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Making Reading an Art !
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Texts are full of knowledge that makes us literate with reading.
Reading books situates us in a context, in the existing body of
knowledge. Through them, we can understand our world better,
enrich our minds, enjoy life more fully, and understand unsolved
mysteries. The habit of reading, therefore, has established an
unconditional necessity in our lives. If followed in a principled
way, this habit will not only develop the learners into independent
readers, but also saves many teachers from tiring talks.
Talking about reading habits among children, reading is a
powerful tool for engaging them in socio-cultural messages, and
it should grow in them as they grow up. For children to digest it
comfortably, it is better to inculcate a reading habit among them
right from the tender age following toddler-hood. The purpose
of this paper is to encourage learners to read on their own even
outside the school settings, besides taking reading as a classroom
activity in isolation.

Purpose of Reading: Is it for life or is it a lesson in
isolation?
These days, the majority of students (in Nepal) are not motivated
to read anything other than the prescribed textbooks because it
is only the textbook that matters in exams. This high dependency
on textbooks and exam results are problems to be addressed as
early as possible. As teachers and examiners, for us, reducing
the gap between learning and evaluation is a great challenge
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when testing or evaluating is understood as something to trick
students. The customary blame we receive as a teacher or question
setter is that we still don’t ask questions to students to test what
they already (or comfortably) know, but our focus lies on what
they have read (comprehensive) as part of what the teachers have
taught from the textbook inside the classrooms. The myth of our
exam system that revolves around asking questions from within
the prescribed textbook is a big hindrance discouraging students
from reading culture. Rumors like “janch ma napadheko kuroa
ayo ….” and “question bahira bata aayo ….” (Trans.– We didn’t
get questions in exam from the text our teacher taught or we had
questions from outside the textbook etc.) are still rife and rampant
criticisms around us.
When I thought the prescribed chapters of a Grade four Science
book a little irrelevant to the child’s age group, I asked a naïve
question to my 9 year old child in 2009 about the purpose of
reading her subject books. Her reply was, “We have to read
everything for two reasons; first, they are in the book and second,
our teacher has asked us to read and recite this for us to prepare
well for the quiz today”. She must be amazed to see me asking
such a question while she shared that no one had ever asked her
for such a personal response to the lessons taught in her school.
Then I realized that it is worth knowing our students’ (children’s)
real response and plan for the text of their liking and value of
their learning.
Many texts are written to “impart effects upon the readers and
arouse them for some cause” (Pandey, 2007, p. 66). As a result,
the purpose of reading also differs on the basis of why someone
reads something. We read in “distinctly different ways for
different purposes. Sometimes we do preliminary or exploratory
reading rather than whole texts thoroughly” (Davies, 2008, p.
91). People read to learn something, to survive, to gain particular
information, facts and figures, and most of the time for pleasure.
Reading is an interactive process that goes on between the reader
and the text, resulting in comprehension with a purpose to gain
information, verify existing knowledge, in order to critique
writers’ ideas or writing styles, for readers’ enjoyment, or to
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enhance the knowledge of the language being read. We read texts
at different times in different ways. Texts become a little difficult
when we read for study or work while they would become easier
if we chose to read them as fun. “When reading a novel, for
example we may hardly be aware of the words on the page. The
novel simply ‘comes to life’ in your head” (p. 92). This way,
starting with the simple texts most of the time, we step further to
read books with more complex concepts and procedures.
Children are curious and they get knowledge from different
sources like family interaction, reading books and stories,
watching television or visiting new places. Our students
constantly characterize two distinct worlds: one represents the
school, textbooks, classroom or the teacher and another, that of a
world of home, library or other reference books of their interest.
Reading, therefore, should generate interest among students that
brings the gap closer between the worlds we dwell in while taking
a journey within our self and the world around us.
The main reason, according to Collie and Slater (1990, p. 3) which
leads a teacher to encourage students in reading books is because
they “are valuable authentic material, and they are used for the
cultural enrichment, language enrichment and personal
involvement”. Reading, as a way of seeing, forces us to see the
world clearly and deeply. Through books, readers visualize the
events unfolding in them, and when a reader (child) effectively
describes what s/he has just read, other people who are around,
are also able to envision the action and the characters. Hence,
shared habits contribute to a collective understanding.
My recent reading from “Raggedy Ann Stories”, a children’s
bookby Gruelle (2011), shows the common human quest to
understand the world with basic values, lifestyles, beliefs,
friendship, forgiveness, self-discipline, and adventure that are
not common in the United States today. Books offer culturally
specific ways of thinking that can help children build a more
complete knowledge of the way things work. The stories in books
provide great lessons for children, teach them proper behavior,
and facilitate the building of their characters. Their success in
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school depends greatly on their ability to read books, which in
turn depends on the support we give them in becoming better
readers. Children who have the chance to identify with story
characters and live into them deeply while they are young may
learn empathy for others in the same process.

Something substantial I wish to share
During those initial years of teaching, I came up with an idea in
my school and hosted a reading workshop titled “Banking Books
in our Habits”. Primarily it was demand based, as I can sense it
better now, with its purpose to make the students able to read
“Shree SwasthaniBratakatha” to our parents and guardians. In
a broad sense, it was also to encourage children to develop their
reading habit by linking it to the existing culture and practices.
After that workshop, each day, we had such a forum in our school
that all the children in primary level classrooms were encouraged
to discuss the part of the story they usually read from
SwasthaniBratakatha. For those who did not read the text, they
could share anything they heard from relatives, friends and
elderly people around. To make it more interesting,I allowed
students to twist the subject matter and make up their own stories
based on whatever they had read, experienced, or heard. This
way, reading became a common habit among children so as to
expand their horizon of the (mythical) world and share their
knowledge through stories. Whenever children saw me reading
other materials than their course books they used to come and sit
beside me, and then ask what it was. I always wish Ihad lent the
books to those young minds so that they could also haveread,
knowing that they, with curiosity, could have read any book even
faster than their teachers.
As a teacher, I do not impose students to read books but always
seek good reasons to oblige them to read, which is to read and
reflect, to read and share with friends, to read and assimilate, to
read and prepare themselves for the classroom discussions. I have
been trying to bring the course book to life with other related
reading materials and make it work in my classroom.Textbooks
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therefore,can be used to indirectly present information, engaging
the reader in creative and critical thinking.

Steps in Reading
Generally, “there are three stages recommended to make reading
more realistic and interesting: Pre-reading, while-reading, and
post-reading” (Davies, 2008, p. 92). Pre-reading prepares the
learners for what they are going to read. This is where we do
context setting;we hold a brief discussion by eliciting ideas from
students on the same topic as that of the passage. This is also a
warm-up activity like asking questions related to the
topic,reviewing titles, section headings, and photo captions to
get a sense of the structure and content of a reading selection
and asking their experiences relating to the reading text etc.
Grellet (2013) shares, “The students will be more ready (and find
it easier) to read a passage if they have been prepared by thinking
of the potential meanings and possible associations of some of
the key words of the text” (P. 66). It happens by explaining the
difficult and unseen vocabulary terms, giving questions, showing
pictures, making them guess the events in the text, giving a brief
introduction to the text, or giving clues and examples. With ample
time, teachers can provide multiple opportunities for students
to absorb vocabulary, grammar, sentence structure, and discourse
structure as they occur in authentic contexts. While-reading is
an extensive reading with the purpose of helping learners
understand the textwith.Here, I explain to students the purpose
of reading.While motivating the Learners towards extensive
reading, Nuttall (2000) suggests to “choose short books that are
easy enough to read quickly and that you will enjoy” (p. 231).
Here, I take students along the passage and ask them questions
from different angles. At this stage, I listen to most of the students
until all students are confident with the text. At last, I read and
explain the passage to the students. Post-reading looks for some
connections from what the learners have read so that they can
suggest meaning based on their own ideas and experiences,
making reading a part of their lives. Students can learn more
than what is being taught, Nuttall (2000) shares:
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by linking them in context. Usually this involved assimilating
the meaning gradually, after frequent encounters. In the
classroom, students simply do not get enough exposure for this
natural assimilation to be possible. Therefore, solution outside
the classroom must be found. An extensive reading programme
is the single most effective way of improving vocabulary. It is
relatively easy to organize, enjoyable for the students and
extremely cost effective. (p. 62).
Consequently, most of the time, I encourage students to share
their own personal experiences related to the text discussed, or
the change or lesson that the text (discussion) brought in them.

Hors d’oeuvre to enhance reading culture: Some
insights
The best way to improve reading skills is to read frequently and
to read many different types of texts in various subject areas
(sciences, social sciences, arts, business, and so on). Besides books,
magazines, and journals, the internet is also one of the sites for
finding good resources in improving reading skills. To find stories
for our children, books, newspapers, people with traditional
stories, religious texts, our personal stories or the stories that the
students themselves gather during their project work and the
internet (http://storybird.com is an example) are some good
resources where we can choose characters and context that
children can easily identify with.

Books as a gift or prize
Teachers or parents can update themselves about the most
popular, award winning books and recent publications and share
this with their class or children, by posting details about said
literature in their living room, in morning assembly or on notice
boards. The habit of giving books to others as a gift also keeps us
up to date. Students can celebrate their birthdays by exchanging
books. Our present or gift to someone with some interesting books
will convey a message to all on the importance of reading books.
This will also motivate the students to read the book they get as
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a gift or prize and set a strong impression of mirroring the same
concept throughout their life.

Library: Setting up a class library, a book corn e r
Libraries provide “opportunities for the students to learn about
how the world works. They can view maps and photos of far-off
lands and oceans, read about their country’s rich history, and
begin thinking about whether they’d like to be a doctor or a
businessperson or an airline pilot when they finish school. (Wood,
2006, p. 248)
Spending less time looking for the books we require, in libraries
we are able to read more books at the same time whenever we
need information on certain topics. The habit of using library
motivates learners to read with other focused people who are
down to serious reading.The library, Wood (2006) adds, brings
“a world of opportunities” to our children. Even if our school
cannot afford to build a library of readers, we can ask if the
students “themselves are prepared to buy a different book each
and build up a class library” (Davies,2008, p. 95). From this
mission, learners can benefit from various books while they are
in school, and they can choose one to borrow and read at home.
The unavailability of suitable age or interest based books and
reading texts in our homes and schools is a great challenge. To
make reading easy for children to access, I propose to set up a
class library. It is,Nuttall (2000) shares, “an essential part of
classroom life, picked up in spare moments, referred to for
information, easily available without making a special trip to the
library or waiting for it to open” where a teacher “can keep a
closer eye on the books, and who reads what” (p. 133).If a
teacher’s aim is to make reading enjoyable, s/he can model a
reading in concentration, to make use of books and
newspapersavailable around the classroom,and demonstrate that
s/he values reading where students “follow the example of
people they respect, and above all that of their teacher” (Nuttall
, 2000, p. 229). Children enjoy listening to teachers. As they are
able to comprehend the existence of printed words, and picture
books, it can play an important role in inculcating a reading habit
NELTA ELT FORUM
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in them. Reading, fortunately in this respect, is a contagious
disease and this trend will be transferred to students one after
another. We read more when we see other people reading. Miller
(2012) reveals “the most crucial factors in effective teaching are
who the teacher is and how he acts in the classroom (p. 36).” The
teacher thuschannels the discussion being skeptic to it within the
purpose by guiding students to the context. Grellet (2013) shares,
“when confronted by a new text students should be encouraged
to find out its function first” (p. 90). Students, inthis way,
participate in discussion with several ideas blossoming in
them.Grellet (2013) adds, “Reading is an activity involving
constant guesses that are later rejected or confirmed” (p.
56).Reading books from multiple genres, consequently, influences
readers for success while actively responding and reacting
towards learning.

Orient children on using books and library: Weekly/
bi-weekly library visits
Libraries stimulate reading among children. They have been
working tirelessly to inculcate and promote reading habits in
children. Therefore, we should encourage children to visit
librariesregularly where they take advantage of the resources
offered. Children should be told that it is their fundamental rights
to get a library card, borrow books and other useful materials
from the library for free. Children are happy to use their own
library cards. We should also orient a librarian for help if children
don’t know how to sign up for one. We can start to make children
familiar with librariesby giving a folder to every child and taking
them to a library as part of their routine. The folders would
contain records of activities carried out by every child. Every time
a child visits the library, s/he can mark an attendance register.
Children have to be oriented how to use books and libraries
effectively, how to care for books and libraries; the organization
of library resources; types of libraries and information resources
stocked; library catalogue and how to use it; library registration
process and library ethics.
When they are familiar with books, students visit the library on
their own even during leisure hours, hence benefit from the
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library and reading. In the library, children can engage themselves
in various activities which include their independent reading.
They will have opportunities to select books of their choice from
the library collection. Moreover, every child can be given a book
review sheet in which s/he can summarize the book they read
each day and share with teachers, friends, or parents. The review
is needed to confirm if the books were actually read and
understood by them, where children narrate the stories and share
what lessons they learnt from such books.

Utilize long vacation with reading books
In the case of Nepal, voluntary reading habits are not common. I
envision that even the adults can make the best use of time by
reading books while waiting for gasoline and in hospital queues;at
a long traffic jam, or while travelling in a bus. Seeing this, children
will be encouraged to use their holidayor any other free time by
reading books with care and concern.

Book talk, classroom interaction
Reading is something that students can do at home, I encourage
this as much as possible. As children become better readers, we
can talk about what s/he is reading. When the child finishes a
reading assignment, may it be a new story or adventure tale, we
can discuss the main ideas, new words and concepts. We can ask
and share her/his favorite section. This helps strengthen the
readers’ comprehension skills and encourages students to read
by themselves and share what they got from the book.
Childrencan engage in reading and other creative things in
libraries rather than only engaging in playful things. Hidden
talents in children can be discovered and appreciated by teachers
and parents. Teachers or schools, after a long vacation, can
organize programs such as performing short dramas or
storytelling.In the same way, parents can also find a specific time
of day to sit together with family members and ask their children
to talk about the book they are reading, may it be around dinner
time or during morning tea.
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“Stor
y time”: Reading together with parents/
“Story
teachers (as mentors)
When children regularly spend “story time” with mentors,
learning to read will be as natural for them as learning to walk
and talk. For our children to grow into adults who love reading
and respect the value of the printed word, our involvement is
essential. In the process of reading with our children, a sense of
delight helps tremendously when we make an effort to create a
spirit of joy and fun, adventure and wonder. It is a learning
activity that develops student’s language and listening skills
preparing them to be better readers. Grellet (2013) shares, “The
students can be given unfinished passages and asked to propose
an ending” (p. 58). It provides a wonderful time for children to
spend and enjoy with their mentors – listening to their voices
while looking into their eyes and suggesting their own input, the
ending. However, we need to be conscious at choosing age
appropriate materials that also match their interests. As
guardians, we should aim to read with them as often as we can –
at least once every day. When we read to more than one child,
we can read alone with each childgiving them the chance to
choose the book to be read. Thus, it is important that we initiate
our efforts to encourage reading in the early years of our student’s
life because encouraging older children and teenagers to read is
a little more difficult.

Mobile librar
y
library
The school or concerned authority and interest groups can
introduce a mobile library service so that children in
disadvantaged areas of the neighborhood that cannot afford
books can also be reached. Within our school and classrooms,
different book corners and class libraries can exchange books they
have collected and share what they have been reading.

