unveil their actual purpose as well as to be informed about their
educational philosophy. The findings suggest that the ELLGs are utterly business oriented
products (rather than ELT materials), which instrumentally promote the ‘product approach
based traditional form of education’ (Dewey, 1938).

Keywords: English Language Learning Guidebook; English Language Teaching
material; Critical Discourse Analysis; Business; Product approach oriented traditional

education

Introduction

Since independence in 1971,
Bangladesh is yet to have any specified
language policy, which has contributed
to vicious predicament as to language
education, particularly English
language education in the country. Due
to the absence of a Language Education
Policy (LEP), that can give proper
guidelines on how to approach English
as a foreign language (Bangla is the
state language of Bangladesh
constitutionally), the pedagogy appears
to be in complete disarray. The
country’s three strata of educational

system, namely Bangla medium,
English medium, and Madrasa based
education, teach English as a
compulsory language subject (MoE,
2013). Unfortunately, yet after receiving
around 12 years of English language
education, from class 1 to 12 in 50
minutes session everyday, students
show dismal performance in English in
whatever domain they require to use the
language, for say in higher education
or in a competitive job market (see Banu
& Sussex, 2001). It is important to note
that whereas both Bangla medium and
Madrasa based education are regulated
by the Ministry of Education,
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predominantly British curriculum based
English medium education system is the
only stratum that remains beyond any
kind of monitoring on the part of the
government. English medium
education, therefore, throughout its
history, has been found to explicitly
nurture culturally incompatible
versions of education through an
uncritical choice of language materials,
adopted from western context, and
thus, has been producing culturally
alienated segment of society in the form
of English language learners.

The dilemma regarding an appropriate
approach to learning the language has
given birth to a number of chaotic issues
ranging from the appropriateness of
language learning materials to the
testing and evaluation of the language.
The chaos assumes the form of social
problem when a particular section of
society utilizes the discordant linguistic
condition for some material profit.
Those people usually target the English
language learners and offer various
one-stop solutions for successful
language learning such as coaching
centres, crash programs, locally
produced— therefore claimed to be
compatible and easy to use— English
language learning guidebooks (ELLGs),
general notebooks/guidebooks, and
even methods to learn the language.

Amongst the offered means for
successful foreign language learning,
the local ELLGs, in this vein, are worth
paying attention, since they claim to
teach English in just 30 days without
even the assistance of any text book,
teacher, or other means. The English
language learning guidebooks are

different from the other category of
general guidebooks in that the latter is
formulated targeting students and
various achievement tests they face at
primary, secondary, higher secondary,
and tertiary level. Test oriented such
general guidebooks aim at aiding
students to perform ‘best’ in
examinations, which itself can be an
independent topic for formal research,
therefore, is beyond the scope of this
study. Contrarily, the ELLGs target
individuals from various professions
and occupations such as businessmen,
housewives, labourers seeking jobs
abroad, and others. The English
language learning guidebooks promise
to aid those individuals to attain
success in English language learning,
which is guaranteed to bring them
material benefit in the form of foreign
clients or lucrative jobs. The intriguing
fact about ELLGs is they solely focus on
speaking amongst the four language
skills, but tend to propagate that
learning spoken English is equivalent to
learning English language system, i.e.,
four skills. Thus being deceived, the
users of ELLGs remain completely
ignorant of three other skills of the
language.

This particular research is significant
because, in the first place, it can
contribute to the scarce literature on
ELT material evaluation from critical
discourse analysis (CDA) perspective.
In analyzing data, the study
incorporates Fairclough’s (1989) three-
dimensional mode of discourse analysis
(used for analyzing social issues), and
thus, paves the way for ELT to develop
into an interdisciplinary field of study.
Additionally, the research work
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critically addresses the apparently
innocent looking ELLGs’ deceptive but
hidden agenda, which remains opaque
mainly due to the guidebooks’
persuasive advertising and
manipulative discourse. The in-depth
review of literature on advertising
discourse, in this vein, would assist to
understand how ELLGs succeed in their
act of deception and would eventually
sensitize people’s rational faculty.
Further, the very study, in the light of
John Dewey’s (1938) philosophy of
education¯particularly “progressive
education”, unveils the kind of
education that ELLGs cultivate. This
would contribute immensely to
determine the worth of ELLGs in
relation to progressive nature of
education. However, the present
research aims at accomplishing the
following objectives:

· To critically look at the cover and
preface of English Language
Learning Guidebooks (ELLGs) to
unearth whether their real motive
is to aid English language learning
or something else.

· To analyze the contents of ELLGs
to learn what form of education¯
traditional or progressive¯ such
guidebooks actually promote.

Literature review

Critical discourse analysis (CDA) at
a glance

The term CDA— critical discourse
analysis— refers to a process, system,
or method for exposing and
deconstructing the social practices,
values and beliefs which may remain

hidden (Al-Ali, 2006, p. 696).
According to Fairclough (2001a, pp.
229-30), the starting point of CDA is
social issues and problems such as
globalization, social exclusion, shifts in
governance, and so forth that
preoccupy sociologists, political
scientists, or educationists. Widdowson
(2004), in this connection, is more
focused to point out that the purpose
of CDA is to reveal how language is
used for deception, distortion, and
sustenance of prejudice. Considering it
an instrument, Wodak (1996, p. 16)
precisely points out that exposing veiled
power structures is the purpose of CDA,
that plays a vital role in empowering
the ‘losers of the society’— the
marginalized, manipulated, or excluded
(Fairclough, 2001). Fairclough (2001, p.
230) argues that CDA is not only
restricted to mere analysis but includes
establishing connections between
language and other social elements for
the cause of social change. However,
the principles of CDA though vary in
accordance with ideology, mode of
analysis, and research focus of CDA
analysts, the core tenets are summarized
by Fairclough and Wodak (1997, pp.
271-80) as below:

1. CDA addresses social problems
2. Power relations are discursive
3. Discourse constitutes society and

culture
4. Discourse does ideological work
5. Discourse is historical
6. The link between text and society is

mediated
7. Discourse analysis is interpretative

and explanatory
8. Discourse is a form of social action.



Journal of NELTA, Vol 18 No. 1-2,    December 2013136

NELTA

Fairclough’s three-dimensional
model of discourse analysis

Fairclough (1989, 1995) suggests that his
three-dimensional approach to discourse
analysis is compatible for studying socio-
cultural changes since the former
foregrounds links between social
practice and language. Additionally, the
approach, he believes, can be applied to
systematically investigate connections
between the nature of social process and
properties of language texts. In fact, the
facilitative integration of micro analysis
[of discourse] and of macro analysis
[including analysis of language policy and
planning] adds another dimension to the
approach (ibid.).

The three dimensions Fairclough (1995,
p. 97) views discourse and any
particular instance of discursive
practice through are, first, a language
text— spoken or written, second,
discourse practice— text production
and interpretation, and third, socio-
cultural practice. He reveals that, in
general, a piece of discourse remains
embedded in socio-cultural practice at
three levels— (i) the immediate
situation, (ii) the wider institution or
organization, and (iii) the society at
large. For instance, one can read an
interaction between marital partners in
terms of their particular relationship
between husband and wife,
relationships between partners within
the family as an institution, and
relationship in terms of gender between
male and female in the larger society.
The method of discourse analysis under
three-dimensional approach, however,
according to Fairclough (1995, p. 97),
consists of (1) description of the language

text, (2) interpretation of the
relationship between the discursive
process and the text, and (3)
explanation of the relationship between
the discursive and the social process
(ibid.). He, in this regard, reports that
the connection between socio-cultural
practice and text is established by
discourse practice, which is a special
feature of the approach.

The advertising discourse and its
impact on critical thinking

Originated from the medieval Latin verb
advertere— to direct one’s attention to,
the term “advertising”, today, can be
referred to any type of public
announcement that intends to direct
people’s attention to the availability,
qualities, or/and cost of specific
commodities or services (El-daly, 2011).
It is an entity that plays a significant
role in the symbolic and material milieu
of everyday life. Tavin (2002, p. 39)
believes that advertisement can be, at a
time, commodity narrative, ideological
text, and site for affective investment
that means location for pleasure and
desire. Beasley and Danesi (2002, p. 15)
characterize it by commenting that
advertisement is ‘becoming more and
more adept at setting foot into the same
subconscious regions of psychic
experience that were once explored
only by philosophers, artists, and
religious thinkers’. Advertising,
however, can be stratified into three
main categories: (1) consumer
advertising— directed towards general
public for the promotion of some
product or service, (2) trade
advertising— directed towards dealers
and professionals through appropriate
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trade publications and media, and (3)
public relations advertising— directed
towards society through citizens or
community groups or politicians for
promoting some issue of social concern
or political agenda (El-daly, 2011, p.25).
It is to note that, among the three, the
consumer advertising being of utmost
relevance to the current study, the
subsequent discussion in this section
will be carried out in consideration to
the first category of advertising.

Strategies of advertising

As regards to the strategies of
advertising, Dyer (1982, p. 32) found
that in the late 19th century
employment of more colloquial,
personal, and informal language along
with certain rhetorical devices to
address the customer as well as to draw
attention to a product were in vogue.
The ultimate goal of such practice was
to create an appropriate image for a
product to embed it into social
consciousness. However, the three main
strategies adopted today to enhance
product face-value are repetition,
positioning and image creation (El-daly,
2011, p. 37). Repetition is a basic
marketing technique through which an
advertiser can capture the attention of
prospective customers by repeated
appeals to buy his/her product.
Positioning, on the other hand, is the
placement of a product for the right
kind of people (El-daly, 2011, p. 37).

Of the three advertising strategies,
creating an image for product[s] has
become remarkably popular now-a-
days. Image creation, according to El-
daly (2011, p.38), means developing a
personality for any product with which

a particular type of consumers can
identify. The actual intention of such an
advertising strategy is to categorize and
set a particular target group for directly
speaking to corresponding target
consumers, instead of everyone, so that
the former can identify themselves in
the images created by advertisements
for certain products. There are two
means available for entrenching image
associated with certain kinds of
products: (i) mythologisation and (ii)
logo design. Mythologisation, in the
first place, is the strategy of imbuing
brand names, logos, product design,
and commercials intentionally with
some mythological meaning. Beasley
and Danesi (2002, p. 12) exemplify this
by pointing out that the quest for
beauty, the conquest of death are some
common mythic elements which are
constantly being woven into the
advertising textualities of certain
consumables. The second available
means for establishing product image
effectively, as El-daly (2011, p. 38)
mentions, is logo designs. In utilizing
this tool, an associative logo is
formulated through particular images
or words or colours to create a
personality for a product. Sometimes,
however, the two means—
mythologisation and logo design— are
simultaneously used in advertising to
have deep delved impact. The
McDonald’s golden arches logo is an
emblem of such parallel use of logo
design and mythologisation. The arches
in the logo reflect mythic symbolism of
beckoning good people who march
through those arches triumphantly into
a paradise of law and order, cleanliness,
friendliness, hospitality, hard work, self-
discipline, and family values. The logo,
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thus, created consciously, implicitly
hints that McDonald’s is like those
golden arches which pave the way for
its customers to experience all such
heavenly facilities in the earth (El-daly,
2011, p. 38).

Critical thinking affecting mechanism
of advertising discourse

Though various strategies are adopted
for accomplishing the task of
advertising, more or less similar process
is followed in affecting the critical
minds of consumers. The general
process, in which advertisements
control the critical thinking of their
potential consumers, includes four
different stages, namely, perception,
communication, learning, and
persuasion (El-daly, 2011, pp. 35-37).

To begin with perception, the message
of the advertisement, at this stage, is
received by the viewer through various
senses, then interpreted, and finally
filed in his/her memory. Hence, to
influence the perception about the
product, target consumers’ (1)
attention, (2) interest, and (3) memory
are aimed at. The attention is grabbed
by intriguing, novel, unusual or
surprising elements in the
advertisements. Next, interest, which
can be defined as a state of absorption
in the message, is drawn by addressing
a relevant message to people that they
care about. Later, human memory,
which is like a filing cabinet, is filled
with compressed and restructured
advertising messages.

At the communication stage, the second
of the advertising process, particular

message[s] about a product, service or
an idea is transmitted to people for
motivating or persuading them. In this
regard, (i) clarity, (ii) completeness, and
(iii) organization of the advertising text
are paid special attention to. For the sake
of clarity, all instances of undefined
terms, unfamiliar references, poor
organization, and faulty logic are taken
care of. Besides, for achieving
completeness and maintaining proper
organization, constant reviewing is
done since otherwise poor
communication may take place to affect
the proper execution of later stages of
advertising process.

Third, at the learning stage, on the basis
of effective communication, potential
consumers learn about the product or
service being advertised. The
advertisement, this stage, moves
towards getting a hold on people’s
critical thought process to anchor
intended information or experience in
the latter’s memory as learned contents.
This very stage is extremely essential in
dragging a group of consumers towards
particular product[s]. This is so because
consumers, who have once consumed
the product[s] are presumed to have
learned something positive from the
experience, and therefore, are expected
to come back again. This is echoed in
Caples’s (1975 in El-daly, 2011, p. 37)
words as he maintains that people who
buy once are best proposals for buying
again.

Persuasion is the final stage of achieving
hold of consumer’s psyche, since, at this
stage a conscious attempt is made on the
part of the advertisement to affect the
structure of people’s beliefs, opinions,
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attitudes, convictions and motivations,
so that people, in turn, act positively to
purchase the consumable without
thinking too much. This, in fact, can be
referred to as the execution stage of
marring the rational faculty of
consumers to give their attitude a
positive shape towards the
consumable[s], which consequently
would render them into uncritical
consumers.

Methodology

To speak about the methodology of the
research, the particular qualitative
venture adheres to the principles of
descriptive case study that provides
fine-grain detail of the case[s] under
query (see Merriam, 1988; Yin, 1984).
The English language learning
guidebooks (ELLGs) themselves
function as data corpus required for the
study. To support with qualitatively
rich data, criterion sampling is adopted
as a sampling procedure (Dornyei, 2007,
p. 128). Five ELLGs were sampled and
studied as cases over a period of eight
months, starting from January 2013 to
August 2013. It is to point that the
sampled ELLGs were purchased by the
researcher from the book markets of
Banglabazar and Nilkhet at Dhaka the
major publishing sites in Bangladesh
for data preservation and future
analysis. The data corpus, however,
comprises ELLGs published in between
2004 and 2013. The collected data are
analyzed using Fairclough’s (1989,
1995) three-dimensional approach to
discourse analysis to critically examine
the discoursal patterns and practices
available in the book-cover, preface, and
content of ELLGs.

Data analysis and findings

For the purpose of critical analysis, the
ELLGs are segmented into three core
parts namely, book-cover, preface, and
contents. While the analysis of book-
cover and preface would work in
unearthing the actual purpose of
ELLGs, the analysis of contents would
reveal the kind of educational
philosophy ELLGs foster as well as
promote.

Analysis of book-cover

To begin with, the title of ELLGs found
in the book-cover is something to
consider critically. The sample
guidebooks the study looked at have
mixed code titles, in the combination of
Bangla and English, which can be
translated as S@ifur’s Spoken English
Flash Card, Grand Spoken English,
Gateway to Learn English in 30 days,
Learn English in Computer method in 30
days, Learn English sitting at home in 30
days. The underlying motive for
incorporating such credos as names of
ELLGs is to convince their potential
users to make them buy the guidebooks,
emphasizing the possibility of learning
English in 30 days as quite realistic.

The English language learning
guidebooks in Bangladesh are, in fact,
made available as readymade products
as they are often marketed with
expressions such as for the first time in
Bangladesh, all new, all in one, new, and
many others, which are usually seen in
the advertisements of daily
consumables, on the front cover.
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Critically speaking, such marketing
expressions used for promoting ELLGs
are mostly deceptive because the latest
version of the guidebooks, that employ
such exaggerated languages for greater
sale, are found with the same contents
as of their earlier versions without any
sort of modification at all. In fact, with
the same orientation of profit making
S@ifur’s Spoken English Flash Card uses
its back cover for publicizing its
excellence through self appraising,
mixed code (of Bangla and English),
rhyming note such as “Spoken nia nai
r kono bhoy, S@ifur’s flash card anay
debay joy r joy” [No more fear with
spoken English, S@ifur’s flash card will
bring success and joy! my translation].

The mercantile purpose of ELLGs
becomes even more transparent in their
presentation as they have some notable
semiotic features on book-cover. The
image 1 is the book-cover of a sample
ELLG which shows the predominance
of two most eye catchy colours— red
and yellow— on both sides of its cover.
Here, red being the background colour,
the guidebook can easily grab and hold
the attention of its potential consumers
for some time at least, if not for long,
while having a passing look. The
alluring expressions such as
“Bangladesh a ai prothom” [for the first
time in Bangladesh my translation] or
Flash card are placed on the front cover
in two separate boxes for special
attention on the part of the buyers. The
font size and colour for writings in each
box also vary considerably.

Image 1: Book-cover of S@ifur’s Spoken
English Flash Card

As part of a further image building
strategy, the particular noun S@ifur’s
in the title functions as the logo for the
guidebook and the logo is widely used
for the advertising of this very ELLG. It
is notable that the logo has the
character @ in it which, though,
originally found in people’s email
addresses, is strategically used by the
guidebook to entrench its association
with computer. The guidebook here,
through using such computer related
characters, actually intersperses the
logo of the product with the concept of
mythologisation— the other tool for
product image creation alongside the
logo design (El-day, 2011). In this case,
mythologisation is operationalised in
the sense that there is a myth persistent
in this region regarding computer that
whatever material entity has some sort
of association with computer,
irrespective of the nature of link, must
be good in quality since computer is
supposed to be more efficient and
qualified than humans. Therefore, the
process of connecting product with
computer would obstruct
rationalisation among the target
customers. The particular guidebook, by
using the character @ in its logo S@ifur’s
which is passively related to computer
though, attempts to popularise the
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discourse that S@ifur’s ELLG ensures
computer like quality in learning
English. It is, however, important to
take stock of the fact that for attracting
people to purchase guidebooks by
gaining their trust, thus to increase the
sale, ELLGs such as Gateway to Learn
English in 30 Days are marketed with
hologram sticking on the front cover of
the books claiming the authenticity of
the materials.