Reading, assimilation and Creation
It is important for our children to observe the efforts we put in
acquiring reading abilities. If children find reading
uncomfortable, we can talk about the pictures in books,
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newspapers, and magazines with them. Myself, most of the time,
I ask our children to read to me or to tell me about what s/he has
read in her/his own words. It is equally important that children
observe their teachers (and “parents” or their seniors) reading
on a regular basis. When a child finds us reading books,
magazines, newspapers, recipes, telephone directories, and
whatever other reading materials, it will reinforce the importance
of reading in her/him.
I keep reading materials throughout the house to stimulate
reading in me, in my spouse, and in our children. This has
increased our access to books and printed materials. I believe
reading can happen anywhere and help everyone to understand
that reading doesn’t only happen at school. I have seen students
who read outside of classroom be more successful achievers, as
it seems what we read is not very important if the reading is able
to occupy our interest.
Hence, after children complete their homework and reading, we
can allow them to watch television as a reward. By taking these
steps in our home, we encourage our children to read beyond
the classroom. From reading, children gain life’s pleasures that
open many doors to culture, knowledge, confidence and
independence. “Reading and writing, if we develop them as a
culture, brings tremendous effect in students’ creative ventures
with a greater level of imaginative power in writing, thus bringing
many contexts in the form of a text” (Pandey, 2011, p. 77). Better
writers read more to prepare themselves for good writing, thus
better readers produce more mature writing than poorer readers.
For those who write book reviews, reading books and writing
reviews is a kind of regular process. In their short review, children
can give short summaries of books read and indicate the author,
number of pages as well as main character or subject matter of
the book, the creation. Relating what we read with our life events,
the information we acquire from books has a tremendous
influence on our perception, socialization and overall human
transformation.
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1.

What is your opinion towards the ELT community of
Nepal? How has the British Council supported it these
days?
The ELT community in Nepal is actually quite vibrant, with
many teachers of English being interested and committed
to improving their skills and to making the ELT classroom
an interesting place where students like to learn English.
NELTA is effective in taking the lead in driving this
community.
The British Council has supported it through its English
teacher training in partnership with NELTA & GAN, and
teacher education programmes (English for Teaching:
Teaching for English EET:TE+ and Connecting Classrooms
school links), its University of Cambridge Certificate in
English Language Teaching to Adults (CELTA) programme
largely for Nepali teachers of English, its Hornby regional
school and UK scholarship for English teachers, the oneday master series workshops in the teaching of the 4 skills,
support to the annual NELTA conference (providing a UK
key note and other local speakers, hosting a networking
conference reception), English radio series and so forth.

2.

What do you think is the state’s role to fortify the Nepalese
ELT community?
The state’s role should be to support teachers and schools
as they move to English medium education in the state sector
from grade 8 onwards; to train basic school English teachers
and provide them with material updates to strengthen the
curriculum; and to assess the English curriculum revision
as it unfolds under the School Sector Reform Programme.
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3.

What are the forthcoming English language programmes
that the British Council is going to launch in Nepal?

These are:
z

The Learn English Radio OBLA Air series on FM

z

The expansion of the ET:TE+ programme to a national
cascade programme across Nepal

z

Our global certificated training programme: English for
Teaching Level 1 for novice teachers

z

The Hornby Regional School for English teachers engaged
in action research

z

Supporting the Ministry of Education in its SLC
examinations reform programme

z

The doubling of our school links programme to cover over
200 schools each in Nepal and the UK

z

Increase access to the global Learn & Teach English on-line
programmes to over 1m learners and teachers in Nepal

4.

The British Council owns a good on-line resource which
is widely used in Nepal. What do you suggest to the new
team of NELTA’s Blog to make it more resourceful?

I suggest that the NELTA Blog team could:
z

Help promote these on-line programmes (Learn English and
Teach English portfolios) through its growing network of
teachers

z

Encourage self-access learning and demonstrate that this
on-line resource is easy to register for and it is free

z

Blog with our Digital Lead and English Project Manager
Vaishali Pradhan
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My Words, My Rights: An
Analysis of Self Plagiarism
Suman Laudari
(laudari.sum@gmail.com)
Self-plagiarism has been the talk of the town, amongst the
Academics, in Nepal after UGC announced that it has blacklisted
a few researchers, citing that they had been involved in
fraudulent. In reply to the announcement of UGC, the researchers
said that they copied words from their previous work, and it
cannot be called plagiarism. The defensive statements of
researchers seem to suggest that “these are my words, and I
reserve the rights to use it”.On the other hand, the UGC’s notice
appeared to have been guided by the concept of plagiarism,
passing off as one’s own the writing of another. However,
considering the context, the definition of plagiarism seems to rule
out, as they say that the words are not copied from elsewhere,
but from their own work, and they are the owner of those words
in both the papers. Nonetheless, it should be seriously considered
whether verbatim repetition of words from previously published
work is allowed. In the meantime, we should also ask whether it
fits into the integrity of our academic environment and follows
the internationally accepted norms. To this end, this paper is
written to explore responses to these issues, and the issues beyond
these.

What is it?
To begin with, verbatim repetition of words from previously
published work without following the established norm is
NELTA ELT FORUM
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considered to be SELF-PLAGIARISM. Itis considered to be a form
of plagiarism in the field of academia (Roig, 2006). Though, it
differs from lifting someone else’s word/s from their work, it is
equally offensive as it is copying passage/s or paragraph/s from
one’s own previously published work without proper referencing
(Smith, 2007). Self-plagiarism is considered misconduct because
the author makes deliberate attempts to deceive the reader.
According to Office of Research Integrity (ORI), the institution
that drafts guidelines for research integrity, self-plagiarism can
take place in four different forms: verbatim repetition or exact
duplication of the previously published work, salami-slicing, text
recycle, and copyright infringement.
Exact Duplications: Exact duplication is republishing all or
substantial part of previously published work without the editor
or the readers letting know that there exists an identical version
of the paper (Roig, 2006;Scanlon, 2009). Roig further argues that
the paper given for republishing may contain identical or near to
identical words (p.17). Such verbatim repetition and publishing
works may give a false impression that the issues or findings are
of high importance, which will earn the researcher undue extra
credentials (McCarthy, 1993). Most importantly, as it takes up
the space of the platform that it appears in, it becomes an unfair
treatment to other researchers/scholars because their publication
is delayed or rejected due to space, which prevents new ideas.
Egregious duplications, according to Scanlon (2009) may be the
result of simultaneous drafting, in which an author writes two
articles for two journals and the writing publishes in both the
journals, and intentional verbatim repetition. In case of
simultaneous drafting, self-plagiarism occurs by chance, and it
can also be argued that it may not bring any benefits directly.
But, deliberate duplication occurs due to the lack of academic
honesty, and research integrity (Smith, 2007). Moreover, it also
shows that suchresearchers lack creativity. With this regard, ORI
clearly states that intentional lapse in research integrity is very
serious as it is a misconduct which runs on the contrary to the
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primary goal of the scientific enterprise, which is search for new
knowledge in the concerned field.
Salami-slicing: Salami-slicing, on the other hand, is lifting the
result section of previously published work and publishing it in
many other papers (Scanlon, 2009). Though, it may seem to be
less adverse than verbatim repetition, it is also misconduct
because it is done without proper attribution. Secondly, it gives
undue inflation to such findings, as it gives indication that
different data-sets yielded identical results. In addition, from a
reader’s perspective, such slicing makes reading
incomprehensible as it distorts the text, and such writing may
also be misleading (Scanlon, 2009, p. 59).
Copyright Infringement: Thirdly, copyright infringement means
to use a large portion of texts as a quotation from a previously
published work, especially from academic journals, violating the
provision of ‘fair use’, which, according to ORI, is using the text
for nonprofit personal use. It implies that in borrowing words
from a one’s copyrighted journal articles, one has to follow the
convention, i.e. proper summarizing, paraphrasing, or quoting.
For example APA publication manual suggests that if an author
decides to borrow more than 500 words, she/he has to gain
approval from APA (Roig, 2006). Copyright infringement is
identical to plagiarized work, which normally occur because the
author does not attribute to the source.
Text Recycle: Lastly, text recycle is copying a section of text from
previously published work when the study report being written
follows identical methodology as the previous one, or has similar
literature review, or discussion section (Roig, 2002). I personally
feel that some of text recycle is helpful given that it helps in
establishing the issues discussed in the earlier paper. But, again,
to reiterate, one has to follow the convention to avoid misconduct
and to avoid deceiving readers. ORI, in its guidelines to research
integrity, states that there is no consensus among journal
publication guidelines regarding the amount of words that can
be used for recycling, but it suggests that one should not violate
the rules in doing so.
NELTA ELT FORUM
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How Can I avoid it?
Though there are not many scholarly articles on self-plagiarism
in social sciences, two publication manuals, Medical Library
Associations (MLA) and American Psychological Associations
(APA) clearly state that verbatim repetition without proper
referencing the previous work is not acceptable (Scanlon, 2009).
Further, no scholarly journals accept works that infringes
copyright provisions. Thus, the basic thing that I personally would
suggest is to follow the conventions to avoid self-plagiarism. It is
obvious that researchers are provided with some leeway (Scanlon
2009; Smith 2007; Roig 2006), in relation to text reusing, but it
should not be taken for granted that we can do rash duplication
for monetary or any other gains without properly acknowledging
and attributingthe source. It should be noted that egregious
duplication reflects academic dishonesty and lack of creative
thinking. On the other hand, copying with proper attribution from
previous works suggests that the researcher has the sense of
research integrity, and is concerned about his/her ethics
Next, researchers/scholars need to develop the sense of research
integrity in them so that we are abided by high ethical standards,
which lessen the chances of misconduct. However, sometimes, it
is likely that we may self-plagiarize if we are doing simultaneous
drafting. In such cases, it is advised to inform the editors that the
article has been submitted for consideration to publication in
another journal too (Scanlon, 2009).
Lastly, self-plagiarism is a grey area, rather than black and white.
The concerned academic institutions in the country have to come
up with guidelines regarding copyright infringement in relation
to self-plagiarism. But, to stress again, the best treatment of this
is that every one of us who has concerns regarding academic
writing have to be abided by the guidelines of research integrity.
I often quote myself. It adds spice to my conversation.
George Bernard Shaw
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Cyberculture: A Cohesive
Tool to ELT World
Sagun Shrestha
(sagunshrestha4@gmail.com)
This modern world is entirely dominated by technology as often
said the 21st century is an era of science and information
technology. In one sense, we can view that the entire world is
encroached by technology be it the computational fields or the
digital. We are unable to run even our daily chores in the absence
of these means. So, it is the digital age. And ELT cannot remain
untouched from it.

Techno-strata and Critical Literacy:
The impact of technology is very immense, it cannot be judged
in general. Earlier, there were strata in terms of production and
economy from the standpoint of Marxist philosophy, but now
there exists strata in regard to access to technology as technopoor and techno-rich, the concept of post- Marxism. Those having
no or a little access to technology are techno-poor, and those
having access are techno-rich. Especially, the people from third
world countries fall under the first category, no matter whether
they are well-educated. Obviously, the one being very closed to
technology can update him with the flux of the world, he can
broaden his horizon of knowledge, and can be more critical and
creative thinker since he requires the skills to operate and be
familiar with the emerging modern technology and analyze the
pros and cons of it in his daily life. It is the critical literacy which
is also required in English language teaching.
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English is being an international lingua franca. The person
remains isolated purely from academic world if he lacks this
language. Although some languages as Chinese, Spanish and
others try to replace it, it is not so easy to be so. Therefore,
accepting this fact, almost all emphasize teaching and learning
English even for the survival in academia. At a moment, English
language teaching has also been immensely affected by science
and Information Technology (IT). With the use of different
innovative means and methodology, it is taught and learnt. For a
time being, let’s say it is the cyberculture that has left the impact
on it.
Now there is CALL (Computer Assisted Language Learning) and
which is also a part of cyberculture amid many others. The use
of Internet, TV, recording devices, multimedia, movies, and cell
phones can also make ELT the live one. Especially, in literature
teaching, one has to deal with the trend that is being used on it.
Literature is also a pivotal part to teach language. Since there is
the use of newer and nobler trend, the instructor has to be well
familiarized on it. He needs to know cyber world, if there exists
its use. This is the information age and literature also gets
bloomed as per the time. There comes cyberculture and the
instructor is reluctant to know it on one hand, and on the other
hand, he has to know the cyber world since ELT is cuddled up
by the technology per se.
Cyberculture is entirely connected with the terminology
cyberspace, which is actually a network as Pierre Levy (2001,
p.xvi) says:
Cyberspace is the new medium of communications that arose
through the global interconnection of computers. The term refers
not only to the material infrastructure of digital communications
but to the oceanic universe of information it holds as well as
human beings who navigate and nourish that infrastructure.
Cyberculture is the set of technologies (material and
technological), practices, attitudes, modes of thought, and values
that developed along with the growth of cyberspace.
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The global interconnection of computers is immense now. Every
place is closely linked via network; therefore, there does not
remain the concept of distance as near and far, and in the same
fashion, the concept of past and present also seems to be archaic.
This is due to network and creation of cyberworld. There is no
any area which refrains from cyberculture. ELT too use much of
it to update itself with techno revolution. It can be seen in
literature be it oriental or occidental which can be the means of
better language teaching.
Technology in English Language Teaching and Learning
Over the last fifteen years American schools have dramatically
increased spending on classroom technology to more than $5
billion annually, because there has been a widely held belief by
governmental, business and educational leaders that “wiring
schools, buying hardware and software, and distributing the
equipment throughout will lead to abundant classroom use by
teachers and students and improved teaching and learning”
(Cuban et al., 2001) (http://www.marthalakecov.org/~building/
strategies/technology/foltos.htm retrieved on January 24, 2011)
America’s return on this massive investment in classroom
technology seems even more questionable when parents,
policymakers, and educators look for evidence of the impact on
student achievement. Supporters of educational technology
continue to believe that technology will make a difference in
academic achievement, but tend to rely on anecdotal evidence
about student motivation and their development of critical
thinking skills to support this belief. Recently, a growing number
of researchers have published studies that provide substantial
evidence that technology can play a positive role in academic
achievement. Several organizations like Edutopia, the North
Central Educational Lab (NCREL) and the Centre for Applied
Research in Educational Technology (CARET) are documenting
research studies that link technology to increases in academic
achievement.
Now the question arises here: can the third world countries too
afford such a big amount to introduce technology in language
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teaching? It is the major challenge to the countries which are
developing. It seems impossible since the third world countries
are lagging behind even to provide basic education which go
through chalk and talk kind of methodology with teachercentered pedagogy. But does it mean that we need not be familiar
with modern techno-methodology? Does it also mean that all the
learners do not have access with technology? Obviously, it’s a
big ‘’no’’. Even in the context of Nepal, some good schools have
already got access to these technology and others are trying for
them. The computers are there even in rural areas. The mobile
networks are everywhere throughout Nepal. The techno
revolution seems out of blue in Nepal within a short period. It
clearly depicts that we are in dire need to use them in pedagogy
and especially in language teaching. Provided the technology is
used for language teaching and learning, certainly there will be
positive effects as motivation towards learning and critical
thinking to operate them.
What can be the Different Tools to Use in ELT?
It’s so common to find different tools in ELT, out of them I will
be sharing here some tools that I have used practically in my
ELT classes which have shown a kind of magnanimous impact
as regards the motivation of the both parties viz., instructor and
the learners.
a.

Online Virtual Classroom

Online virtual classrooms break away the narrow confinement
of formal classroom setting and invite all the members of
concerned class for the discussion of the issues that is raised there.
The discussion chain in virtual classroom demands the learners
to be more creative and critical which ultimately makes the learner
and their writing adopt reformation.
There are so many online virtual classrooms, out of which to me
the best ever I have used ishttp://www.nicenet.org. Once the
account is opened, we receive a class key which is to be distributed
to our students. With a help of class key they enter their class
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and take part in conferencing. This conferencing is basically used
to get a discussion thread on any issue. The instructor posts a
question and the learners comment or answer the particular
question. They also comment on their friends’ answers along with
their feedback which demand their critical voyage. The instructor
is always with them, and he comments upon students’ answers
if needed. This ultimately teaches students to have a feeling of
respect as they are required to make some positive remarks to
their friends’ writing in a discussion thread.
Conferencing, link sharing, having a class schedule and a list of
students are the features of an online virtual class. It’s effective
for all the levels from teen to adult learners.
b.

Blogging

A blog is an electronic platform where we can post any document
that can be reached out to anyone. It’s more a free and miniwebsite with a fixed template. Depending upon the instructor’s
need, he can create either a class blog, project blog, teacher’s blog
or student’s blog which are for different purpose. To me, class
blog and teacher’s blog are so much useful in the field of ELT as
class blog helps us to post our issues of the entire class and
similarly, teacher’s blog supports the teachers to provide notes,
slides and hand-outs to his students.
Project blog at times, can be useful to assign the learners some
project developing project on some sites which will be discussed
later. It will be more like getting discussion thread as done in
Nicenet but for the different purpose. We can also appoint
themselves as editors and subeditors to post their friends’ issues
and ask other non-editors comment on it. www.eblogger.
com,www.wordpress.com and www.weebly.com are the best
blogging sites used so far.
c.

Academic Project; A webquest

Academic project can be assigned online using some tools
like www.zunal.com andwww.questgarden.com which has its
fixed format called webquests. They have introduction at the very
beginning followed by tasks, process, and evaluation. Since
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webquest is a well-arranged set, it seems a perfect tool for
assigning some projects to the learners. The rubric will help them
get the right instruction that can be placed on evaluation obtaining
fromwww.rubistar4teachers.com.
d.

Academic search engines and social Book Marking

Search Engines, the generic are google, bing etc. but the more
academic that I use for language instruction
is www.twurdy.com which shows the readability of each link.
We can simply share the link checking the readability level. It is
shown with the symbol of colour, like the deep orange is a link
having a complex text whereas faint orange is a link having simple
text. Moreover, it shows the age level too.
Social bookmarking site helps to have a record of each link. It
can be termed as our online library since we have a tag to every
site, and make a stack. The moment you need, you can retrieve
from any computer having internet facilities from anywhere in
the world. Even our friends can reach to our bookmarking if we
have made it public. The private sites cannot be browsed by others
besides the owner. The best social bookmarking site is http://
www.delcious.com.
These all are the sites that I have been using in my classroom. At
times I myself feel that the classroom setting has entirely been
changed due to its intervention. Now the classroom’s formal
setting has been distorted and everything needs redefining and
regeneration, a feature of postmodernism.

Cyberculture as a P
ostmoder
nF
act
Postmoder
ostmodern
Fact
Postmodernism, the buzz term in the present era, rules over every
disciplines. Be it the literature or politics, be it arts or architecture,
it fixes its impact on them. It seems it is like a catch-all term for
just about anything. Postmodernism started life mainly as an
academic category concerned with certain developments in the
arts, but soon became a descriptive term for all sorts of proposed
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shifts and changes in contemporary society and culture. Oxford
Advanced Learners’ Dictionary (2010, 7th edition) defines it as
‘a style and movement in art, architecture, literature etc. in the
late 20th century that reacts with modern styles’. It is not a school
of thought rather it is a set of ideas or unified intellectual
movement which tries to define or explain the state of affairs in
the society. Therefore, it doesn’t comprise of a single theoretician
or a spokesperson. In fact, it is not easy to define postmodernism.
To say the description over disillusionment or unsystematic going
as postmodernism is insufficient. Since postmodernism is
concerned with different fields, the obscurity over definition is
customary. Anyway, in general, it is a hard strike against
modernity. It is ‘the end of the history’, ‘the end of man’ and ‘the
death of the real’. (Ward. G, 2009)
The end of history is the skepticism about the idea of progress. It
also relates to debate about how histories are written, and to the
thought that events lack unity or direction. Similarly, the death
of the real is to do with postmodernism’s abandonment of the
pursuit of absolute truth, and its preference for the temporary,
superficial and the apparent. The end of man is an interrogation
of mankind as a social and historical invention. It is connected to
the idea that new technologies are moving us into a ‘post-human’
stage of development. In other words, postmodernism describe
about the role of technology in modern human life which is
cyberculture indeed. Therefore, since postmodernism studies the
impact of digital devices in human lives i.e., cyberculture, it takes
cyberculture as one of the aspects among many postmodern facts.
Different terminologies have been evolved which are closely
connected with cyberculture. Postmarxism, digital culture,
globalization, cultural imperialism, cyber feminism and cyber
punk are the jargons which have been frequented while dealing
cyberculture as a postmodern fact.
A.

Post-Marxism

Marxists view ‘mode of production’ or ‘economy’ as a major entity
to create different strata in a society. The stratification exists there
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viz. bourgeois and proletarian due to economy and they viewed
economy as a central entity while the post-Marxists object the
stratification and advocates freedom and democracy; they view
nothing remains in a centre. Further, they possess the idea i.e.,
the strata have been shifted to ‘techno-poor’ and ‘techno-rich’ in
terms of technology. It is in regard to the access of technology.
Those having access are ‘techno-rich’ and without access are
‘techno-poor’.
B.

Cyber Feminism

It is the term coined by critics of feminism. Seeking their space in
cyberculture, Bhattarai (2006) says, ‘It is purely the novel concept
in a literary theory. The analysts for the feminists’ theory are
seeking their space in cyberculture by impeding into the debate
prevalent over there.’
Obviously, feminists conclude females are being technically
dominated. In other words, they have a little or no access with
technology vis- a-vis male. Females aren’t much interested in
using technical devices and even they depend upon males or
others to get their actions completed which need technical
supports whereas the males are technically superior. The time
they allocate in using technology is extensive; it is how the newer
strata are formed in terms of impact of technology in gender.
Once again Bhattarai (2006) says, ‘Most of the people say, this,
cyber space is the deliberate structure formed by the maledominated mentality which affects the female participation. It is
clear through the email, bulletin board system, discourses, webdesigns, and the structure of computer industries that we see.’
The current study on feminism in computer technology in Asia
shows despite having equal qualification to male, the females
are not going forward in using technology, bearing risks and
seeking the help from either offspring or husbands or others. It
also shows another stratum. Now the feminists politics is entering
gradually in this academic discipline i.e., literature.
C.

Digital Culture

One of the buzz words in this modern era: digital culture is so
prevalent since our entire culture is dominated through electronic
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culture. This is digital age and our culture is also the digital one.
The digital technologies: cellular phone, pedger, CD ROM, Iphone, I-pod has tremendously affected our lives. These all are
linked to the computer which transmits message through
electronic signals in an inanimate way.
We all are moved through silicon chips-which are one of the very
dangerous aspects of digital age. Nothing remains secret and
confidential. We are being observed everywhere through
surveillance camera no matter where we are, be it while bathing
in a bathroom or in a department store. It depicts that we have
lost our freedom which is the major impact of digital culture.
Cyberculture in literature also regards this as a major
phenomenon in its study and deals the matter.
At a moment, the identities of writer and readers have been
metamorphosed. Readers do not require being script-literate. Just
visual or sound-literate is enough since any information can be
extracted via these means, and writers also can enjoy copy and
paste sort of stuff since all the sources can be googled and
obtained. It shows that archaic status of reader and writer has
been entirely changed.
D.

Globalization

This is another terminology related to cyberculture. Due to the
immense use of satellite, the world has turned into a small village.
This is a globalization. The transportation, commerce and trade
have been grown larger besides communication. Along with this,
cultures have travelled very far crossing the national boundary
and now transnational state is being developed which does not
have any specific boundary. Now the literati should not think of
only his country but also has a view as if he is a common citizen
of the world.
The prime reason to get the same food, same fashion and same
brand throughout the world is due to globalization. We can know
the information about holy places, hotels, mega events being
closed inside a room. Since there is everything global product, it
threatens the local ones. We surmise, there can be a time when
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the local ones may not be seen as it will be entirely replaced by
the global ones, the tremendous impact of globalization, the
cultural imperialism indeed.
E.

Cultural Imperialism

The situation indeed evolved, due to globalization is cultural
imperialism. Not only in this 21st era, can even its foundation be
seen in Roman period. Just the shape has been changed remaining
the quality or imperialism as usual. It denotes the way the
developed countries impose their values, trends, cultures to the
third world countries to be followed. The values, trends and local
cultures of the third world countries are being encroached and
they get diminished. When global stuffs substitute local ones, all
the things become common gradually. These all things and
cultures would be only of developed countries. The entrance of
multinational companies and the substitution of local goods and
cultures by the global ones are some of the instances of cultural
imperialism.
Another reason of cultural imperialism to the third world country
is due to the migration of youths in search of employment,
education and other facilities to the developed countries. When
they return back to their own countries after their certain purposes
get fulfilled, they also bring the cultures of the developed ones
which become the modal for being encroached. On one hand,
the activities and language used in cyber help to promote it, on
the other hand, the migration of youth to the developed countries.
F.

Cyber Punk

Cyber punk, the crucial concept in cyberculture is related to rock
music (punk rocker which was popular in 1960 to 1980) (Bhattarai,
2006). There was its own feature; one who would sing with
extreme dissatisfaction to the world having long hair, chain on
the body was known as punk rocker and it was adhered to the
voice of freedom from the chaotic, sorrowful and pity society.
However, in literature, the cyber punk fiction has its own unique
existence. It became so much popular after William Gibson

NELTA ELT FORUM

29

published his fiction entitled ‘Neuromancer’. It is used in sci-fi
genre. The then cyber punk music was regarded as the symbol
for destruction, devastation, mutilation and revolution but the
present day cyber punk fiction is regarded as intellectual criticism
to the current society.
Cyber punk fiction analyzes the future role and qualities of human
through the creation of virtual world with the assistance of
computer and modern technology. People are living in non-places
these days creating global village. Humans have got second life
as every chatting, clothing and chewing has been virtual which
have been possible due to techno-revolution.
At a moment, many sci-fi movies are seen in the market which
has been tremendously affected by the cyber punk genre. Some
instances: ‘Robot’, ‘Neuromancer’, ‘The Matrix’, ‘The Machine
Girl’, ‘The Eagle Eye’ and many other show its radical use. In
this regard, the literature, both eastern and western has been
saturated entirely through cyber punk in particular and
cyberculture, in general which has further impact in ELT.

Conclusion
It’s so weird to have a view being a language instructor that we
require no modification in our methodology. Everything needs
redefining and regeneration and with this timely perception, we
find cyberculture as a cohesive tool to ELT world. These days,
the learners are techno-native and we some of us may be,
otherwise most of us are techno-immigrants, and still overlooking
the techno-native generation and trying to impose our age-long
practice may mean creating frustration in our teaching and
learning. The frustration of both parties can be seen sooner or
later; therefore it is a high time, the language instructors adopted
this cohesive fact in their instruction to address the need of the
present day ELT world. This is what regeneration and redefining
in ELT which is a resultant effect of techno-native generation.

References
Bajgain, K.(2010).Shrsata ra digital Barta. Washington DC:
Antarastiya Nepali Sahitya Samaj.

30

NELTA ELT FORUM

Bell, D.(2007).Cyberculture. 2 Park Square: Routledge.
Bell, D., Loader, B.D., Pleace, N., & Schular, D.(2004).Cyberculture:
The key concepts. London: Routledge.
Bhattarai, G.R.(2005).Uttar aadhunik aina. Kathmandu: Ratna
Pustak Bhandar.
Bhattarai, G.R.(2008).Uttar aadhunik bimarsha. Kathmandu:
Modern Books.
Bhattarai, G.R.(2010, November 1). Post modern paradigm in
Nepalese ELT. Nelta Chautari.Retrived March19, 2011, from
http://neltachoutari.wordpress.com/2010/11/01/postmodern-paradigm-in-nepalese-elt/
Bonno, R.(2001).Cyberculture (Pierre, L., Trans.). USA: University
of Minnoseta press. (Original work published 1997)
Foltos, L.(2002, December). Technology and academic
achievement. New Horizons for Learning, Retrieved January
24, 2010, from http://www.marthalakecov.org/~building/
strategies/technology/foltos.htm
Lazar, J.(1993). Literature and language teaching: A guide for
teachers and trainers. Cambridge: CUP.
Lewis, G.(2009). Bringing technology into the classroom. New York:
OUP.
Moran, J.(1970). Interdisciplinary. New York: Routledge.
Turnbull, J. et al. (Eds.). (2010). Oxford advanced learner’s dictionary.
OUP: New York.
Ward, G.(2004).Teach yourself postmodernism. USA: Hodder
Headline Ltd.
(Sagun Shrestha is the Assistant Coordinator of English Access
Microscholarship Program, Nepal. A teacher and teacher trainer, Mr.
Shrestha has co-authered ‘English Teaching Methods’ and has worked
in the capacity of Editor-in-chief of ‘The GEM’, an annual magazine
of GEMS . He is particularly interested in cyberculture, researches in
new trends in ELT and oriental and western Literature. )

NELTA ELT FORUM

31

Abhi Subedi
Abhi Subedi was born in eastern Nepal and educated in Nepal and
Britain. He is a professor of English at Tribhuvan University in
Kathmandu, and an established writer who has published works in both
Nepali and English, including plays, essays, poems and literary criticism
and history. He has also translated works from English into Nepali,
and from Nepali into English. He writes regular columns in Nepal’s
Nepali and English-language media and is very closely associated with
language pedagogy, especially the teaching and syllabus writing of
English in Nepal. Besides English, Subedi has taught Nepali to
expatriates in Nepal at different times: these have included tourists,
ambassadors, and priests. Abhi Subedi’s many published works
include Bruised Evenings (play, 2009), Nibandha ra Tundikhel (essays,
2008), Nepali Theatre as I See It (2007), Panch Natak (five plays,
2004), Dreams of Peach Blossoms (play, 2001),Poems of the
Century (edited, 2000), Ekai Kawaguchi: The Trespassing
Insider (1999), Shabda ra Chot (poems, 1997), Chasing Dreams:
Kathmandu Odyssey, (poetic play, 1996), Sirjana ra
Mulyankan (literary criticism, 1982), and Nepali Literature:
Background and History (1978). The Team of NELTA ELT Forum had
approached to Abhi Subedi to collect insights on different ELT issues
for the first blog publication which is presented here.
1.

How have you found the ELT situation in Nepal and
NELTA’s presence to enhance it?