Those ELLGs that may appear rather
dependable, on the basis of plain
presentation pattern at least, for
instance Grand Spoken English, employ
a different strategy in their cover
presentation. As can be seen in image
2, the Grand Spoken English has made
a concise list of all the items covered by
the book and has enlisted them on the
front cover. The strategy, in normal
sense, may appear sane and innocent,
but actually is corrupt. In adopting such
approach, the particular guidebook
enlists many inappropriate,

Image 2: Book-cover of Grand Spoken
English

unnecessary and questionable items
such as, structured interviews for job in
embassies and in corporate sector, or
abridged dictionary from Bangla to English
[the reasons why I term such items
negatively are analysed in detail in the
content analysis section], to make the
list look rich and consequently to create
a sound impression about the book.
Thus, the guidebook competes with
other ELLGs in selling business,
ultimately deceiving the users by
claiming to provide them all in one.

Preface analysis

The preface of English language
learning guidebooks, in general, acts to
promote the sale of the books. No single
preface of the examined ELLGs
mentions issues related to methodology
or syllabus to be followed. Instead, the
preface is used to implicitly highlight
three selling points of the guidebooks
in general, namely (i) short-cut means
for learning English, (ii) smart teacher
of situational English, and (iii)
dependable source of rules for
translation. These points are promoted
to increase the ELLGs’ intrinsic value,
which consequently is supposed to
contribute to an increased sale.

The first selling point short-cut means
for learning English is the most
frequently found one in the preface of
most of the ELLGs. Most of them
proudly claim to aid the learning of
English in a stipulated amount of time—
30 days— in the “easiest and short-cut
possible way”. The prefaces emphasize
that learning English becomes easier
only when one follows the ELLG guided
short-cut strategies. Gateway to Learn
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English in 30 Days, as an example,
reiterates in its preface that it is the only
book in the market that leads the
shortest and easiest way to learn
English through a list of vocabularies
and translated sentences (from Bangla
to English). The preface cunningly
avoids mentioning exactly how the
suggested contents would function to
help one learn English in only 30 days.
Although the prefaces reinforce the
possibility of learning English within
such stipulated amount of time, they do
not provide any specific guideline on
how long a user should work on
individual lessons or topics of study to
successfully accomplish the target of
learning the language in 30 days. To
further deceive people the prefaces of
ELLGs proclaim that the corresponding
guidebooks are specially adapted for
short-cut learning while going to office,
doing household/official chores, or
even while gossiping. In this connection
some prefaces, for instance the one of
Learn English in Computer method in 30
days, contain credo like “Ak jholok
dekhun, ak poloka porun” [Have a
bird’s eye view of the contents and learn
within blink of eyes my translation].

Few ELLGs ask for credit in their
preface for providing situational
linguistic input. They, indeed, glorify
their situational English based
approach by asserting that one can
tackle any kind of situation in English
by simply studying the ELLGs.
Targeting students, businessmen,
various professionals, and housewives,
Grand Spoken English’s preface, for
instance, highlights that such categories
of people, particularly those who
cannot speak English at all, still have

the chance to impress respectively their
teachers, clients, bosses, and guests by
occasionally adhering to situation based
English. The preface further demands
that the situational dialogues and
interviews (to be analysed elaborately
in the content analysis section below),
documented in the corresponding
ELLGs, are bound to meet every type
of learner’s need. In this manner, the
preface, to validate corresponding
ELLGs’ situational language contents,
deliberately promotes situation based
English which in turn is presumed to
result in profit maximisation through
an increased sale.

The third selling point, which is mainly
found in prefaces of those ELLGs that
claim to focus on multiple items of
language on all in one basis, deals with
the rules for translation of Bangla
utterances into English to aid speaking.
Grand Spoken English, for instance,
which claims to cover 14 language items
in a single edition, declares through its
preface to provide its users with a
‘unique’ set of formulae for the task of
translation. Intriguingly, to market such
translation formulae, the particular
category of guidebooks, in their preface,
explicitly promote translation as well as
encourage considering it an effective
means for learning English. The
discourse sounds as if the only way of
strengthening the foundation in English
is translation and learners need the
‘ingenious’/ ‘learner friendly’ rules of
ELLGs to excel in translating. ELLGs,
in this manner, are patronizing
Grammar Translation Method (GTM)
over other such methods as Task Based
Learning (TBL) or Post method, mainly
for the cause of business.
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Content analysis

The contents of ELLGs, in general, can
be categorized into morphological,
syntactic, and discourse level contents
which are usually found as packages
in the guidebooks. A package can either
contain any two categories of contents
as pair (i.e. morphological and syntactic
contents as a pair or syntactic and
discourse level contents as a pair or
discourse level and morphological
contents as a pair) or all the three
content categories together. For
instance, Learn English in 30 days sitting
at home and S@ifur’s Spoken English Flash
Card offer the paired package of
morphological and syntactic contents,
whereas, Grand Spoken English’s
package comprises all the three
categories of contents¯ morphological,
syntactic, and discourse level contents.
It is important to take stock of the fact
that ELLGs that offer all the three
content categories as package tend to
cost more than the ones that offer paired
packages.

Morphological contents

The ELLG contents that can be classified
under morphological category generally
contain items such as English
vocabularies with their synonyms and
antonyms, Bangla meaning of English
words, strong and weak verbs, tense
wise conjugated verb forms, comparison
between British and American
vocabulary, and examples of a few parts
of speech, e.g. of noun, pronoun,
preposition, adjective, and adverb.
Notably, all these morphological

contents in ELLGs exist discretely,
detached from context. They are
presented in the form of list with each
word’s pronunciation pattern,
transcribed through Bangla alphabets,
alongside the word’s equivalent Bangla
meaning. The listing suggests that the
particular morphological items enlisted
in the guidebook, if exhaustively
memorised, are sufficient to learn
English.

Syntactic contents

ELLGs’ syntactic components include
mainly three types of language contents.
First, the grammatical item tense is
focused on in a rule-governed manner
which is claimed by all the ELLGs to be
unique. The presentation of the item can
be considered unique in the sense that
typical structures of tense such as
subject+am/is/are+main verb+
ing,subject+shall/will+main verb base form
etc. are not used while introducing
learners with tense classifications like
present continuous or future indefinite.
Rather, a mixture of translating and
recognizing the main verb ending in
individual Bangla utterance happen to be
the key in introducing students with
various forms of tense. As an example,
to acquaint learners with the tense of the
sentence she/he will come, the statement
is first translated into Bangla shay aashbay.
The main verb ending bay of the Bangla
translation is then identified as future
indefinite marker, so to identify the
actual English sentence to be in future
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indefinite tense. That means, students
thereafter are to categorize any English
utterance, with main verb ending bay
after translating into Bangla, under
future indefinite tense category.
However, ELLG users are to memorise
various other listed Bangla verb endings
that symbolise certain tense types. To
speak the truth, such “unique”
approach to tense teaching clearly
requires learners to engage in the
tedious task of memorisation and
translation.

Second, to acquaint ELLG users with
the functional aspect of interrogative
and imperative sentences, some discrete
examples of both sentence types are
enlisted along with their Bangla
translation. Learners need to memorise
both the English sentences and the
corresponding translations which,
according to ELLGs, would aid the
former in real life to perform the functions
of questioning, ordering, proposing,
requesting, and so forth. Actually, such
isolated listing of some selected
interrogative and imperative sentences
does nothing but reinforces the role of
memory in learning.

Third, a number of decontextualised
sentences and phrases are listed and
taught as ornamental expressions.
Interestingly, different guidebooks label
this very syntactic content type with
varying titles such as ‘manners’,
‘etiquettes’, and ‘wise words’ (see Table
1), the purpose of which is obviously to

make individual ELLGs look unique in
terms of content; but when the alienated
sentences and phrases are critically
looked at, they reflect dissonance with
the literal meaning of titles ‘manners’,
‘etiquettes’, and ‘wise words’ under
which the former is enlisted. Table 1
illustrates this issue of dissonance as it
documents some of the sentences and
phrases that are covered by ELLGs as
ornamental expressions, manners,
etiquettes, and wise words.

Table  1:  Sample  discrete  sentences/
phrases  being  covered  as  manners/
etiquettes/wise  words

It is evident from the table that what
ELLGs claim to teach as manners,
ornamental expressions, etiquettes, or
wise words, by no means can be
counted as so. Categorisation and
teaching of sentences such as “His hair
is falling off” as ornamental expression
or “It’s tougher than tough” as manners
convey the message that ELLGs as
language learning materials are
extremely poor in quality. The real aim

Name of ELLG Sample sentences/Phrases Covered as 
 

Learn English in 
30 days 

Nothing special.  
Manners Who on earth did this? 