The NELTA situation that I was exposed to a few decades ago
has changed now. I see the change mainly moving each day
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towards maturity, and perhaps, pragmatism. For us in earlier
times, at least for the second generation of the ELT to which I
belong, ELT had little exotic air about it—something
manufactured in the English speaking world and brought in
package here. That was the reason why we had to introduce it
not so much as a methodology but as knowledge, for which reason
ELT became a cult, and something that people trained in this did
use this knowledge to enhance the prestige of English teacher’s
persona. But after NELTA came, the developments that I have
been watching since its very inception, the situation has changed
in one important way. All English teachers use the methodology
as a skill with human face. For the last several years the activities
of NELTA has given confidence to that and worked to
institutionalise it.
2.

How do you connect literature in language teaching?

That also reminds me of the early days of ELT when there was
almost what is called in Nepali ‘panibarabar’or not drinking water
from each other’s cups. We had partly inherited that from the
English speaking countries like Britain where exponents of
methodologies were divided among themselves whether to use
literature to teach language or not. A lot of debates were made
about, for example, the American poet e.e. cumming’s poems
that were written by breaking rules. But when Irene R. Fairley
wrote a whole book in the seventies about the ‘Syntactic deviation
and cohesion’ in this poet’s poetry and said, look all his so called
deviations are based on the non-deviant use of English, attentions
shifted to how language works the same way everywhere.
Literature was used productively, especially under ‘stylistics’.
In our country and South Asia literature was the only source of
learning English for a long time. People could be heard using
Shakespearean English in conversations. But after ELT used
literature into the classroom, it did show its useful side for
teaching English. Now, I guess, we have moved quite far. Your
generation knows this better.

NELTA ELT FORUM

33

3.

What is your opinion regarding global ELT community
through virtual means to create platform for the ELT
practitioners?

Using virtual means is the most desired and the most effective
way of establishing bonds across the ELT terrains in the world
today. It becomes especially meaningful also because, English is
the most widely used language in websites and cybernetics. For
ELT that is a productive situation the fruits of which could be
directly taken into the classroom.
4.

It is seen that reading culture in Nepal is still low which
has the direct impact in ELT too. How can we cope with
this problem?

That is where a little self-realisation should work on our part
also. You should not repeat our mistake, the mistake of not
drinking out of each other’s cups. A methodology has a danger
being a meta-perspective, a mere system if the results of that are
not used in practice. There are many reasons why the reading
culture is low in Nepal, but speaking as NELTA person with you,
I would say our role should be to teach methods and give the
learners interesting texts to read and circulate among each other.
5.

Could you please provide some suggestions for making
this newly started virtual voyage of NELTA better?

I like your expression ‘virtual voyage’. It should be treated as
such. Voyage has a ring of globalisation about it, a sense of
boundary and territorialities is understood here. ELT is indeed
the territorial phenomenon. As ELT people voyaging through
cybernetics we are searching for more meaningful interactions.
Keep that up, and keep up the spirit of voyage, which is a greater
participation. Best of luck!
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Positioning Local Thoughts
into Global Dome
Shyam B. Pandey
(shyampandey15@gmail.com)
It was a great privilege for me to participate and present a paper
at the 46thInternational Association of Teachers of English as a
Foreign Language (IATEFL) conference held in Glasgow,
Scotland, as an IATEFL Gilian Porter Lodousse Scholarship
recipient. It was a big moment in my life spent with almost 2,500
luminary English Language Teaching (ELT) delegates and
millions of online viewers around the world, and perhaps I was
the youngest participantat the IATEFL conference with a
scholarship from Nepal. Though I had previously participated
in other international conferences, the IATEFL conference has
become one of the most memorable.The conference commenced
on a high note one gloomy Monday on March 19, 2012.The event
was grand in terms of its management,with wide coverage of
ELT experts around the world and various ELT-related events
in a single place. I was startled to see their well-planned
management indeed. For example, if you wished to receive your
certificate of participation/presentation, you just had to click on
your identity card with a machine-readable tool, which took just
5 seconds to print.
Different types of presentations based on varied themes attracted
participants in one way or another. The first plenary presentation
was by Adrian Underhill, whose books I used to read when I
was pursuing my Masters’ Degree from Kathmandu University.
Meeting him in person was one of my dreams. His presentation
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entitled, “Mess and Progress,” was intriguing with its lively
performances and highlights of traditionaland stereotypical
teaching tendencies as well as post-heroic leadership practices.
Another keynote speaker, Diana Laurillard, a professor of digital
technologies at the London Knowledge Lab and author of the
book Rethinking University Teaching,in her presentation entitled,
“Supporting
Teachers
as
Innovative
Learning
Designers,”highlighted that in the context of Teaching English
as a Foreign Language (TEFL), digital technologies can enhance
the learning experience in many different ways—through
analytical tools, online communication through text, audio and
video, multimedia presentations, digital games, and virtual
reality environments. She argued that teachers need to pay more
attention to supporting the teacher as an innovator through digital
and technological ideas. Effective use of technology in the
classroom cannot be expected until teachers become leaders in
innovation.Teachers need to share their ideas with the larger
community so that they refine their ideas before applying them
into the classroom. Another keynote speaker, Steven L. Thorne,
faculty member at Portland State University and University of
Groningen, stressed the efficiency of a usage-based model of
second language development and the benefits of explicitly
addressing genre awareness and pragmatic appropriateness in
the language learning process. In addition to this, another
interesting plenary was presented by Dr. James E. Zull, a professor
of biology and Founding Director of the University Center for
Innovation in Teaching and Education at Case Western Reserve
University.Talking about the brain-based model for human
learning, professor Zull reviewed the growing knowledge of how
the brain works while learning. His plenary revolved around
lyrics of rock songs.
My presentation entitled, “Mentoring in ELT: Firsthand or Hoary
Fashion,” was on the second day of the conference. With a group
of participants from different parts of the world including India,
Turkey, USA, UK, Malaysia, Tanzania, Sri Lanka, and Nepal, I
was able to shed some light on the discrepancies between
Nepalese ELT scenarios and other parts of the world. Mentoring
is a way to support, and sharing classroom problems and
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pragmatic solutions by an experienced teacher to a neophyte one.
It varies in its form on which I carried out research in Nepal about
the usefulness of mentoring, support, and sharing classroom
problems and pragmatic solutions by experienced teachers to new
teachers in educational institutions.The Nepalese teachers are
aware of the benefits of mentoring, but they have not utilized it
practically. In most Nepalese educational institutions, the
academic coordinator works alsoas the supervisor. Neophyte
teachers share problems with senior teachers only if they face
certain problems. Otherwise, there is no cordial interaction
between the senior and junior teachers in Nepal. It was great to
share my findings on the dismal need for mentoring among
Nepalese English language teachers since the need for such
information is great among this particular group of educators.
Participants were surprised to know my research findings
because mentoring has already been established as hoary in most
countries around the world, whereas my presentation shared that
it is still in repercussion in Nepalese educational institutions. It
is necessary to reshuffle the current Nepali educational setting
with the use of mentoring.
After the presentation, I am determined to work further in areas
where still not much research has been carried out in Nepal. Such
as include how to fulfill the urgency of mentoring, how to develop
mutual trust between mentors and mentees, how to separate the
roles of supervisorand coach, and educating stakeholders that if
there is a mentoring kind of system put in place, teachers’
professional development is enhanced.
Participating in the IATEFL conference makes one proud of being
a teacher as we are audacious. Moreover, the IATEFL conference
is one of the best mega events for any ELT practitioner, with more
than 700 vivacious paper presentations, poster presentations, a
book exhibition, symposiums, an interactive language fair, and
job market stalls from different institutions of different parts of
the world. The PechaKucha evening facilitated by Jeremy Harmer,
a very well-known figure in ELT, is still fresh in my mind and is
a very good example of a timely presentation with a particular
theme. In this kind of presentation, each speaker presents a 20
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image slideshow for 4 minutes, with each picture being shown
for exactly 20 seconds and several speakers presenting one after
another. Every evening was special and offered different typical
cultural shows; sometimes in the ferry, Anderson Quay, or on
the Clyde river bank, where I was treated to local cuisine and
tipple, a pipe band, Scottish dancing, drinks, nibbles, and fun.
The British Council’s networking reception also gave me an
opportunity to mingle with different local and international
delegates.
Networking was another mammoth component of the conference
through IATEFL affiliate meetings and other different gatherings.
Meeting different ELT figures in person such as David Crystal,
Penny Ur, David Graddol, George Pickering and others, whose
books I had only read, was the best experience of my life;
therefore, I am grateful to the conference organizers who awarded
me with the scholarship to attend. I am equally thankful to
theBritish Council, Nepal, for their magnanimous travel support
to the UK and Nepal English Language Teachers’ Association
(NELTA) for its continuous support and mentorship.
(Mr. Pandey is a Coordinator of English Access Microscholarship
Program, Nepal. He was a participant and presenter at the 46th
IATEFL Annual Conference held in Glasgow, Scotland,in March
2012.)
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Collaborative Learning
Madhu Neupane
(madhukneupane@gmail.com)
The role of education is enabling learners to develop creative
thinking which, in turn, leads to the creation of new knowledge
and serves the society. This role of education is not fulfilled if
the system of education emphasizes the transmission model by
considering learners to be the blank vessels. Collaborative
learning based on constructivism is believed to empower learners
by developing critical thinking in them. However, in the context
of Nepal transmission model of education rather than
constructivism seems to have been emphasized thereby raising
question to the main aim of education that is fostering inner
potentiality of learners.
The distinction between collaborative and cooperative learning
made by Kozar (2010) is really convincing. According to Smith
(1995 as cited in Kozar 2010, p.16), cooperative learning can be
defined as “working together to accomplish shared goals”. Since
this is a shared goal, work can be divided in parts and learners
can carry out the parts independently without consulting others.
Nelson agrees with Smith (2008 as cited in Kozar 2010, p. 17)
when he says, “A cooperative enterprise could in some way be
done, as long as you have enough time and other resources, by a
single person”. It just may be a matter of time and resources
required to fulfill the task. Since individual learners are likely to
work on their own they are less likely to learn from each other. I
sometimes use this type of work in my class especially while
dealing with reading comprehension exercises. Such
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comprehension questions based on the reading texts are
important for learners because they help the learners understand
a given text better. Better comprehension is prerequisite to other
higher order skills. With the texts with many such questions, I
assign different questions to different learners in pair or
individual basis and ask them to find the answers to the questions.
They find the answers, underline it in the text and report it to the
whole class. All the other students get benefits from that. I have
found it effective and time saving. At the same time students do
like it, too.
A similar activity is assigning different paragraphs to different
learners for identifying main ideas. When different learners have
main ideas for different paragraphs, the whole text can be
summarized. In my opinion, the cooperative learning is
something like the sum of its parts. The educational value of
such exercises can never be minimized for it contributes to
learning in some way and there is a sense of working together as
well.
Collaborative learning, on the other hand, is more than sum of
its parts. When different parts are combined a unique thing, which
is not in any part, develops. It is something like human body. If
we divide a human body into parts, we cannot find humanness
in any part. However, when all the parts function together there
is something unique that is humanness. In this regard, it would
be relevant to quote McInerney and Robert (2004,p. 205 as cited
in Kozar 2010,p.16) who say, “Collaborative learning is a method
that implies working in a group of two or more to achieve a
common goal while respecting each individual’s contribution to
the whole”. Here the difference between cooperative learning
and collaborative learning lies in “shared goal” and “common
goal”. While a shared goal can be accomplished by working in
isolation, working together is imperative to achieve a common
goal. The strength of collaborative learning lies in the principle
that “two heads are better than one” or by the same token “more
heads are better than one”. While working together, different
people come up with different ideas and the synthesis of the ideas
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leads to something new which, otherwise, would not have been
possible.
I have used this activity successfully in my class. Once I took my
students out of class in the sun for it was winter season and sat
them in a circle. The task was writing a one sentence story. I made
the rule or the nature of work clear before they started to work.
One student was supposed to write one sentence at a time and
next student had to add a sentence related to the first one.
Similarly the third student had to add a sentence by reading the
two preceding sentences. Then the process continued until all
the students got chance. (Depending on the availability of time
there can be second or third round as well.) At the end the
students read their stories from beginning to end, edited it in the
group and produced the final story. I was really amazed by their
product. They would not have written a story if they were asked
to do so in isolation but while they were doing the same thing in
group they did not realize it. I was so happy to see the sense of
satisfaction in their faces.
Constructivism and social constructivism both give priority to
meaningful learning that is making learning applicable in real
life. Both of these theories seem to be better than the instructivist
theory which gives priority to transmission of knowledge by
considering it to be an end in itself. According to Schcolnic, Kol
and Abarbanel (2006, p. 13), constructivism, a theory of learning
propounded by Piaget posits out, “students learn by actively
constructing their own knowledge” rather than just getting
knowledge. Social constructivism, a theory propounded by
Vygotsky, emphasizes the role of society in the construction of
knowledge. Both the theories underscore the learner centered
approaches to learning. I do agree with Schcolnick et al. (2006, p.
14) when they say, “Construction of knowledge leads to authentic
authorship and ownership. The knowledge becomes part of the
learner, and the learner emerges empowered”. This proposition
highlights the fact that when learners are involved in the creation
of knowledge, they get a sense of achievement and feel
empowered because they are in the position to contribute
something new for the society. This type of critical thinking
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challenges status quo there by leading society in the path of
progress.
However, language classes in Nepal can be considered to be closer
to instructivist classes for reading materials are usually
prescribed, questions are prepared by teachers, emphasis is given
on right answers, and assessment is usually straightforward and
quick. We, teachers, are more concerned with the completion of
course and administration is also concerned with the same. Since
the questions are straightforward, students can do better even
without their ability to construct any knowledge. I think, because
of this system of education, in most of the cases, learners’
creativity has been killed.
In conclusion, we can say that collaborative work is in line with
constructivism which leads to creation of new knowledge thereby
providing the learners with the great sense of achievement and
empowerment. Therefore, the importance of constructivism as
well as collaborative learning in language class cannot be
overemphasized.
References
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An Interview with NELTA President Mr.
Hemanta Raj Dahal
Madhukar: Could you share with us your linguistic, academic, and
professional background/journey? How did you become interested in
becoming an educator, especially a teacher of English?
President: Before I went to the school, I was monolingual – just
speaking Nepali. I became interested to learn English after I
passed SLC exam in 2033. With a little idea and career plan, I
took up English as a major subject during which fear of achieving
academic degree in English was inevitable. I started teaching after
SLC and continued after Intermediate, Bachelor and Master
degrees. Taking up English was a matter of pride and prestige
both. During my experience as a teacher while mingling with
other fellow colleagues, I realized that only becoming myself a
good teacher would not suffice for quality teaching of English in
my community and vicinity. I should wait until my students
would become an English teacher. I, therefore, shifted from a
classroom teacher to the teacher educator where I should be able
to develop hundreds of classroom teachers. My dream came true
after I joined NELTA.
Madhukar: Would you highlight the status of some of the achievements
of NELTA during your tenure? How successful has NELTA been in
helping Nepal government in its mission to promote quality education
through ELT? How has it been collaborating with other various
stakeholders i.e., the U.S. Embassy, British Council in this regard?
President: NELTA, as a voluntary association is not only creating
opportunities but it is also equally coping with the challenges.
The growth of NELTA has extended its services and opportunities
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across the country in the mass scale, one the one hand, and on
the other, the escalated aspiration of its members has become
equally demanding to be addressed. I don’t want to demarcate
the tenure of my presidency and the previous ones because the
long history and legacy of the association has a meaningful
transfer of the leadership. I can only say that I am one of the
luckiest presidents to be able to devote almost full times of mine
for NELTA.
As far as the our role to assist the mainstream education of Nepal
is concerned, we have already reviewed the policy documents of
the Government of Nepal with regards to the scope of English
language in the government policies. This can be claimed one of
the key documents to help identify the role of English in the
academia. We would like to disseminate this document among
the key stakeholders, including Ministry of Education. NELTA
has already shaped its way through English Access
Microscholarship and English by Radio programs sponsored by
the US Government, and ETTE+ sponsored by the British Council
entirely focused on the mainstream education. NELTA has
excellent collaboration and relationship with the Ministry of
Education, US Embassy, and the British Council.
Madhukar: How can NELTA contribute more rigorously on various
issues in the field of ELT?
President: NELTA would like to continue its regular activities,
on the one hand, and on the other, it is exploring the scope where
it can accommodate the researchers as well. However, more
importantly, we shouldn’t forget that the focus of NELTA should
remain as an association to enhance professional development
of the English teachers and trainers so that we can see positive
impact in the classrooms.
Madhukar: The sustainability of a professional association/institution
lies on its dedicated professional members/volunteers. What has NELTA
been doing so far to enhance professionalism of its members/volunteers/
prospective future leaders?
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President: My understanding is that leadership cannot be
achieved over night. Giving my example, I worked for 12 years
in different positions in the central committee before I became
President. The leadership positions demand considerable
voluntary times and energy, which doesn’t allow many aspirant
members to take up the responsibility. Leadership to me should
not only be dependent to the others but it should also have
motivation, dedication and selflessness. NELTA is ready to groom
such leadership.
Madhukar: How do you consider for future possibility of NELTA for
collaboration with TESOL and IATEFL?
President: You must have realized that NELTA is the affiliate
member organization to TESOL and IATEFL both, with a
foundation for collaboration. We have been encouraging the
members of NELTA to participate in the activities organized by
these two international associations, including in the annual
international conferences. Furthermore, we are looking for
possibilities how we can further partner for the benefit of our
members.
Madhukar: How do you think NELTA ELT FORUM adheres with the
NELTA’s goals and mission and contribute to promoting professional
development of its members/volunteers?
President: First of all, please allow me to congratulate those life
members who came up with the idea to commence NELTA ELT
FORUM as an official blog. I believe, this blog will be and should
be a common platform for all members of NELTA and interested
ELT professionals and contributors giving them opportunities to
express their experiences, views, and suggestions. I would suggest
the editorial team to create such an atmosphere so that the entire
NELTA community will take its ownership. The executive
committee will always remain supportive to such endeavors for
the benefit of NELTA community at large.
Madhukar: Since its inception in 1992, NELTA has now grown huge
with 42 branches in total from Illam in the East to Kanchanpur in the
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Far west with lot of aspirations of its members/volunteers? Has NELTA
been planning to spread all over the map?
President: NELTA central committee doesn’t persuade to the ELT
professionals to set up the branches. Instead, we would like to
see the interest of grassroots ELT professionals to come up with
a proposal for setting up the branches because we believe on the
bottom-up approach rather than the top-down. Therefore, the
stake of the branches will remain with the local professionals.
The central committee will certainly facilitate and support to set
up the branches in all 75 districts in the country if the bottom-up
proposals are received.
The branches of NELTA are the blood and heart of the association
and they are instrumental to reach the association in the
grassroots. Their continuous toil is praiseworthy and I hope to
see this in the future too. We are ready to strengthen their capacity
within the resources available and possible access to the resources.
(Mr. Madhukar K.C is an editorial member of NELTA ELT Forum)
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Scaffolding English Language
Learners to Read as Writers
Babita Sharma
(babitasharma34@gmail.com)
As I reflect on my own experiences with creative writing I still
remember how I started panicking or my mind went blank when
my English teachers asked me to write a story or a poem in
English. Now I understand, as a teacher, that this is a common
phenomenon among the students who are learning English as a
second or additional language. In a Creative Writing session
when the students are asked to create a piece of writing such as
a story or a poem, the students are often confused and do not
know where to begin. Therefore, to make writing lessons
interesting and productive, teachers can use a “mentor text” as a
medium of teaching some aspects of writer’s process or craft.
Using mentor texts is a powerful tool for scaffolding the writers
in creative writing. Even if the teachers are not great creative
writers themselves, they can scaffold their learners to become
good writers with the use of mentor texts; as Katie Wood Ray
says in her book Wondrous Words, “With a room full of authors
to help us teach, teaching writing doesn’t have to be so lonely.”
(Ray, 1999)
Here I am going to share some of my successful creative writing
sessions where mentor texts were used as tools for supporting
the learners creating their own stories.
A few months ago I had conducted a writing session for a group
of thirty English teachers from public schools of Nepal who came
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to Tamghas, a small town of Gulmi district, to learn English. The
lesson aimed to help the teachers understand the importance of
using mentor texts to teach creative writing.
I showed them the cover page of the book ‘The Fireflies by Julie
Brinckloe. (Brinckloe, 1986 )
On a summer evening I looked up from dinner, through the open
window to the backyard. It was growing dark. My treehouse was
a black shape in the tree and I wouldn’t go up there now. But
something flickered there, a moment — I looked, and it was gone.
It flickered again, over near the fence. Fireflies! “Don’t let your
dinner get cold,” said Momma. I forked the meat and corn and
potatoes into my mouth. “Please, may I go out? The fireflies —
“Momma smiled, and Daddy nodded. “Go ahead,” they said. I
ran from the table, down to the cellar to find a jar. I knew where
to look, behind the stairs. The jars were dusty, and I polished one
clean on my shirt. Then I ran back up, two steps at a time. “Holes,”
I remembered, “so they can breathe.” And as quietly as I could,
so she wouldn’t catch me dulling them, I poked holes in the top
of the jar with Momma’s scissors……….
After showing the cover page I asked if they knew fireflies. I
showed the picture on the cover page again to those who did not
understand the term. I stuck two different pieces of paper having
written ‘fireflies’ and ‘feelings’ on the board, brainstormed some
words related to the terms ‘fireflies’ and ‘feelings’ and wrote them
around the key words. I read a few pages of the book carefully
with expressions and ask them to predict whether or not the boy
would be able to catch fireflies. Some participants shared their
prediction. I read the whole story showing them the pictures and
asked them to think of a time when they had a similar or different
experience when they were young, for instance they might have
tried to catch insects like butterflies, tadpoles, etc. I asked them
to note the incident and write how they had felt while they caught
or tried to catch something or they saw other people doing this.
The participants who said they had a story to tell were sent to
the writing corner to write down their story.
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I read another simpler story named ‘Mela’ to the teachers who
stayed back because they hadn’t had any story to tell yet.
Mela
By: Babita Chapagain
It was Saturday. Sita went to the market to see a Mela. To
her surprise, she saw lots of funny people there. There were
five men dancing on the stage. There were ten shopkeepers
selling pets and toys. There were five mothers carrying their
babies on their backs. There were thirteen children playing
volleyball. There were two elephants with two children
riding on each of them. There were ten jokers wearing masks.
There was a woman singing a song. There was a man selling
balloons. There were 15 children sitting in a circle and
playing ‘Hot Potato.’ They all looked very funny. I could
not believe my eyes.
Can you answer how many people and animals were present
in the Mela?
Similarly we discussed if they have attended this kind of
gathering in their town. They were asked to go to the writing
corner to write if they have a similar or different story to share
about any festival or fair they have attended. Some learners who
were not sure what to write I read to them a very short story
named ‘ Birthday Gifts…’ which they could easily relate to their
life experiences.
Birthday Gifts
By: Babita Chapagain
Today is my sister Aruna’s birthday. I go in her bedroom
with a green circular gift. Baba and Amma come in with a
red square gift. My grandmother and grandfather come in
with white beautiful triangular gift. My sister is still sleeping.
We wait there until my sister wakes up. We wait there until
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Aruna wakes up with the gifts in our hands. Then she wakes
up. SURPRISE!!! We all hug my sister. It is the most
wonderful birthday my sister has ever had.
Now they were asked if they remembered someone’s birthday
celebration and if they have a similar or different story to tell
about them. Now they all went to the writing corner to write
their story.
After writing the first draft they all sat in the groups of two and
shared the stories with their partners. Some of the interested
students read their story to the whole class. Then I explained
that good readers think about what is happening in a story and
they try to remember something similar that has happened in
their own life. They do this to help them understand the story
better. This is called a text-to-self connection.
I read all three stories again and we discussed the sequence of
events and authors’ writing style/craft which they used to make
the language interesting. For instance: a lot of repetitions, e.g.
“Fireflies! Blinking on, blinking off, dipping low, soaring high
above my head, making circles around the moon, like stars
dancing”; expressions, e.g. “I couldn’t believe my eyes,” and other
interesting language used, e.g. “I can catch hundreds!”
Then we discussed “The Five parts to Reading like a Writer” from
the book Wondrous Words: Writers and Writing in the
Elementary Classroom by Katie Wood Ray, p. 120 (Ray, 1999)
The Five parts to Reading like a Writer From Wondrous by
Katie Wood Ray, p. 120
1.

Notice something about the text.

2.

Talk about it and make a theory about why a writer
might use this craft.

3.

Give the craft a name.

4.

Think of other texts you know. Have you seen this craft
before?

5.

Try and envision using this craft in your own writing.
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They wrote the second draft adding some more details and
description about the character’s actions and feelings, trying to
make their language more interesting. They shared it to the whole
class and gave each other some productive feedback to improve
their story. Then, they wrote the final draft and made a story
book with some beautiful illustrations.
Finally, the participants reflected on the writing session. Our
conclusion was that mentor texts can be used as a powerful tool
for scaffolding the learners in creative writing. The trainee
teachers were very happy being able to produce a story book
and were determined to do this activity in their school. The books
they developed and their feedbacks on the session made me feel
like it was the most successful experience.
Looking back at my blissful experiences of teaching creative
writing I remember what Katie Wood Ray wrote: “Everything
we know as writers we know as readers first.” (Ray, 1999) I hope
the trainee teachers, with whom I had spent so many hours
creating stories for children, will continue to read children’s
literature, develop reading materials for children and make an
effort to help their students to read stories as writers and become
more creative.
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Free-Writing, Pre-Writing, and
Re-Writing: Three Stages of
Writing Practice
Miriam Corneli
(languagecoach.miriam@gmail.com)
Often timesnovice writers think, “I have to get this down on paper
right the first time.” But if we examine the process of writing, we
can see that writing is a skill comprised of several totally different
activities. In this article I am going to talk about three of them:
pre-writing, free-writing, and rewriting. I’ll add another, “mewriting,” as a type of brainstorming activity.
Free-writing is a daily practice, much like building a muscle by
exercising, that encourages fluidity, flexibility, and creativity
(Salas, oral communication, 6/2014). It helps build writing
strength and in addition gives the writers something to chew on
as they go about presenting or sharing their work.
Pre-writing is another sort of activity that could be compared to
planning. In planning what to write, we can take ideas from our
free-writing; we can craft an outline, or some kind of scaffold,
use graphic organizers or writing prompts; we may even listen
to music; or use moveable note cards such as index cards that
can be physically manipulated and moved into different
sequences (much like playing the card game “Solitaire,” different
ideas can be put into place and their organization played around
with).This technique is very useful for devising a writing outline
or a final structure, as it is a mental precursor to a subsequent
“cut and paste” that we can do with a computer these days.
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And finally, we must think about writing itself, which is an active
and sometimes arduous process. Without belaboring the fact,
writing is usually better with rewriting, or editing; often, however,
this “editing” skill is not something that is overtly fostered and
seems to come about randomly as a writer develops his or her
“voice,” struggling to clarify what s/he has to say. So in the
following paragraphs we are going to look at each area in detail
and provide ideas for manipulating our texts – using our hands,
pens, paper, tablets, or word processors – to free-write, pre-write,
and rewrite our way to success.

Free-writing
In general, free writing –as its name implies– is “free;” that is, we
do not prescribe grammatical forms, linguistic rules, or even a
topic. In free-writing, the only thing we ask ourselves (or our
students) is “to keep the pencil or pen moving across the paper.”
If using a keyboard, one should set a timer and write without
stopping, backing up, or re-editing. In general, free-writing is
most successful if the initial time periods are short; Spencer Salas
(oral communication) recommends three or four minutes for
beginning practice. I traditionally use five to ten. But it is like
any kind of exercise or physical skill practice: the longer we do
it, the easier it is to do for lengthier periods of time.
Students are instructed (or we instruct ourselves) to just keep
writing, even if it is writing over and over again, “I don’t know
what to say. I don’t know what to say!” Eventually some kind of
thought breaks free and a new, creative idea will emerge. For
second language learners, it is also acceptable to insert L1 (first
language) words in order to encourage fluency over accuracy.
Topics may be given (see the links below); writing may relate to
a particular theme; or it can be a completely topic-less activity.
Julia Cameron, in her book The Artist’s Way, recommends a
similar approach when she suggests doing “morning pages,” and
every day, regardless of mood or inclination, writing three pages
about whatever one wants. This serves to “prime the pump” and
get mental debris out of the way, as well as give a life to the
subconscious urgings that are waiting for self-expression.
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Pre-Writing
In the old days in grade school in the USA our teacher often told
us, “write an outline.” I remember the carefully-writtenRoman
numerals, capital letters, small Roman numerals and small letters
that decorated these carefully enumerated lists. The problem was,
it was hard to organize them right off the bat. Now, brain research
shows that many people tend to think in a much more associative
manner. Thus, a number of useful pre-writing strategies have
evolved. These involve mind-mapping, clustering, flow charts,
sketches on paper napkins over the lunch table, the
aforementioned shuffle-able file cards, bubble charts, and others.
In any case, all these systems are ways to utilize the “organizing”
property of the mind to connect ideas, and the “associative”
qualities of the mind to think of related ideas, and then the
winnowing or sifting part of the mind to simply throw away those
ideas that don’t work.
From our initial mind-maps or clusters we can then choose to
write a more linear and orderly outline. These again can be
organized by theme (e.g., five senses: how does it feel? Taste?
Smell? Look? Sound?) or by chronological order (what happened
first, second, third) or by order of importance (topic sentence?
Supporting details?). In the pre-writing phase, though, we don’t
have to worry quite so much about getting the order “right” as
there will be a chance to work out the kinks later.

“Me”-Writing
Another useful brainstorming, idea generating, or prewriting
technique is what I call Me-Writing. This technique uses a
completely self-referential set of questions to engender ideas and
emotions about any given topic, e.g. Do I like it? How do I feel
about it? What does it remind me of? When is the first time I
came across this idea/topic? What problems or blockages do I
feel about it? How could I solve this problem if I had a magic
wand? These and other such questions can be used to get at a
different “angle” and see the topic perhaps in a new way. Also,
writing about things from an intensely personal eye allows other
more objective data or outcomes to arise. Since English academic
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writing usually tends to be more objective, getting the “me” out
of the way can allow that objectivity to happen more easily. On
the other hand, the “me” side of writing can establish the
motivation to investigate the topic, bring unanticipated insights,
and give the writer more pizzazz.