Let me digress. 
 

 
 

Grand Spoken 
English 

Hang it.  
 

Wise words 
Oh shit! 

 

 

 

English Flash 
Card 

Who the hell are you?  
Ornamental 
expressions 

Be helped with the pencil. 

Take it as slight. 

His hair is falling off. 

 
Learn English in 

Computer method
in 30 days 

Time seems to hang heavy
on my hands. 

 
 

Etiquettes I am getting drenched. 

I am getting sweated. 

I have caught a cold. 
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of ELLGs is not to aid language learning
but to transform educational materials
into consumable products for
commercial gain.

Discourse level contents

Discoursal content, which includes
situational dialogues and interviews, is
the least available one amongst the three
broad categories of ELLG contents as
very few guidebooks, such as Grand
Spoken English, include discourse level
contents in their packages.
Nevertheless, structured interviews and
dialogues, like other contents of ELLGs,
are accompanied by their Bangla
translation. Mainly corporate job
interviews and interviews at embassy
contexts are found in the interview
section while the available dialogues
generally tend to be between a
salesperson and a buyer, between
friends, between an employer and an
employee, and between a parent and a
teacher. The motive of such discourse
level contents is to prepare learners to
handle real life contexts through the
ELLG documented dialogues and
interviews. Although the very intention
may sound lofty, in actuality, because
of the small number of dialogues and
interviews, which by no margin are
representative of diverse real life
contexts, the purpose is far away from
practicality. There is every possibility for
an ELLG user to encounter diverse new
situations in actual life, apart from the
ones she/he is acquainted with through
the ELLGs. The discourse level contents
of ELLGs, thus, completely fail to
address the very fundamental issue of
pragmatics.

Discussion

So far as the findings of the study
suggest, the English language learning
guidebooks’ actual intention appears to
be doing business; and this addresses
the very first objective of the research,
set earlier in the introduction. The
mercantile motive of ELLGs becomes
evident on book-cover and in preface
that typify the discourse pattern and
semiotic features of advertising. It is
observable, in the first place, that the
expressions used in branding of
consumable goods, for say toothpaste,
water purifier, or technological
gazettes, are commonplace in the
discourse choices of ELLGs. The
ultimate aim of such a discoursal
approach is to convince the target group
as to the charismatic power of ELLGs,
in consequence, to make them buy those
materials. Secondly, the semiotic
features of such guidebooks play a
similar role to present ELLGs as one of
a kind readymade product which can
provide one-stop access to the language
learning. For the purpose of attaining
the identity of consumable products, the
guidebooks resort to consumer
advertising (EL-daly, 2011). Such kind
of advertising is strategically done by
creating associative images for ELLGs,
instrumented by corresponding
pictures, eye catchy colour, noteworthy
font size, holograms and so forth
means. These, at the end, leave
commoners with marred rationality to
hypnotise them to purchase the ELLGs.
Truly speaking, such a semiotic strategy
adopted by ELLGS is deceitful because
those semiotic traits are all extra-
linguistic which have hardly any nexus
with the essence of language learning.
Thus, the discourse and semiotic
features of ELLGs are clearly testament
to their commercial objectives.
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Additionally, the packaged system of
ELLGs’ contents (evident from content
analysis) reiterates the fact that such
guidebooks, in every possible way,
mean nothing but business, as the
number of contents in an ELLG
determines the price of that guidebook.

 To reflect on the second objective of the
study, it can unarguably be claimed that
ELLGs are patrons of traditional form
of education (Dewey, 1938). The way
the language contents of ELLGs
morphological, syntactic, and discourse
level contents are presented and taught,
offers one the impression of typical
grammar books following Grammar
Translation Method (GTM). The three
categories of contents exist in isolated
and decontextualized manner which
are to be memorised by ELLG users. It
signifies how far removed ELLGs are
from the principles of ‘progressive
education’ (ibid.).

Implications

The locally published English language
learning guidebooks in Bangladesh
commonsensically may appear a fast
aiding, all in all means for learning the
language; in reality, they are useful
instruments to manipulate non-critical
learners. The analysis of book-cover and
preface suggests that ELLGs operate to
deceive people for commercial gains,
mainly by means of eye catchy outward
make-up and/or persuading discourse.
In this vein, ELLGs’ attempt to create
an image for themselves as readymade
products, for promoting a ‘product
approach’ (Dewey, 1938) to education,
can have detrimental effects on learners
as they might conceptualize that
learning, broadly speaking education,
is similar to using a product which can

be consumed anywhere in no time to
produce immediate effects.

In addition, the contents of ELLGs,
which are presented in linear fashion
and are taught exhaustively, barely
provide learners with the opportunity
of coming back to the items being
covered for revision. Therefore, learners
run the risk of completely forgetting
what they learned initially. This
particular issue can be addressed by
resorting to a ‘cyclical arrangement of
language items’ (Cunningsworth, 1984,
p. 26) that enables learners to revise the
already learned items. However, ELLG
contents’ exclusive emphasis on
memorisation of discretely listed
morphological and syntactic
components not only patronises a
product approach to learning but
disregards learners by treating them as
entities with empty heads to be filled
up by the ELLG transmitted
knowledge. Such philosophy of
education, which Dewey (1938) marks
as ‘miseducative’, stands in stark
contrast with the progressive principle
of education which, rather, views
learning as an ongoing process and
provides learners with the scope to
incorporate their experiential
knowledge to enrich the existing level
of knowledge.

Conclusion

While the current study attempts to
unveil the mercantile psyche of ELLGs
and of people associated with them, it
has some other pedagogic significance
too. The research, complying with the
progressive principles of education,
encourages language learners to choose
those materials that take stock of
learners’ previous experience in the
learning process. This would not simply
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ensure learner autonomy in learning but
lead one to come out of the shackles of
dependency on language learning
materials. Moreover, the study forms
the ground for further research on
imported ELT materials in EFL setting
like Bangladesh since materials from
inner circle countries, such as UK and
USA, may have other targets to achieve
than simply disseminating language
education which are, therefore, worthy
of scholarly investigation.
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Introduction

Currently there have been debates
among the educators about the
practicality and benefits of alternative
approaches to assessment in English
language teaching. A variety of labels
have been used to distinguish
alternative assessment approaches from
standardized testing. Garcia and
Pearson (1994) as cited in Huerta-
Macias (1995) include the following in
their review of these labels:
performance assessment, authentic
assessment, portfolio assessment,
informal assessment, situated or

contextualized assessment and
assessment by exhibition. They also state
that alternative assessment consists of
all those efforts that do not adhere to
the traditional criteria of
standardization, efficiency, cost-
effectiveness, objectivity and machine
scorability.

Before considering the rationale behind
the paradigm shift from traditional to
alternative assessment practices, it’s
very important to distinguish the
differences between them and the table
below demonstrates such differences
explicitly. (Bailey,1998, p. 207 as cited
in Coombe & Hubley, 2011).

Abstract

In recent years, the philosophy and implementation of alternative assessment in primary
classrooms have become the center of discussion and debate in the educational sector
among scholars, educators, and stakeholders in many countries including Nepal. This
paper presents a study on the alternative assessment practices in primary English
language classrooms based on a qualitative approach. The aim of this paper is to provide
an overview of alternative assessment, the paradigm shift from traditional assessment to
alternative assessment, and some insights on the practices of alternative assessment
prevalent in the selected private schools in Kathmandu valley along with teachers’
perceptions and challenges.

Key words: Alternative assessment; Traditional assessment; Performance
assessment approach; Peer assessment; Self-assessment
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Table  1:  Contrasting  traditional  and
alternative  assessment

Hence, alternative assessment focuses
more on higher-level thinking skills
rather than just the scores. Moreover,
it is closely intertwined with classroom
instruction which eventually helps
teachers to gauge students’ progress in
real classroom context using multiple
indicators.

Alternative assessment came about as
a reaction to more traditional
assessments. One of the major
dissatisfactions was that English
language teachers were encouraged to
utilize communicative approaches but
assessed their students with traditional
paper-pencil tests (Puppin, 2007). As a
result, this had encouraged teachers to
view teaching and assessing in isolation
rather than reflections of a real
classroom setting. The other
dissatisfactions raised (e.g. Lafi, 2002)
were tests take up a lot of teaching time
and were not always fair as they do not
account for individual differences
(multiple intelligences / different

Traditional  Assessment Alternative  Assessment

One-shot tests Continuous, longitudinal assessment

Indirect tests Direct tests

Inauthentic tests Authentic assessment

Individual projects Group projects

No feedback provided to learners Feedback provided to learners

Timed exams Untimed exams

De-contextualized test tasks Contextualized test tasks

Norm-referenced score interpretation Criterion-referenced score interpretation

Standardized tests Classroom-based tests

Source: Bailey, 1998, p. 207 as cited in Coombe & Hubley, 2011.

learning styles, etc.). In addition, many
traditional tests did not provide
teachers with or had not developed level
descriptors, which are concise
statements describing the character of
a minimally acceptable performance of
an oral or written presentation
(McNamara, 2000 as cited in Puppin,
2007). Through traditional tests,
students rarely got to know the reasons
behind their failure and success.