Writing
We won’t say much about actually writing in this paragraph,
because so many other people have written about that process.
But at some point, one has to sit down and write the blasted
article, journal piece, blog, research paper, letter to the editor,
biography, or romance novel. It has to come out and it has to be
finished!
The final finishing process reminds me of artists who are carving
a sculpture out of stone. How do we know when it is done? When
no more needs to be added, and no more needs to be taken
away.The “rewriting” process, below, is what those finishing
touches consist of.

Rewriting (Revising, Editing)
Although editing and rewriting are two separate processes,
editing naturally is involved in rewriting, so I am lumping them
together here. (The assumption is we couldn’t re-write if we
hadn’t edited first.) This under-appreciated step of editing one’s
own work is crucial and involves several different parts.
1.

Let the work sit and “mellow” for a bit. This step also allows
you to get critical distance and to put on your editor’s cap.

2.

Read the work over again – and read it out loud. We
nowadays can over-rely on spell check. But spell check can’t
help us with the difference between rely and relay,
modalityand morality, college and collage, and so on. Also spell
check is no good for rooting out our redundancies, or getting
rid of fuzzy ideas and vague pronoun references.

3.

Reading aloud also helps you establish your own “voice.”
If you are working with students, have them read their
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writing aloud to one another. It creates ownership,
authorship, and shared communication.
4.

Actually reading the work backwards –sentence by
sentence(or at least paragraph by paragraph) –from the end
is another recommendation by many writers.

5.

Finally, get someone else to read it over. Ask a friend to
help read it out loud and look for redundancies or just plain
dumb spots. Hire an editor. Mixed metaphors, stupid
spelling mistakes, or poor turns of phrase can ruin an
otherwise good piece of writing.

Also at this phase double-check your ideas and general flow. Do
things have an ease, a clarity, a coherence about them? Are you
and your reader led easily from point to point, or do you feel like
you have to struggle to try andunderstand where you are going?
Finally, after you have done all this rereading, checking, and
enlisting your friends to lend you their eye, you can get busy
with pen and word processor in hand and rewrite! And you may
find that this process goes on several times. You may find you
have entirely new ideas appearingin the second or third draft.
You may throw away the entire first draft and have a different
article entirely. But, it is to be hoped, the final copy will be the
one that says it all, no more, and no less.
In writing classes I teach, we talk about the 5 C’s of writing:
writing should be clear, coherent, concise, cohesive, and
comprehensible. We could add other C’s: for example,
commanding, complete, crisp, clever, and cogent. How many
other words can you think of to describe how your writing would
like to be? Let’s not use words like “irritating,” “confusing,”
“long-winded,” or “dull.”
In summing up, when I end an article or writing project, Iask
myself the following: Have I left anything unclear for the reader?
Have I confused the reader in some way? Have I left anything
out? Have I said too much or gone off on tangents? If I were the
reader, would I have any unanswered questions?
If the answer to all those questions is “no,” then I am done with
my writing.
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Words and Images: 2014
TESOLers’ Reflection
Madhukar K.C.
(madhukarkc25@gmail.com)

TESOL: A Great Platfor m for Professional
Networking
Madhuk
ar K.C. Access Instr
uctor
Madhukar
Instructor
uctor,, K athmandu
Access Center
Attending TESOL International Convention was, indeed, a longawaited and much anticipated dream-come-true event for me.
Since it was the first time I have been to TESOL, the impression I
have had is indelible. Let me share a little about it!
I had heard a lot about TESOL Convention from the past TESOL
attendees from NELTA community and the NNEST of the month
blog colleagues who run a blog interviewing Non-native English
Speaking (NNES) professionals from across the globe to
contribute to the issues of World Englishes, NNES, EIL and so
on through email correspondence(s). But after being a part of
2014 TESOL convention in Portland, Oregon, it left a lasting
impression in my professional career. I had a lot of moments of
astonishments to be with around 7000 teachers/teacher
educators/TESOL/ELT scholars/professionals participating in
such a huge leading ELT organization that organizes such a megaELT event every year. Another striking part was to see how well
the events, concurrent sessions were organized for a mammoth
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participation of professionals from across the globe. For example:
TESOL core sessions related to various interest sections, Poster
sessions, Electronic Village and Technology Showcase Event,
Master Student Forum, Doctorate Student Forum.
I have been attending the NELTA international conferences ever
since I joined the association in 2007. But it was my first TESOL
participation. As I was accepted for TESOL Master Student
Forum, my anticipation to participate at the convention became
possible by receiving partial grant from the Regional English
Language Office (RELO), U.S. Embassy. My poster session
on‘Unsilencing the Silenced through Access Program’ was solely
focused on the successful implementation of Access program in
Nepal which has been implemented by NELTA since 2011. Other
notable things that impressed me much about TESOL convention
were; Research-focused sessions, TESOL as a professional
networking platform, spacious exhibition hall for poster sessions,
publishers, time management for sessions, management of
ongoing concurrent sessions related to various events and interest
sections, spacious rooms/ halls for sessions, discussions and
meetings, learning how to present a paper from prominent ELT/
TESOL scholars/experts i.e., giving a talk, present a poster session
etc., how to organize conference events, how to get connected
with like-minded professionals through networking,
opportunities for volunteering as a good networking platform,
cross-cultural knowledge and understanding, exploring some
research issues i.e., on EFL teachers’ Professional development,
Teacher Education, Teachers’ identities, NNEST issues and many
more.
As I am a staunch believer on the power of networking for
professional development, I found TESOL convention as a great
platform for professional networking and enhancement. It was
also a good moment for me to volunteer for few hours at
Electronic Village Event and network with CALL experts there.
As a member of NNEST-IS and a new member/volunteer for
NNEST blog of the month, I had a chance to meet amazing NNES
professionals/leaders Ali Fuad, Ahmar Mahbood, Kyung Hee
Bae, Soonhyang Kim, Rashi Jain and NNEST of the month blog
NELTA ELT FORUM
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colleagues i.e., Ana Wu, Isabela, Ana Tristana. The contacts I have
made with the like-minded professionals from across the globe
are going to last for many, many years as I learned a lot from
having professional conversations with them.
The sessions I attended at the convention were; English as a
Powerful Instrument of East Asian Community Building- an opening
keynote by Dr. Surin Pitsuwan, A Pedagogy of Multiliteracies in
ESL Instruction: How and Why, Increasing Learner Autonomy and
Motivation through Blogging, Identity and TESOL: Directions for the
Future, Teacher Career Cycle Trajectories and Ongoing Professional
Development, Voices From the NNEST Blog: Envisioning Landscapes
for Future Generations, “Am I an ‘NNEST’?”: A New Generation’s
Identities and Perspectives to name a few. The opportunities to
attend aforementioned wonderful sessions at TESOL helped me
to explore various research issues and conduct research to
contribute to the Nepalese ELT community at large.

Incoming TESOL President flanked by TESOLers of Nepal.

Shyam Pandey, Country Coordinator, English
Access Microscholarship Program, Nepal
Definitely, it was my first time participation as well as
presentation at the 2014 TESOL Convention. Since I have been a
TESOL member since 2011, I had a kind of dream to participate
in any one of the TESOL conventions. I used to hear that TESOL
as one of the biggest mega events in terms of number of papers
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presented and the number of people participation which I got an
opportunity to witness this year. Actually, it was a privilege
seeing the ELT practitioners from around the globe in a single
platform. Participating at such a huge convention and presenting
on two different papers were the important events of life, which
I believe surely helped develop my professionalism. To be more
specific, networking with the other ELT practitioners, sharing
each other’s activities and attending different ELT related events
were some other opportunities that I benefited from this
conference. I had an opportunity to look upon my activities back
myself and compare them with other ELT professionals around
the world.
Though it’s very difficult to highlight all the sessions within this
wonderful forum here to the NELTA community, some of the
sessions that I attended were extremely relevant into my area of
study in ELT. For instance, the session on Mentor: Text 2:
Scaffolding Reading Instruction for Community College ESL by Sarina
Molina, University of San Diego, USA was very informative
where she reported a research study on scaffolding struggling
ESL readers through leveled, culturally responsive texts.
Similarly, the joint session on Flipping the ESL Classroom: Promoting
Student Interaction, Engagement, & Learning by Danielle Petersen,
Caitlin Hamstra and Alisha Fisher, Central Michigan University,
USA was very helpful for me. Actually, flipping the classroom is
an increasingly popular pedagogical strategy that can be used to
promote English language leaning. In their session, the presenters
emphasized that the flipped classroom can be used as a variety
of EFL classes. I am sure the ideas
that I have gained from this
convention are going to be
utilized and re-utilized in
different nook and corners of my
professional career as I go along
in my life. Since I quite frequently
visit different parts of Nepal as a
teacher trainer of NELTA, these
ideas will obviously be
incorporated in the forthcoming Dr. Myrtis Mixon with TESOLers of
training sessions/events.
NELTA ELT FORUM
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Sagun Shrestha, Assistant Coordinator, English
Access Microscholarship Program, Nepal
A Must-Participate Event- TESOL
Time management (punctuality), networking, presentation,
conference management skills, and volunteerism, these are what
I learnt as a participant of 2014 TESOL Convention in beautiful
rainy city Portland, Oregon. I had got an opportunity to present
my poster session with my colleague, Shyam Bd. Pandey
on ‘Strategies of Learning English by the Young Learners’ of
Nepal’ which explored different strategies that students adopt
while learning English in Nepal. This is a research work carried
out in eight different locations across the country. As we got a
good response there at the venue, and have been getting response
virtually, I personally feel there are still so many areas which we
have to explore so that with good and healthy discussion, we
can put forward the best suggestions to the policy makers.
When I was with around eight thousand ELT scholars
representing different countries who had come to advocate their

Mr Shyam Bahadur Pandey, Min Bahadur Gurung and Mr. Sagun Shrestha,
the TESOLers (from right to left) standing at the backdrop of their posters.
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best ELT practices and get the best ones to take them to their
countries, the first thing I felt is- we have a long list of things to
be done as regards applied linguistics. We need to be more critical
regarding classroom practices and on some other theoretical
issues. Something that impressed me much was the issue of NonNative English Speaking Teachers (NNEST). This sociolinguistic
issue ‘language and identity’ albeit seems debatable, it has to be
rightly addressed as it seems English belongs to all at this point.
TESOL, a brand for ELT International Conference can be the ELT
globe where any ELT Enthusiast can traverse to imbibe the new
ELT trends and choose the right one to update and make it more
apposite in his or her context. The networking reality cannot be
discarded. This is a world of networking and TESOL can be the
best avenue to have a remarkable networking with the top world
scholars! A must-participate event- TESOL indeed!

Babita Sharma, Rato Bangala Foundation, Patan
Dhoka
The US department of State selected me from Nepal to participate
in the US Department of State’s English Access Microscholarship
Program’s Access English teacher Leadership Institute. Our
program was hosted by University of California, Los Angeles
(UCLA) Center for World Languages. It was a two-week exchange
program occurring before the International TESOL Convention
from March 26-29, 2014. The workshop was focused on Teaching
English as a Foreign Language and increasing participants’
understanding of U.S. culture and society. Program activities
included hands-on experience in a university, local high school
visits, and site visits to increase the understanding about U.S.
culture and values, and opportunities for interaction with
American teachers and students. This program provided me with
some useful information regarding peer observation, extensive
reading, project- based learning and many other theories and
practices of English Language Teaching (ELT). The scholarship
winners represented 23 different countries including Nepal.
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After the workshop on Monday, March 24, we departed for
Portland to attend 2014 TESOL International Convention. There
were around 7000 participants and more than 800 sessions for us
to choose from. The kind of sessions included key note speakers,
invited speakers, discussion groups, Electronic Village, English
Language Expo, Pre and post convention institution institutes,
colloquiums ( invited speakers sharing a time slot together),
poster sessions, practice and research oriented sessions, etc.
I had many memorable moments at the convention. Besides
keynote and plenary speeches, I attended few workshops and
presentations. Since there were so many workshops and
presentations, it could be overwhelming trying to attend as many
sessions as possible. So I chose the sessions that could address
my interest and that were more or less relevant to my context.
The important sessions I attend were; Overcoming Challenges to
Formative Assessment Implementation, Promoting Learners’
Autonomy in Large Class Through Innovative Project Based Learning,
Exploring Reading Instruction Alternatives to Motivate Adult ESL
Learners
(Extensive Reading), At the Edge of Learning: Observing
and Transforming Teaching Together, Teaching a new word or
Multiword Expression to Improve Retention, and Mobile Phones in
Education to name a few.
Likewise, I presented on ‘Using Cell Phones to Teach English in
Community Schools in Nepal’at the Electronic Village Fair on the
second day of the convention. By introducing participants to this
innovative way of using cellular phones, my presentation gave
them some ideas of how Dailekh School Project in Nepal uses
cell phones; tries to help English teachers move away from rote
learning; use listening exercises even when they do not feel
confident in their own speaking abilities to help students become
confident in their language use.
Among all the above mentioned ELT theories and practices which
were discussed in the workshops and presentations, I will adapt
some of the ideas, such as the idea of extensive reading, project-
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based learning, peer observation, and the idea of using authentic
materials while revising my training plan and materials. As it
was my first participation and presentation at the TESOL
Convention, I felt as if my dream had come true. I am grateful to
the Electronic Village at TESOL for accepting my proposal and I
am also thankful to the RELO, U.S. Embassy, Nepal for providing
me the scholarship.

Mr. Ganga Ram Gautam delivering on ‘The Practice of English in Nepal’ in a panel
discussion.
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Portland TESOL Reflection:
Rain, Rainy, Rainier,
Rainiest!
Miriam Corneli
English Language Fellow (ELF)
Our TESOL convention in Portland was a wonderful occasion to
celebrate learning about ELT with our Nepali-American
contingent. I have been to other international TESOL events and
they always seemed very congested. The venue in Portland was
incredibly spacious, well laid-out, easy to get around, and very
pleasant overall. The conference was really well organized and
had a multiplicity of interest sections.
In such a large event (over 7000 people attended) it is helpful to
have a focus, and I chose”Pronunciation” and “Brain-based
Learning”.
One excellent pronunciation workshop was on ”The Color Vowel
Chart” by Karen Taylor de Caballero and Shirley Thompson, and
another, by Judy Gilbert –author of Clear Speech — on”Using the
Prosody Pyramid.” Both of these systems use “prosody” and
English stress and rhythm patterns to make English more
decipherable. Did you know, for instance, that the most common
vowel sound in English is the Schwa, which occurs in unaccented
syllables? Without proper stress and prosody, it is difficult for
the listener to catch the difference between “comedy” and
“committee,” “eligible” and “illegible,” and “soup or salad” vs.
“super salad.”
Judy Gilbert has done an amazing job of breaking these points
down into manageable chunks, from thought groups, to words,
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to syllables, to the peak of the pyramid, a vowel sound itself.
Imagine the confusion possible between these two sentences: 1.
“John,” said my dog, “is intelligent.” 2. John said, “My dog is
intelligent.” What makes the sentences understandable is
prosody.
Next, the “Color Vowel Chart,” an excellent way to both practice
spelling and pronunciation, uses colors as mnemonic devices to
help students pair difficult spellings with particular vowel
sounds. (Consider through, although, enough, bough, and thought,
for example. In the Color Vowel Chart system, these sounds could
be paired with Blue Moon, Rose Coat, Cup of Mustard, Brown Cow,
and Auburn Dog.) In addition to spelling/sound correspondence,
Taylor and Thompson make great use of physical movement to
help engage the learners in embodying the accented syllables.
Stretchy rubber bands, for example, make great mnemonic
learning tools.
I will talk more about brain based learning in another blog, as
time is short. I have listed below a couple of on-line options for
learning more about these two amazing systems for helping us
all master, and teach, the vagaries of English pronunciation.
http://www.cambridge.org/other_files/downloads/esl/
booklets/Gilbert-Teaching-Pronunciation.pdf
The Color Vowel Chartcolorvowelchart.org/
Teaching Spoken English with The Color Vowel
Chart(Webinar)www.youtube.com/watch?v=O-DtMdflraM
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A Sample Lesson Plan on
Speech Communication in
English Language Class
Mee Jay Domingo*
(sphinx_1284@yhoo.com.ph)

A. Students and Setting
Students: The age of the students range from 16 – 17 years old
(second year college students). They have been studying English
since elementary. It is a heterogeneous class (students have
different levels of proficiency) and they come from public and
private secondary schools. English is considered as their second
language.
Setting: The school is a state university with 35 students (Bachelor
of Science in Nursing). It is a three-unit class (54 hours per
semester); thus, three hours a week (one hour every Mondays,
Wednesdays and Fridays). The Speech Communication class
intends to enhance the speaking skills of the students in different
contexts.

B. Background
The lesson is premised on the idea that a thorough classroom
discussion was done already as to the production of the critical
sounds of English and the rules on blending. Thus, the lesson is
intended for extended practice.
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Also, a copy of the song “Paraiso” was distributed to all the
students (soft copy) three days before its actual use in class. Its
URL (http://www.youtube.com/watch?v=kO99xryZVm8) was
given to them as their reference. In that three-day period, students
were instructed to not just learn how to sing the song but to
identify the critical and blended sounds that manifest in the music.

C.

Learning Objectives/Expected Results:

At the end of the class, students are expected to:
1.
2.
3.
4.
5.
6.

Identify the sounds that are critical to Filipino speakers;
Produce correctly the identified critical sounds based
on how they were produced in the music;
Determine the words or phrases that could be blended;
Blend effortlessly the words/phrases;
Deliver the song in a creative manner (e.g. speech choir
format); and
Critique each other’s performances using the
evaluation rubric.

D. Materials and Sources:
Materials:

Song “Paraiso” from youtube (see source)
Copy of the song “Paraiso” (see attachment 1)
Group’s Output (see attachment 2)
Procedure of the Activity (see attachment 3)
Evaluation Rubric (see attachment 4)

Sources:
Cayabyab, R. (n.d.). Paraiso [Recorded by Lea Salonga].
Retrieved
fromhttp://www.youtube.com/watch?v=
kO99xryZVm8
Bowen,
T. (2011). Teaching
approaches:
What
is
suggestopedia? Retrieved on April 17, 2014 from http://
www.onestopenglish.com/support/methodology/teachingNELTA ELT FORUM
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approaches/teaching-approaches-what-is-suggestopedia/
146499.article

E.

Procedures / Timing:
1.

Teacher says/does: Plays the video titled Paraiso. *Note:
The teacher may sing with the students.
Students say/do:

Sing while the video is being
played

Approximate Time: 6 minutes
2.

Teacher says/does: Assigns students into groups of
seven. The academic orientation grouping will be used.

*In the academic orientation grouping technique, students with stronger
academic backgrounds are mixed with the less academically prepared
ones. This allows the former to scaffold the latter; thus promoting the
principles of collaborative learning.
Students say/do:

Form their groups

Approximate Time:

2 minutes

3. Teacher says/does: When all groups are formed, the
teacher:
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1.

Gives the groups copies of the song (see attachment
1), template of the group’s answer sheet (attachment
2), and the procedures of the activity (attachment 3),
and Evaluation rubric (attachment 4).

2.

Instructs the students to do the following:



Assign roles to be performed by the members of the
group (facilitator, scribe, reporter(s), time keeper,
commentator(s), director (creative output)



Underline the English sounds that are considered
critical to them



Pronounce the words/sounds correctly by imitating
the way the singer sounds.
NELTA ELT FORUM



Encircle the words/phrases that were blended.



Blend the sounds/words correctly by imitating the way
the singer pronounces those blended words/phrases.



Plan as to how to deliver the song in a “creative
manner.”



Present the song in front of the other members of the
class.



Choose one or more than one representative (s) to
critique the performance of the group assigned to them:
Group 1 will critique the performance of Group 2;
Group 2 for Group 3; Group 3 for Group 4; Group 4
for Group 5; and Group 5 for Group 1. The evaluation
rubric (attachment) 4 should be used by the groups as
their basis for their assessment.

3.

Submit the group’s output (attachment 2)

Students say/do:
Receive the following:
1.

copy of the song (one for each member);

2.

template for the group’s output;

3.

procedures (attachment 3); and

4.

Evaluation Rubric (attachment 4)

Ask clarification questions about the procedures
Approximate Time:

2 minutes

4. Teacher says/does: Facilitates the accomplishment of the
activity. Plays the music while students do the activity
(based from suggestopedia approach). This will guide and
motivate the students as they do the tasks. Also, the teacher
goes to the groups once in a while to guide (answer queries
and/or correct mistakes, if needed) them in accomplishing
the activity.
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Students say/do: Follow the instructions given by the
teacher. They can use the “Procedure of the activity” as they
go on.
Since the identification of the critical and blended sounds is
a part of their assignment, the major concern of the group is
to assess the output of each member and come up with a
collaborative output.
Rehearse for their presentation.
Approximate Time:

15 minutes

5. Teacher says/does: Watches the presentation of the
groups.
Notes the merits and demerits of their performances using
the Evaluation Rubric (attachment
Students say/do:

Groups showcase their outputs

Notes the merits and demerits of the performance of the
group assigned to them by using the Evaluation Rubric
(attachment 4)
Approximate Time: 25 minutes
6. Teacher says/does: Asks the class to critique their
performances.
Listens as the students critique one another.
Notes the merits and demerits of the evaluation
Students say/do:
Representatives critique
the performance of the group assigned to them.
Approximate Time:

5 minutes

7. Teacher says/does: Synthesizes the critiquing and
facilitates the debriefing session
Students say/do:

Listen to the synthesis

Participate in the debriefing session
Approximate Time:
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Note: It should be emphasized that the groups must use English in
their buzz sessions. Moreover, the class is intended to be held in the
school’s activity center so as not to disturb the other classes.

F.

Learner Feedback/Formative Assessment:

The success of the lesson will be based on the performances of
the groups. If the production of the critical sounds of English
and the application of the rules of blending will manifest in the
performances of the groups, then it would be safe to conclude
that they have internalized the lesson; otherwise, another studentcentered activity will be conducted. Also, the ways students will
critique the performances of their fellow learners will absolutely
show that they learned. After all, someone could only do
“critiquing or evaluation” if he/she has a good grasp on the skill
being measured. In addition, the assessment strategies (peer
evaluation, presentations) measured the learning progress of the
students; thus, realizing all the objectives set in this lesson. Lastly,
an evaluation rubric was prepared to be used by the teachers
and students in the evaluation of the group’s performances.

G. Reflection
The lesson plan utilizes music (authentic material) in the teaching
of the basic concepts of pronunciation (sounds and blending). I
have chosen the song Paraiso (Paradise) because of the following
reasons:
1.

It was sung by Lea Salonga, a Filipino who is known
internationally (was once the lead character of Miss
Saigon) and is exposed to the English language for the
United States is her second home. This qualifies her to
be a good model of English as far as pronunciation and
blending is concerned;

2.

The song Paraiso has social relevance; and

3.

The rhythm of English (blending and the pronunciation
of the sounds which are regarded as critical sounds in
the Philippines) is observed in the video.
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I used music because Filipinos, young and old are music lovers.
Also, I consider songs as authentic materials since they are not
specifically designed for classroom use. After the activity, the
students will realize that listening to English songs can be a good
strategy in improving pronunciation skills.
The lesson also demonstrates the principles of collaborative
learning (group work).The students get to help one another in
accomplishing the tasks and in analyzing the material (words/
phrases that must be blended, critical sounds that must be given
prime importance). Also, creativity is tested in the activity since
the groups are required to transform the song into any kind of
presentation (with proper pronunciation and blending) except
singing. Moreover, since they are required to evaluate the
performances of the other groups, their critical thinking is tested.
Lastly, the suggestopedia approach is used in order to create a
comfortable and relaxing environment.
Moreover, I say that the activity is appealing and appropriate to
the target learners since Lea Salonga is everybody’s idol, music
is in every Filipino’s heart and the level of difficulty of the activity
is within their level. I say this because the higher levels of Bloom’s
Taxonomy manifest in the required tasks.
Learner feedback and formative assessment have been included
in the lesson through peer evaluations (within their own groups),
group evaluation (one group assessing the performance of the
other groups), presentations, synthesis and debriefing sessions.
Through these assessment schemes, learners would know the
things that worked and did not work in their presentations.
Moreover, students get to learn not only from their teachers but
from their classmates as well.
Attachment 1
Paraiso (Paradise)
Performed by: Lea Salonga
Composed by: Ryan Cayabyab
Return to a land called Paraiso
A place where a dying river ends
No birds there fly over Paraiso
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No space allows them to endure
The smoke that screens the air
The grass that’s never there
And if I could see a single bird, what a joy
I try to write some words and create a single song
To be heard by the rest of the world
I live in this land called Paraiso
In a house made of cardboard floors and walls
I learned to be free in Paraiso
Free to claim anything I see
Matching rags for my clothes
Plastic bags for the cold.
And if empty cans were all I have, what a joy
I never fight to take someone else’s coins
And live with fear like the rest of the boys
Paraiso, help me make a stand
Paraiso, take me by the hand
Paraiso, make the world understand
That if I could see a single bird, what a joy
This tired and hungry land could expect
Some truth and hope and respect from the rest of the world
Attachment 2
Group’s Output

Paraiso (Paradise)
(An excerpt)
Group No. _______

Names of Members:

Roles:

________________________

_________________________

________________________

_________________________

________________________
_________________________
Return to a land called Paraiso
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A place where a dying river ends
No birds there fly over Paraiso
No space allows them to endure
The smoke that screens the air
The grass that’s never there
And if I could see a single bird, what a joy
I try to write some words and create a single song
To be heard by the rest of the world
I live in this land called Paraiso
In a house made of cardboard floors and walls
I learned to be free in Paraiso
Free to claim anything I see
Matching rags for my clothes
Plastic bags for the cold.
And if empty cans were all I have, what a joy
I never fight to take someone else’s coins
And live with fear like the rest of the boys
Paraiso, help me make a stand
Paraiso, take me by the hand
Paraiso, make the world understand
That if I could see a single bird, what a joy
This tired and hungry land could expect
Some truth and hope and respect from the rest of the world
Attachment 3
Procedure of the Activity
When all groups are formed, the teacher:
1.
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Gives the groups copies of the song (see attachment 1),
template of the group’s answer sheet (attachment 2), and
the procedures of the activity (attachment 3), and Evaluation
rubric (attachment 4).
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2.

Instructs the students to do the following:

3.

Assign roles to be performed by the members of the group
(facilitator, scribe, reporter(s), time keeper, commentator(s),
director (creative output)

4.

Underline the English sounds that are considered critical to
Filipinos

5.

Pronounce the words/sounds correctly by imitating the way
the singer sounds.

6.

Encircle the words/phrases that were blended.

7.

Blend the sounds/words correctly by imitating the way the
singer pronounces those blended words/phrases.

8.

Plan as to how to deliver the song in a “creative manner.”

9.

Present the song in front of the other members of the class.

10. Choose a representative or representatives to critique the
performance of the group assigned to them: Group 1 will
critique the performance of Group 2; Group 2 for Group 3;
Group 3 for Group 4; Group 4 for Group 5; and Group 5 for
Group 1. The evaluation rubric (attachment) 4 should be
used by the groups as their basis for their assessment.
11. Submit the group’s output (attachment 2)
Attachment 4
(Rubric in Evaluating the Group’s Performances)
To be used by the groups and the teacher
Directions: Use this rubric to evaluate the performances of the group.
Though only (a) representative(s) will do the critiquing, the comments
or suggestions should be an output of the group. The representatives
will only serve as the speakers of the group.
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Category

Production
of the
critical
sounds

Application
of the
rules of
blending

Poor (1)

Weak (2)

Fair (3)

Good (4)

Excellent (5)

Almost all the
sounds are
not produced
correctly

51% – 75% of
the critical
sounds are
not produced
correctly by
the group
members.

50% of the
critical sounds
are not
produced
correctly by the
group members.

Less than 25%
of the critical
sounds are not
produced
correctly by the
group
members.

All the
members
produced all the
critical sounds
of the English
language which
are present in
the song.

Almost all the
blended
sounds are
not produced
correctly.

51% – 75% of
the blended
sounds are
not produced
correctly by
the group
members.

50% of the
blended sounds
are not
produced
correctly by the
group members.

Less than 25%
of the blended
sounds are not
produced
correctly by the
group
members.

All the
members
blended all the
sounds that
need to be
blended in the
song.

The
presentation is
ordinary. It is
appropriate for
the theme of the
song. Half of
the presentation
is not that
creative.

The presentation
is creative. It
catches the
attention of the
audience, though
there are parts of
the presentation
which is
considered weak.
The presentation
is apt for the
theme of the
song.

50% of the
members are
not serious
during the
presentation.
Half of the
group members
cannot produce
the required
sounds.

Less than 25%
of members are
lax during the
activity.Though
almost all of
them tried to
produce
correctly the
sounds.

It did not
catch the
attention of
the class. It is
Group
Presentation not
appropriate
(creative
for the theme
Output)
of the song.

Only a few
portions of
the
presentation
are
considered
attentiongetter.

Almost all the
Participation members are
not serious
of the
during the
Group
presentation.
members
Only a few
sounds are
pronounced
correctly by
the group.

51% – 75% of
the members
are not
serious in the
presentation.
Also,
majority
cannot
produce
correctly the
required
sounds.

Very creative. It
is different from
the other
presentations. It
catches the
attention of the
class. It is apt
for the theme of
the song.

All the
members gave
their best shot
in their
performance.All
produced the
required
sounds.