Douglas (2010) and Brown and Hudson
(1998) clarified that the proponents of
alternative assessment argued for
assessments that were extensions of
normal classroom learning activities
familiar to the learners, requiring
learners to produce language in natural
contexts, and in a culturally sensitive
way. In this regard, Law and Eckes
(2007) advocated that alternative
assessments allow teachers to look for
answers if one method does not give us
enough information. To illustrate their
views further, they explained that if the
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student cannot perform a task on a
particular day, teachers have the time
and opportunity to discover whether
the student can perform the task at a
different time, in a different situation,
perhaps with different instructions or
media. In short, alternative assessment
approaches cater to the individual
needs of the students and enhance
holistic development in an engaging
English language classroom
environment.

Rationale of the study

There has been a growing concern for
improving the quality of achievement
of all learners at elementary and
secondary level through continuous and
comprehensive evaluation system in
Nepal (Higher Secondary Education
Board, 2011). Thus, schools have
started implementing and advocating
alternative assessment practices other
than standardized tests in primary
English classrooms. However, only a
carefully planned alternative
assessment system can help students to
be autonomous learners, and teachers
to scaffold students’ learning. In
addition, Curriculum Development
Centre [CDC], (2008) has stated that

Students’ learning level will be
determined through a formative
evaluation system at the primary level.
The main aim of formative evaluation
is to improve students’ learning level.
From this teachers would be able to
provide more and more learning
opportunities on the basis of students’
learning achievements. Students’
portfolio will be maintained from grades
1 to 3. The portfolio will be updated

according to students’ class work,
project work, behavioral change,
attendance etc. Schools should inform
parents about the subject matter taught
and students’ progress, which will also
be recorded in the portfolio. Class work
will be emphasized rather than
homework at this level (CDC, 2008, p.
10).

Thus, the national primary curriculum
of English has acknowledged and
advocated for a continuous assessment
system for students’ overall personal
growth. Ironically, this system hasn’t
been the crusade of our national
assessment system yet and has been
limited to the policy only. In Nepal,
even today the most commonly used
method in deciding children’s level of
understanding is paper-pencil tests,
which is a bitter reality.

In the context of Nepal, it has been a
challenge to implement continuous
assessment system in real classrooms
because of frequent political instability,
geographical diversities, religious beliefs
and orthodox practices (Higher
Secondary Education Board [HSEB],
2011). There are reports that give
evidence of the negative impact of
examination system. According to
Parajuli (2003), “There are still nearly
twenty percent of the primary age
group children out of school either
dropout or repeat classes. The quality
of education has also not improved.
One of the main reasons given is the
defective assessment system”. (p. 1). In
addition, Khaniya (2005) has reasoned
that a 3-hour examination cannot test
students’ other aspects- physical, social,
intellectual, emotional which have also
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contributed to their development.
Hence, we can’t get a full picture of a
student’s language skills from a single
test score.

To illustrate the empirical effectiveness
of alternative assessment, some insights
from the research studies are presented
which include Alausa’s (1996) research
which has evaluated the meaning of
continuous assessment, its advantages
and the problems that could be
encountered in its practical application
in Arandis. This study concluded that
such assessment could play a vital role
in diagnosing and remediating areas of
learners’ weaknesses if properly
anchored in what occurs in classrooms,
addressing the learning problems on
time as well as placing teachers at the
center of all performance-assessment
activities. The study has explored its
disadvantages in terms of teachers’
skills in test construction and
administration, and their attitudes
toward the continuous assessment
approach and record-keeping, as well
as the availability of valid and reliable
tests used in all schools.

Bolyard (2003) researched on “Linking
Continuous Assessment and Teacher
Development: Evaluating a Model of
Continuous Assessment for Primary
Schools in Malawi”. This research has
conducted a feasibility study on the
impact of continuous assessment on
primary school pupils’ achievement.
The model integrated teacher training
sessions into its implementation process.
The outcomes of this research were that
continuous assessment model has
transformed their bare classrooms into
stimulating learning environments with

math manipulatives, sentence boards,
rainbow charts, and other materials. In
some cases, pupils come to school early
to spend time working with the objects;
additionally, significant enhancement
in parental and community
involvement in the continuous
assessment schools occurs.

Interestingly, Parajuli (2003) conducted
a similar study based on a pilot program
on Continuous Assessment System
(CAS) which was introduced in the five
Compulsory Primary Education districts
i.e. Illam, Chitwan , Syangja, Surkhet
and Kanchanpur beginning in the
school year 2000/01. The research topic
was ‘Effect of CAS on Students’
Achievement, Dropouts and
Attendance’. The pilot program first
started with grade 1 and in subsequent
years with grades 2 and 3. Hence, the
cycle of CAS was completed in the
academic year 2002/2003. The CAS
program included teacher training,
materials development and distribution,
management of students’ evaluation,
and evaluation. The research findings
revealed that the teachers regarded the
CAS as extra burden for them. The
teachers were confused regarding the
use of the CAS materials and faced
problems in matching the lesson goals
with that of the students’ progress
reports. Most importantly, teachers used
the CAS information only for upgrading
purposes, not for formative purposes or
for the improvement of instruction. The
analysis of portfolio records of two
districts Chitwan and Surkhet did not
show any fixed trend regarding
students’ rating. Besides, there was no
co-relation between portfolio rating and
achievement scores. The study revealed
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that the achievement trend of the CAS
students was lower than the non-CAS
students. As a result, parents had
indifferent feelings towards their
children’s learning.

To summarize, the reports and research
based on assessment in government
schools in Nepal have revealed the
negative aspects of examination and
failure in the successful implementation
of the alternative assessment concept in
the classrooms.  However, the recent
development of assessment practices in
English language classrooms in private
schools in Kathmandu has not yet been
explored. Thus, to make the paper more
specific it sought to answer the
following research questions:

1) What alternative approaches
are practised in private schools
to assess primary school
students’ English language
skills?

2) How do English language
teachers perceive the
alternative assessment
approaches?

3) What challenges do English
language teachers face while
implementing the alternative
assessment approaches?

During the research, the following
question emerged and further guided
the study:

1) What factors need to be
considered while
implementing the alternative
assessment approaches in
primary English language
classrooms?

Methodological consideration

I have adapted Flick’s (2006) essential
features of qualitative research in which
I have looked for appropriateness of
methods and theories, incorporated
perspectives of the participants and
their diversity, along with reflectivity of
the researcher and the research.

I have purposively selected the six
private schools of Kathmandu valley on
the basis of their experience in
implementing alternative approaches to
assessment in the course of their day-
to-day teaching.

In order to obtain diverse individual
opinions and to capture participants’
lived experiences, I adopted narrative
design and open ended interviewing
methods. Narratives are very influential
idea for recollecting one’s past
experiences. Hermanns (1995) has
characterized a narrative as follows:

First the initial situation is outlined (‘how
everything started’), then the events
relevant to the narrative are selected
from the whole host of experiences and
presented as a coherent progression
of events (‘how things developed’),
and finally the situation at the end of
the development is presented (‘what
became’) (Hermanns,1995 as cited in
Flick, 2006, p.172).

Thus, in my research, written narrative
was used for collecting data where the
participants narrated their initial
learning and teaching experiences along
with their professional growth,
perceptions regarding the
appropriateness and practicality of
their own assessment practices. This
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helped them to share their own stories
related to assessment practices rather
than being influenced by the research
objectives. In the initial phase, I selected
five teachers from each of the six school
to write narrative journals. Then I chose
only one participant from each school
based on their rich and diverse
background for my further study
(APPENDIX A). Cohen, Manion and
Morison (2008) advocate that five to six
participants are enough in qualitative
research.

Richards (2003) states that interviewing
is never really an “answer” to anything;
it is a journey within a journey. Thus, I
conducted multiple interviews with
each of the participants to explore their
experiences in-depth rather than just
confirming the pre-existed truth or
reality on the presented issue.

This study was delimited to the selected
private schools in Kathmandu that
maintained international teaching
standards and followed progressive
education philosophy compared to the
average private schools. Therefore, they
do not necessarily represent the
majority of private schools in
Kathmandu.

Analysis and interpretation

The findings collected from the
obtained data analysis are categorized
under four themes: alternative
assessment approaches in English
classrooms; teachers’ attitudes towards
alternative assessment approaches;
challenges implementing alternative
assessment approaches; and factors
affecting the implementation of

alternative assessment approaches with
reference to the research questions.
Excerpts from the respondents’
responses are included to have the
respondents’ own say on the research
issues.

Alternative assessment
approaches in English classrooms

This theme highlights the core findings
of different alternative assessment
approaches practised in the private
schools to assess students’ English
language skills at the primary level.

Performance assessment approach

All the respondents shared that their
assessment was highly influenced by
students’ daily “performances”during
different classroom activities.

Project work

One of the most familiar classroom
activities among all the respondents
was involving and assessing students’
project work. Freeman and Lewis
(2005) define the essence of a project as
a move, beyond the immediate
educational context, from “the
classroom” into “real life” and student
pro-activity. In this regard, Respondent
3 highlighted:

Last time I gave project work from my
lesson “In the Tea Shop” which was based
on the restaurant visit. They went to visit
the restaurant with their parents and asked
questions to the waiters, observed the
setting of the restaurant and menu cards.
Afterwards they created their own menu
card and brochure for their imaginary
restaurant. Here, project work comes as a
process.
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The first sentence of this quotation
points out important issues of
incorporating students’ notable
experiences into real classroom context
and English language across the
curriculum. Moreover, she has shown
the strategy to meet the learning
objectives of a lesson by involving
families in the learning process and
assigning real life tasks like systematic
observation, note taking skills and
interviewing skills in language learning.
This practice was also used by
Respondent 1, Respondent 4,
Respondent 5 and Respondent 6. The
respondents’ quotes depicted that they
were aware of the concept of bridging
the gap between language study and
language use through project works as
indicated by Larsen-Freeman (2010).
An understanding and uniformity
existed among the respondents while
sharing about the purpose and
classroom activities illustrations
regarding project works.

Co-operative learning as
alternative assessment

Respondents consistently responded
with diverse classroom activities that
incorporated group or pair work. They
viewed group work as an integral part
of their classroom activities as it helped
to make the class inclusive and build
social, emotional, and leadership skills
along with English language learning.

Encouraging and assessing
reading: beyond the curriculum

Regarding assessing students’ reading
skill, respondents reported that they
encouraged students to develop reading
as a habit through various class
activities like read aloud, guided

reading, individual reading, check out
books from the school library, giving
book talk and maintaining reading logs.
Respondent 4, Respondent 5, and
Respondent 6 had a book corner in their
class as part of their school culture to
encourage reading.

Journal writing

Another common alternative
assessment practice among the
respondents was journal writing as
suggested by Ghaith (2002) and Huerta-
Macias (1995). Respondent 2
encouraged her students to write
everyday in a journal while the other
preferred assigning occasional journal
writing tasks. Except Respondent 2,
other Respondents avoided correcting
grammatical errors in students’ journal
and regarded it as a medium to know
each child personally. Instead of
correcting students’ grammatical
errors, Respondent 4, Respondent 5 and
Respondent 6 wrote their comments on
how they felt reading students’ journals
in their journal notebook which was in
line with Whole Language Approach
(see Richards and Rodgers, 2002;
Larsen-Freeman, 2010).

Integrating oral language
assessment in everyday
interaction

Students’ speaking skills were assessed
through everyday classroom interaction
like drama, group discussion, poetry
recitation, retelling stories, debate,
questioning skills, field trips and
presentations. Among these, the
morning meeting was the most common
school practice for Respondent 3,
Respondent 4, Respondent 5 and
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Respondent 6 to enhance and assess
students’ speaking skills. Those
meetings were used to encourage
students to share their ideas, feelings
and emotions without hesitation.

Peer assessment

Among six respondents, three
respondents were found to be familiar
with peer assessment. They used peer
assessment in a variety of student
activities viz. group work,
presentations, making questions based
on three levels (recalling, reasoning and
relating in real life contexts), written
work and giving feedback. Their
experiences gave evidence on how peer
assessment engages the whole class in
high level thinking through the
ownership of the assessment process as
mentioned in Spendlove (2011). By
involving students in giving feedback,
they helped both the feedback receiver
and the feedback giver to understand
their own learning objectives;
internalize the learning goals and
progress indicators in the context of
someone else’s work as suggested by
Heritage (2011).

Self-assessment

Respondent 6 was the only respondent
who encouraged self-assessment in her
English language class. Her self-
assessment practice was usually based
on equipping students’ with editing
skills. To illustrate her views further, she
described her self-assessment practice:

While working on folders or projects,
we give deadlines to finish their work
and ensure they learn to edit their own
work. Moreover, they feel that it’s not
just teachers’ work but to make them
aware of they are capable of doing

things and helping them how they
overlook things. I feel all kids have
potential to do so it’s just how we help
them to find their ways.

This quote depicted the crucial role of
teachers in involving their students in
identifying and addressing their own
diverse needs as well as strengths. While
involving students in self-assessment,
she didn’t encourage them to give
themselves grades, in line with Andrade
(2011). Respondent 6 explained that
self-assessment enabled students to
develop mutual understanding, shared
responsibility for their learning, self-
motivation and enhanced cognitive level
as suggested by Shepard et al. (2005).

Portfolio approach

Portfolio approach was another
frequent assessment practice among the
respondents in their English classes. For
some respondents, they weren’t aware
of the term “portfolio” but they had
each student’s personal file. The
contents collected in the portfolio varied
from respondent to respondent.
Respondent 1 explained, “We maintain
each student’s personal files where we
keep their test papers, reading record
of English story books, creative writing
pieces in English language and term
wise report cards”. Correspondingly,
Respondent 4 and Respondent 5
opined that teachers maintain each
student’s file with their everyday home
assignments, and class activities. One
common thing in these examples was
that the portfolio served as just a
collection of students’ work that
revealed both the capacity and the
progress of a learner as suggested by
Cameron (2001). In contrast,
Respondent 6 stated that her students’
portfolio included their “fair” works
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which were later exhibited to parents
and school administrators, which is in
line with O’Malley and Pierce (1996).

Rubrics

Using rubrics as one of the strategies of
assessing students’ English language
learning performance was common
among the respondents. Respondent 2
stated:

Students get very interested to know
why they got A+, B, what is the
meaning of B+, B. In grade 4, once I
gave B to a student, he went home
and said to his mother that he must
get A. Then I explained him about his
mistakes and how he could improve.
After the discussion, the boy was
convinced and promised to improve
those areas.

Here her experience reflected that the
teachers need to ensure the learner
understands what quality looks like and
challenges misconception about what
might or might not represent good
outcomes from the learning (Spendlove,
2011). Through Respondent 2’s
incident, it is evident that once the
expectations are communicated,
students are more likely to perform
better with high motivation and with a
positive attitude to learn, improve and
reach the set goals.

While Respondent 2 and Respondent 6
were sharing their teacher made
rubrics, Respondent 3 advocated
involving students in making decision
about their performance regardless of
their age. Following Shepard et al.
(2005), she seemed to suggest that
rubrics help students to develop meta-
cognitive awareness of what they need
to attend to and in learning the rules
and forms of a discipline, not just a
means to justify grading. As a result,

there was mutual trust among teachers
and students as well as fairness in
assessment which eventually
empowered students to be autonomous
learners.

Conference assessment approach

The role of conferences in English
classroom was very evident among the
respondents. Respondent 3 expressed
this need in the following manner, “I
talk with the students individually and
help them to do correction or their
incomplete works”. This practice was
carried out by Respondent 1,
Respondent 2, Respondent 3,
Respondent 4 and Respondent 5. In
addition, Respondent 6 emphasized the
emotional needs of the children while
communicating with them besides
focusing on their academic needs. She
acknowledged the fact that students
have potential and can learn the same
at different times if not at the same time.
Her views of fostering students’
reflection on their own learning process,
helping students to develop better self-
images, eliciting language
performances and gathering
information about students were in line
with Brown and Hudson (1998).

Feedback

Another notable alternative assessment
that had influenced the respondents’
English teaching was regular feedback
to students. Respondent 4, Respondent
5 and Respondent 6 mentioned that they
needed to prepare individual written
feedback based on students’
performance in English class to include
in the report card every term.
Respondent 4 explained the features of
her written feedback:
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Teachers write comments about each
child including what the child has
achieved, areas for improvement/ future
learning, what parents can do at home
and what the school will do to support
the progress? for each subject.

Her experiences showed that the
feedback assisted her students to
understand their current learning status
and provided hints, suggestions or cues
for them to act on (Heritage, 2011). This
was identical to Respondent 5 and
Respondent 6’s classroom practice. To
illustrate her views regarding written
feedback, Respondent 4 shared a sample
of it:

Seema enjoyed working on the project
of ‘Charlotte’s Web’ and has written a
detailed literary journal. Seema will
further benefit by reading books as this
will help her to improve her vocabulary
and express her thoughts clearly.

In the above sample, the feedback is
concise and specific, offers a clear idea
of what to do next with the student and
helps parents as well as the student to
feel good about their capabilities as
suggested by Law and Eckes (2007).

Teachers’ attitude towards
alternative assessment
approaches

Respondents were positive about the
alternative assessment approaches.
Respondent 2 used the metaphor “a
360 degree approach” to explain how
the teachers have to observe their
students all the time and give them
continuous feedback for their learning
which happens in school, at home and
other places they visit. Likewise,
Respondent 3 shared:

I am positive with my assessment
practices because I get a clear picture
about each child. I keep the record,
interact and involve them in all
activities. That helps to identify each
child’s level and work on how to
counsel, how to deal with it, what are
the areas we have to focus on for next
planning.

Her statement constructed various
perceptions related to alternative
assessment approaches like the
importance of recognizing each
student’s performance level, planning
interventions to address students’ needs
and creating lessons accordingly. In
addition, Respondent 4 emphasized
helping academically strong students as
well to maintain the whole classroom
standard by bringing students’ different
levels of capacities to a level higher than
they are in.

Apart from identifying students, the
alternative assessment practices also
provide future reference for teachers to
understand the student’s background.
In addition, Respondent 5 endorsed
that while bringing forth the creativity
of students, it enabled them to
understand and relate their knowledge
to their daily life and experiences.
Correspondingly, Respondent 3 felt
that her students were confident,
creative and sincere in their studies.
Similarly, Respondent 6 found that
alternative assessment helped teachers
to create a conducive learning
environment where students could
learn and discover a wide range of
language skills, life skills and social
skills.
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Respondents felt that alternative
assessment practices provided them
with strong evidence regarding their
own teaching and learning practices.
Respondent 5 shared that if a child
didn’t understand, then teachers could
always revise their planning instead of
blaming students for being inattentive
or irresponsible towards learning. In a
nutshell, respondents displayed
enthusiastic and positive attitudes
towards alternative assessment.

Challenges of implementing
alternative assessment
approaches

Respondents shared different aspects of
alternative assessment practices which
were challenging for them. Respondent
1 found assessing and maintaining
records of individual oral reading
difficult. Respondent 4 felt difficult to
balance project works and lessons.
Respondent 2 and Respondent 5, who
had more than a decade in traditional
teaching, found it tricky to adapt and
adjust themselves in the alternative
assessment practices. Respondents felt
addressing the different needs of each
student was demanding.

Despite informing and involving
parents in the assessment practices,
respondents still felt it challenging to
change some parents’ attitudes towards
test scores and grades. Strikingly,
Respondent 2, Respondent 4,
Respondent 5 and Respondent 6 linked
the issue of parental anxieties and
doubts to the effectiveness of alternative
assessment approaches and concerns
regarding test scores with Nepal’s
National education policy. Notably,

some respondents pointed out that the
system of District Level Exam at grade
8 and School Leaving Exam at grade 10
have influenced parents’ anxieties to
some extent. Research has shown that
assessment, as it occurs in schools, is
deeply social and personal (Johnson et
al, 1995 as cited in Black & William,
1998). The majority of schools still rely
solely on test scores and the use of
alternative assessment methods comes
out as a radical approach for most of the
parents who themselves were raised on
a more traditional evaluation methods.
The respondents asserted that to
overcome such issues, communication is
at the centre of their school philosophy.

As a senior teacher, Respondent 6 had
encountered many teachers who faced
difficulty to mention their everyday
observation in written form in her
school. She further illustrated,
“Teachers usually tend to generalize
the comments and write same
comments for everyone”. She seemed to
agree with Higgins (2011) who pointed
out that the key to making the feedback
effective is highly based on how this is
given.

Factors affecting the
implementation of alternative
assessment

School culture

All the respondents viewed school
culture as a crucial agent that had an
overall impact on the whole assessment
process. The Respondents’ responses
had shown that expatriates had a very
influential role in establishing the
assessment practices in schools. Among
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six schools, four schools had hired
expatriates to introduce the school’s
current assessment practices from the
establishment of the school. These
expatriates helped in designing
curriculum, alternative assessment
practices, conducting training and
mentoring teachers in the schools.
Besides the contribution of the
expatriates, the schools also had
qualified subject wise coordinators and
principals from whom the teachers
could get support instantly through
weekly and monthly meetings. The
literature has acknowledged this truth
and stated “If teaching is to change then
teachers need support to do so and
increasingly schools are identifying
coaches who can help colleagues
develop their teaching repertoire and
philosophy to engage with assessment
for learning principles” (Spendlove,
2011). The respondents’ experiences
showed that continuing professional
development was kept at the centre of
assessment practices in English
classrooms. Moreover, new teachers
were not left alone in the classroom,
which eventually influenced the
alternative assessment practices in the
school. All the respondents
acknowledged and appreciated the
initial support that they got from their
colleagues in their early years of
teaching. Black, Harrison, Lee, Marshall
and William (2002) have insisted that
support from colleagues is particularly
important in overcoming those initial
uncertainties when engaging in the
risky business of changing the culture
and expectations in the classroom.

Time management

Time management is very important for
the successful implementation of the
alternative assessment practices in
English class. Respondent 1 said, “I
teach 25 periods in a week. We get free
periods on the basis of extracurricular
classes like swimming, dance, physical
education, music, art and crafts,
computer, library which are scheduled
on the daily routine. Sometimes I even
come to school at weekends, take my
work home to finish on time”.
Respondent 2 shared, “In one day, I get
two periods off, sometimes three and
sometimes one only. I also take the
record books at home”. Respondent 3,
Respondent 4, Respondent 5 and
Respondent 6 even had to stay after
school for one hour to work on their
lesson plans, evaluate assignments and
maintain students’ records. Team
teaching was another significant
practice among Respondent 3,
Respondent 4, Respondent 5 and
Respondent 6 that had direct influence
in time management. In sum, it is clear
that teachers need enough time to
prepare their lessons so that they could
incorporate assessment within the
teaching instructions carefully.

Flexible curriculum

It was encouraging to see all the
respondents planning their lessons
ahead in a systematic and organized
way. Respondent 2 and Respondent 3
shared that their school administration
permitted teachers to make necessary
changes instead of pressurizing them to
follow the prescribed textbook.
Respondent 5 maintained,” We don’t
follow any particular textbook. We have
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our school’s curriculum so we create our
own worksheets, activities using
internet and other resource materials.
It’s flexible but flexibility doesn’t mean
that we can do whatever we want. We
have yearly plan, term-wise plan,
monthly plan, weekly plan and lesson
plan. So we have a framework of our
planning”. This practice was identical
to Respondent 1, Respondent 4 and
Respondent 6’s.

Involving families

The respondents shared how parents
were informed and involved in
students’ learning process. ‘Curriculum
Evening’ was a common practice
among all the respondents except
Respondent 2. In Curriculum Evening,
parents were invited in the beginning
of every school year where teachers
informed parents about their
curriculum, explained class activities,
assessment process and how parents
could get involved in their children’s
learning process. Since her school
changed the alternative assessment
practice after a long tradition of
traditional assessment practices,
Respondent 2 shared that they first sent
a circular explaining about the new
assessment practices and later received
it with parents’ signatures on it. Then
the parents were called at school to
explain to them about the school’s new
assessment practices. Here, the school
took the consent of parents ahead of
making the academic changes. Thus, it
reveals that communication among
families and schools are very important
for students’ learning. The common
practices among the respondents were
writing a message to parents in the

students’ diary, making phone calls and
organizing an individual parent-teacher
conference after each term. These
practices were in line with Huerta-
Macias (1995) who advocated for the
triangulation of data from three
different sources- students, teachers and
family- in alternative assessment for
English as Second Language class.

Conclusion and implications

The findings indicated that though the
respondents had used different terms like
“Ongoing Assessment”, “Continuous
Assessment” and “Continuous and
Comprehensive Evaluation”, their
classroom experiences reflected their
clear understanding and confidence in
adopting various alternative approaches.
They focused on using different activities
in the real classroom context to gauge
students’ performances (Huerta-Macias,
1995; Ghaith, 2002; Brown and Hudson,
1998 and Douglas, 2010).

Alternative assessment is an ongoing
process of teaching and assessing
students’ English language learning skills
in a non-threatening environment.
Alternative assessment enables teachers
to notice, attend to, appreciate and
acknowledge each student’s real
potentialities. This can be ensured only if
teachers are involved in continuing
professional development that includes
both child psychology and current
English language teaching practices. If
teachers consider the professional ethics
and make use of available teaching
resources and materials, they will build
a habit of taking classroom notes and
maintaining systematic observation. This
will eventually lead to reliable and valid
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assessment practices in English
classrooms. Teachers should avoid “one-
size-fits-all” approach while dealing
with young learners and investigate
ample opportunities to enhance
students’ learning achievements.
Alternative assessment approaches help
to make decisions based on students’
learning on the basis of the evidences
collected throughout the classroom
performances.

Alternative assessment is beneficial not
only to teachers but also students and
parents. Teachers practise self-assessment
and a reflective approach to strengthen
their teaching standards, while students
get miscellaneous platforms to showcase
their strengths, work on the areas to
improve their learning. Students become
self-motivated and autonomous learners.
Parents are aware of their children’s
progress, ways to track and share relevant
concerns, and issues regarding their
learning performances at home, which
eventually help them to contribute
towards their children’s overall
development. However, Sutton (1992)
states that the challenge is to find a
process that illuminates rather than
removes the uniqueness of the child and
provides “feed-forward” as well as
“feed-back” to help all recipients to make
effective decisions about future action on
the basis of the information.

To conclude, equal participation and
shared responsibility among the key
stakeholders viz. parents, principals,
teachers, and students are crucial for
the successful implementation of the
alternative assessment practices in
English language classrooms. The
mission of schools has to be to strive for

creating meaningful learning
experiences in class, and promoting life
skills through a wide range of class
activities and outdoor programs, rather
than focusing on increasing the test
scores at the end of the school year.
However, this study has not
investigated the perspectives of
students, parents and school
administrations regarding the
alternative assessment practices. More
importantly, the data collected for this
study is derived from well-resourced
private schools in Kathmandu and thus
the findings need to be treated with
caution. Further research needs to be
carried out in other less-resourced
schools and contexts.
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Appendix A 

Respondents' Background 

Respondents Qualification 

Teaching Experience 
On-the-job 

training related to 

assessment 

Had the concept of 
alternative 

assessment before 

joining the current 

school 

Use of paper- 

pencil tests 

Use of 

alternative 

assessment 

Respondent 1 
B.Ed. English 

2nd Year 
- 11 years Yes No 

Respondent 2 B.Ed. English 20 years 1 year Yes No 

Respondent 3 BBS 2 years 7 years Yes No 

Respondent 4 
M.Ed. in 
English 

- 8 years Yes Yes 

Respondent 5 
M.A. in English 

Literature 
11 years 3 years Yes No 

Respondent 6 
M.A. in English 

Literature 
- 16 years Yes No 
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Rai. V. S. (Eds.). (2013).
A Handbook for Teaching
English at the Secondary
School: NELTA Birgunj

This year Nepal
witnessed the dismal
results of the Iron Gate
for higher studies
‘School Leaving
Certificate (SLC)
examinations (41.57 per cent), which is
five per cent lower than last year. This is
the lowest percentage results in the last
five years. The statistics shows that 90%
out of those who fail their SLC exams,
fail in core subjects such as Mathematics,
English and Science. Following this
gloomy situation, the Ministry of
Education (MoE) concluded that the
teachers are to blame for the decline in
the public education sector. The ministry
further has decided to announce the
names of ‘poor’ and ‘excellent’ teachers
in order to make school teachers more
accountable. The Department of
Education has directed Regional
Education Directorates and the District
Education Offices (DEO) to collect the
names of subject teachers from schools
with achievements higher and lower than
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Book Review

the national average. It is
claimed that the new
initiative will motivate
teachers to change their
attitude and make them
more accountable,
arguing that those who
don’t want their names
published will definitely
perform their duties
well. The government
expects to increase the

teachers’ commitment to instruction,
ultimately reversing the deteriorating
quality of education in state-funded
schools through this plan. However, the
issue of teacher accountability is not that
straightforward. Based on needs
assessment, the teachers needs to be
trained and supervised properly before
they are made accountable.

In addition to the present scenario
secondary education in Nepal as
reflected above, most English teachers
at secondary level lack confidence to
teach poetry. They largely follow the
traditional approach of teaching
literature, i.e. literature is taught for
literature’s sake. They are not exposed
to the ways how they can use poetry,

Praveen Kumar Yadav
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story and other literary texts for teaching
language. They complain that the
training they receive for teaching
particular literary items but they also
need to know how such items from the
textbooks can be used to help their
learners develop their English language
competence.  The book titled A
Handbook for Teaching English at the
Secondary School recently published in
joint effort of the contributors, led and
edited by ELT veteran Prof. Dr. Vishnu
S. Rai, the principal author of grade 9
and grade 10 English textbooks, serves
the dire need of English language
teaching (ELT) at secondary level
especially for conducting training to the
secondary school English teachers. The
handbook is in the form of training
package designed for English teachers
of secondary level taking sample lessons
and texts from grade 9 and grade 10
textbooks.

The handbook consists of a training
package of eight different chapters
contributed by different ELT
practitioners and members of English
Creative Writing Group. The
contributors of this handbook include
Tapasi Bhattacharya, Maya Rai,
Lekhnath Sharma Pathak, Motikala
Subba Dewan, Balram Adhikari, Sarita
Dewan, Ishwor Kumar Shrestha and
Laxman Gnawali.

The first chapter, ‘curriculum and
textbook’ helps familiarize them with
the contents, methodology and
evaluation of the curriculum and
properly planning the units with a view
to use the textbooks effectively and
efficiently. It assists teachers in

understanding the fact that a textbook is
not to be blindly followed; its exercises
and activities can be adopted, adapted
and even modified or changed to suit
the learners’ level and interest.

The second chapter, ‘literature for
language development’, divided into
two sub-chapters ‘what’s literature?’
and ‘why teach literature?’ aims to help
teachers realise what literature is and
why it is important to use in a language
classroom to develop the learners’
language skills with pleasure and fun.
It finally shows the relevance in using
literature in English language
classrooms.

Most of English teachers in Nepal
follow the traditional style of teaching
poetry by introducing the poet,
followed by paraphrasing the poem and
concluding with a summary at the end.
Few teachers know that that poems can
be used effectively to help the learners
develop their language skills. The need
is expected to be addressed through
four lessons on teaching poems
included in the third chapter, ‘teaching
poetry’. While the two poems are
‘Touch’ by Hugh Lewin’ and ‘Where
the Rainbow Ends’ by Richard Rime
from Grade 9 and Grade 10 textbooks
respectively, two other poems are
‘Harlem’ by Langston Hughes and ‘To
Autumn’ by John Keats.

Illustrating two sample stories (The Little
China Chip: Grade 9 and The Golden
Swan), the fourth chapter, ‘Teaching
Story’ presents the strategies to teach
stories effectively. The strategies for
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teaching story include pre-activities,
while-activities and post-activities.  The
chapter also deals with teaching news
stories with a view to enable the
learners to develop news stories based
on the headlines provided.

Drama helps imitate life through action
and speech. Teaching drama to English
learners aims to realise the effect of
language and expression through
drama. The secondary level English
textbooks include short dramas. In the
fifth chapter, ‘Teaching Drama’, the
teachers or trainees are expected to get
exposed to some of effective ways to
teach drama, which they might adopt
and adapt to their classroom teaching.
This chapter includes three dramas—
two dramas from Grade 9, Unit 10 and
Grade 10, Unit 3, and one ‘Importance
of Being Earnest’ by Oscar Wilde.

The sixth chapter entitled ‘Teaching
Writing’ deals with different kinds of
techniques which can be used to
prepare the students for a writing task.
It includes four sections with different
strategies to motivate and facilitate
students writing in ESL/EFL contexts.
The first section illustrates writing an
essay by using a mind map. Making a
mind map is a strategy for exploring
and developing ideas. Similarly, the
second section presents how to describe
a character using a silhouette, the third
motivates for writing a postcard and the
final section illustrates the ways to write
a letter to a character of the story the
learners have read.

The seventh chapter, ‘Teaching
Grammar’ presents unconventional
ways of teaching grammar to enable
the trainees/teachers to teach grammar
for communicative purposes and not for
learning the grammatical rules. The
grammatical items included in this
chapter consist of subject-verb
agreement, passive sentences and
connecting your ideas as illustrative
lessons. Each of them includes
objectives, materials and activities
followed by worksheets and grammar
checklist.

The last chapter, ‘Reflective Teaching
and Action Research’ supports the
recent trend on second language
teaching, i.e. a movement away from
methods and other external or top
down views of teaching, toward an
approach often starting with the
instructors themselves and the actual
teaching processes by exploring what
teachers do and why they do it. It
mainly deals with critical self-
examination and reflection as a basis for
decision making, planning and action.
This chapter helps teachers get exposed
to the ways and means of reflective
teaching, that is, how they can be
reflective teachers.

The strength of this handbook is that
this manual is a complete package of
training that a secondary level English
teacher or trainer requires. The package
deals with teaching writing, teaching
grammar and teaching literature,
which encompasses teaching poetry,
story and drama. All the components
are included in the secondary English
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curriculum. The package, most
importantly, has incorporated three
important aspects of teacher training
viz. curriculum, textbook and reflective
teaching. A teacher must know what to
teach (the curriculum) with a variety of
activities (the textbook) and critical self
examination and reflection (reflective
teaching).

This training manual brings together all
the support activities and materials
including handouts needed while
conducting the training/workshops.
The book is grounded in the realities of
secondary level English teaching in
Nepal and offers practical and
illustrative suggestions on the sample
texts from secondary level English
textbooks. Thus, it further explores the
contexts of ELT at secondary level
contexts and comes up with handy and
relevant tips and strategies to stimulate
unconventional ways of teaching.  The
handbook begins with some suggestions
on how to run teacher training,

particularly using this training manual.
These are salient features of this book.
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