(*Mr. Domingo is a language teacher at the Mariano Marcos State
University, Philippines. He has presented his research outputs in
national and international research forums. At present, aside from being
a trainer/lecturer in workshops, he is writing his dissertation leading
to the degree PhD in Linguistics.)
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Co-teaching Concept and its
Effectiveness
Chandani Pant Bhatt*
(chadani.edu@gmail.com)
What is Co-teaching?
Two or more than two teachers teaching together by sharing their
responsibilities and experiences is termed as co-teaching.
According to Bacharach, Heck and Dank (2004), co-teaching is
two teachers working together with groups of students; sharing
the planning, organization, delivery, and assessment of
instruction, as well as the physical space. Co-teaching includes
sharing the responsibilities of planning, instruction, teaching,
using materials and taking evaluation of the students. Both
teachers are responsible for differentiating the instructional
planning and delivery, assessment of student achievement, and
classroom management. Co-teachers develop the ability to
exchange their ideas and concerns freely as they have their own
knowledge, skills, and position. As co-teachers are intended to
share the teaching responsibility in a co-teaching classroom, it
develops an attitude, in the teachers, of sharing the classroom
and students.
Good planning is essential for effective teaching in a co-teaching
classroom. Based on my experience of working as a co-teacher,
in the middle and high school setting, it is best that both the
teachers have the same planning times or can make arrangements
to meet before or after school for making the plan to teach together
in the classroom. Teachers should meet before hand to discuss
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and agree on classroom rules, consequences for breaking rules,
the classroom format and the class structure. This provides them
the time to discuss and decide on the role of the content and
curriculum expert, and facilitator. Doing this can support in
fulfilling the main goal of education
As a co-teacher, I face a lot of questions about what is co-teaching
and how it can it practiced best in a classroom in my staff room.
The following presents a list of things to consider which also
answer those questions. The list is based on my reading and
experience of co-teaching.
Co-teaching is: (based on observation and personal experience):
Good participation between two teachers having same
professional level.
An opportunity to be with the students having different
abilities.
A challenge to get success in the general education
curriculum for the students with different abilities.
Tool for the teachers to instruct different students in the
classroom.
A way to promote the students to get the opportunities to
be with learning process in the world.
To make the students interact with their friends for learning
having the concept of learning by doing to reduce their
learning disabilities.
A way to promote the teachers to share their knowledge, to
have the unity, to do mutual support and to have the feeling
of WE.
The best chance to be with your colleague to learn something
new because everybody has a unique learning capacity and
also it is good opportunity for the students to get instruction
from two teachers at the same time.
It is a plan made thoughtfully and collaboratively by both
teachers.
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Co-teaching is not

One teacher teaching and another teacher remaining
passive.

One teacher only working with the students with disabilities.

The general teacher giving more attention to only to the
active student.

Two teachers teach different content at the same time in
whole class.

Personally giving more care to the student with disability.

Making plan in the class what to do and what to improve.
It is found that co-teaching can serve as an opportunity to be an
excellent teacher with an excellent teaching style in the classroom.
Likewise, the special educator can learn more about the general
education curriculum and classroom management. Co-teaching
gives both teachers the chance to learn a lot more about teaching
together by sharing responsibility for student outcomes.

Techniques to Co
-teaching
Co-teaching
According to Marston (2014), there are 5 different ways to doing
co-teaching. The following is the list of those techniques with
their description.
Parallel teaching: It is a style in which both teachers are teaching
at the same time. The students are divided into two groups and
one teacher teaches each of the groups. This style is good for large
classes because the students can learn better in a smaller group.
Team teaching: In team teaching, the teachers share the teaching
responsibility and it is one of the best teaching styles in the coteaching classroom. For example, both teachers deliver the same
lesson together. Either teacher can raise points or “jump-in” at
any time. The teachers should bounce ideas off of each other and
raise questions together in this style.
One teacher one drift: Model should be used occasionally but
should not be used exclusively because students begin to view
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the teachers as being unequal in the classroom. In this model,
one teacher teaches the lesson, while the second teacher drifts
around the classroom and helps students who need extra
attention. This model is similar to one teach, one observer in
which the second teacher may observe students during the lesson
and while they are working and document those observations to
better learn how to teach the students.
Station or centre teaching: It is often used in elementary schools
but may certainly be used in the middle and high school settings.
Students’ work in stations or centres and the co-teachers may
take responsibility for teaching and explaining directions for their
assigned stations. Students benefit by working in groups.
Alternative teaching: It is when one teacher teaches to a smaller
group of students who need extra help, or students who are
advanced and need more of a challenge can be pulled out. The
students in the small group can get extra help or can work on
advanced lessons. This strategy is especially helpful for catching
up students who have been absent. When pulling out special
students, it best to include some non-special education students
so that the special education students won’t feel singled out.

How to do in Co-teaching?
When it comes to co-teaching, a lot of teachers ask me how I do
it. My answer usually includes the following techniques which
are in line with the techniques listed by Dieker, and Murawski
(2003).
While one teacher is:

The other teacher is:

Lecturing

taking note on the board/ overhead
Ensuring “brain breaks” to help
students process lecture formation

Taking roll

Collecting and reviewing last
night’s homework Introducing a
social or study skill

passing out paper

Reviewing direction Modelling first
problem on the assignment

Giving instructions orally

Writing down on the board
clarifying any difficult concept
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Checking with understanding with large
heterogeneous group of students

Checking for understanding with
small heterogeneous number of
students

providing one to one support as needed

Providing different instruction to
the whole class

Preparing one group of class for one
side of a debate

Preparing another group for the
opposing side of the debate

Facilitating a silent activity

Circulating or checking for
comprehension

Providing large group instruction

Circulating, using proximity control
for behaviour management

Running last minute copies or errands

Reviewing homework Providing a
study or taking test

Re-teaching or pre teaching with a small group Monitoring large group as they
work on practice material
Facilitating the sustained silent reading

Reading aloud quietly with a small
group Previewing upcoming
information

Reading a test aloud to a group of students

Proctoring a test silently with a
group of students

Creating basic lesson plan for standards,
objectives and content curriculum

Providing suggestions for
modification, accommodation and
activities for the diverse learners

Facilitating stations or groups

Also facilitating station or groups

Explanting new concept

Conducting role play or modelling
concept

Asking clarifying question

Considering modification needs
considering enrichment activities

Challenges of Co-teaching
Co-teaching is a very effective way of teaching. However, there
are some challenges to it such as, who will control the classroom
and the way of communication during the lesson presentation.
In addition to this, it is also difficult for both the teachers to run
the same class with different instructions. Similarly, it also
becomes challenging to follow the teaching and exercise strategies
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along with the management of the classroom assignments.
Likewise, it could be difficult to convince the teacher for coteaching if it is new to him/her. Also, making decisions about
the level of students could be equally challenging. Most
importantly, a lot of teachers seem to be wondering what the
other teacher will be doing when one is teaching?
Before I begin any co-teaching, I usually consider the things to
mitigate the above mentioned challenges.
Have a good conversation with the co-teacher and discuss
about the class.
Separate the time for lesson planning and discussions
regarding the teaching, learning, material and assessment
processes.
Choose roles responsibility and be accountable for all
students’ learning.
Know each-other very closely for their abilities, expertises
and creations.
Be familiar with the areas that are not negotiable and of no
compromises.








How to be ideal on co-teaching partnership?
Based on my experience, there must be a feeling of mutual trust,
cooperation and contribution in planning, instruction and
assessment, and the contributions of partner must be respected
to become an ideal co-teacher. A separate time slot must be
allotted for reflection. Similarly, both the teachers need to respect
each other’s perspectives. Likewise, it is necessary for the both
the co-teachers to be accountable for the progress of every student
in the classroom.

Steps to get mutual understanding
effectiveness on Co-teaching

for

Based on my personal teaching experience, I strongly feel that
the following steps would be useful in achieving mutual
understanding and making co- teaching more effective:
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Existence of an interest to share the interests of life
experiences in order to develop best professional
relationship. This can ultimately lead to a much more
trusting partnership, which also helps both the partners to
better understand each others’ skills and talents.



Discussion on one others’ teaching styles, and expertise and
strategies can also help in better planning.



Sharing and planning the topic beforehand helps to show a
unified front. This will also help to create better impression
of teacher among students.



Regular meeting in order to make planning and lesson
preparation is also necessary to get mutual understanding
for the effectiveness of co-teaching.

The most important thing to be kept in mind is planning. If both
the teachers are prepared well prior to the class, then only they
can make an effective teaching class.
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Journey of Professional
Development Access Nepal
to South Carolina

Kalpana Paudel*
(pklapana2@gmail.com)

Recently, I got a golden opportunity to attend a three week-long
Access teachers’ workshop in University of South Carolina, USA.
The main aim of the workshop was
to help teachers to understand the
American
culture,
gain
understandings
of
recent
developments in English teaching
methodology and experience the
American education system. Below,
in this write-up, I share my learning
from the same workshop.

What did I do?
The workshop began with an orientation program on June 8, 2014,
followed by a group interview with the Faculties of University
of South Carolina (USC). The main purpose of the orientation
program was to provide teachers with the opportunity to know
each other better and also to know the ‘Speaking and Listening
Teachers’ of USC. Followed by orientation program, we had
sessions on American culture, history, and methods of teaching
English language classes. Most important of all, we did coteaching classes on teaching language skills. In the second week
of the workshop, we had classes on leadership development,
classroom management. Also, we continued with the co-teaching
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in our regular classes. During the week three, we did class
observation and learnt about the diversity of America.
Now, in the following section, I discuss what sessions and
activities we did during the training.

Theoretical session
Though the sessions were highly practical, we also discussed
some theories related to English language teaching. Those
sessions were on communicative language teaching, best practices
in assessment, common European framework, second language
acquisition myths and reality,
best practices in teaching
pronunciation,
listening,
speaking, reading and writing,
diversity of America and
successful classroom strategies.
The discussion sessions on ELT
theory
strengthened
my
confidence about my teaching
practices.

Practical activities
Along with the discussion on theory, we were also kept engaged
in practical activities. The sessions like ‘Recipe for the Success’,
‘Sharing Access Success Stories’, ‘Class Observation’, ‘Leadership
Development’, ‘Community Engagement and Volunteerism’ were
very practical. All of these sessions gave us hands-on ideas.
Similarly, the poster presentation session helped me understand
the diverse context of America.

Bringing American history in
life
One of the major aims of this
workshop was to make Access
teachers familiar with American
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history, culture and values. So, there
were different field trips to visit
varied places with cultural and
historical values. Under this
program, we visited the State House
of South Carolina and other places.
I was delighted to have the firsthand experience of knowing about
the history of the State House.
The other historic place that I visited was Charlestown.
Charlestown is a city where I could see more churches than
houses. One of the unique specialties of this city is carriage tour.
Tourists visit the historical place on Carriages. In Charles town, I
saw the slave trade market, where slaves would be sold and
bought.
According to our tour guide, all the houses are built in traditional
ways in Charlestown to maintain its historic value. The city
council does not allow people to design the exterior part of on
his/ her own way. Before any construction work, people have to
gain permission from the council.
Also, I went for the peach festival
in Trenton town which is one and
half hour far from Columbia city.
The history of Peach festival goes
back to 1777. South Carolina is
very famous for peach. To
empower farmers, such festivals
are organized. I could see
different food items made from
peach. I also saw a parade. In the
parade, people were throwing chocolates from car for the people
who were standing on the road. It was very new experience.

My learning
In this section, I would like to write about my learning from the
workshop.
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This workshop was very helpful in developing my skills as a
teacher. Also, the sessions on American culture, history and
values gave me an in-depth insight about those topics. In addition,
the workshop acquainted me with the American education
system very well. I found that each state has different kinds of
education system and policy in the USA.
Also, they have a different department called ‘English for
Internationals’. It has its own course syllabus, and system. In the
case of language teaching, it has six different levels. Level one is
considered as a beginner and level six is considered as the
advanced. Teaching English language is divided into three
different classes i.e. reading and vocabulary, grammar and
writing, and listening and speaking. After the class observation
sessions, I learnt about different activities that I can use in my
classroom.

Using my lear
ning skills in my context
learning
I believe that the skills,
knowledge and ideas that I have
gained from the workshop will be
very useful in my classroom. I am
committed to apply my new
teaching skills in my regular
classes for their English language
development. Upon my return, I
have started project work with
my students which I designed
during my workshop. Very soon,
I’m going to share those skills with my colleagues from all over
the country so that other teachers, who didn’t get chance to attend
the training also will be benefitted.
(Ms. Paudel is an instructor of English Access Microscholarhsip
Program at Lalitpur Access center since 2013. She has more than 8
years experience of teaching English from kindergarten to undergraduate
level. She holds graduate degrees in English Language Teaching (ELT)
from Kathmandu University.)
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On Writing TeaccherResearcher Narratives
Christine Pearson Casanave*
(casanave@redshift.com)
In this short essay, I describe briefly what narratives are, discuss
some issues in narrative writing, and make a case that language
teachers and researchers can contribute to their own and others’
professional lives by writing and sharing tales of their own lives
as language teachers and researchers.
When people construct oral or written narratives, about
themselves or others, they are assembling fragments of a life—
memories, recent and past events, emotions—into meaningful
wholes (Bruner, 1987, 1991; Polkinghorne, 1988). In this sense,
narratives really are constructed; they are not truthful and factual
accounts no matter how accurate a narrator tries to be. Memories
are always imprecise and selective. And when they are written
up, either by the person who lived the experiences or by the
person who was told the stories, more selection and tinkering
happen. In other words, a published narrative, whether in print
or online, represents a person’s life only partially. We might learn
only what is salient in the narrator’s memories (this in itself is
interesting) and only what the narrator chooses to share in public.
That said, personal narratives are not the same as fiction. Truths,
no matter how partial, selective, and adjusted they are, are woven
into narratives such that readers and listeners can participate to
some extent in another person’s life. Insights can be derived from
a well-told narrative that can help us reflect on our own lives. I
am interested in the lives of language teachers, students, and
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researchers, and the narratives that they construct about
themselves and their work. What motivated my first edited book
(Casanave & Schecter, 1997), a collection of personal tales from
well-known language educators, was that the authors’ lives were
all invisible. I had read their published writing, but could not see
them in their writing as people with complicated lives and
professional trajectories. I wanted to know more about them—
what motivated them, where their interests and passions came
from, what paths they followed to become well-known educators,
and what challenges they faced in their own teaching, research,
and writing. Maybe I could learn something about my own life
in the field of language education by reading their stories. But
the stories had to be engaging enough to keep me turning pages.
So here is a problem: Published academic writing tends to be
quite dense and dull and pretentious in many cases, and writing
in the social sciences has an especially poor reputation (Billig,
2013). This is partly because many academic authors just don’t
pay enough attention to the quality of their writing, and wrongly
believe that if the writing is hard to read, it must be “good.” But
it is also because authors often choose not to position themselves
within their research or within their writing. We don’t have a
sense of a human being behind the research or teaching, making
choices, making mistakes, influencing all aspects of their
supposedly “objective” stances. We don’t see these authors as
writers either, in the sense that we have no sense, from a published
article, how the writing was done. The published version looks
so smooth, so linear, so polished, even when it is barely
comprehensible. Published writing makes it seem as though the
research or teaching that is being reported was accomplished
easily and linearly, in the order in which it is written up in the
paper. The published version also makes it seem as though the
writing process flowed easily for the author. The impression this
creates for novice researchers and writers is first, that they should
not write about themselves; second, that they will never be able
to live up to these professional standards of researching and
writing. Additionally, the impression this creates for novice
scholars who write in English as a second language is that their
English will never be good enough, and that by definition, native
users of English can write well.
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None of this is true, of course. A piece of published writing is the
final stage of a long complex process. The published versions of
most writing gloss over much of what is interesting in the life
and writing of a language educator—the hardships, the struggles,
the twists and turns, growth over time, the insights and wisdom,
the processes of writing; all this is hidden. Career trajectories are
not linear and smooth; most people struggle hard to become, and
continue becoming, language educators. Moreover, writing, for
most people, is not easy. I learned the hard way, first-hand, many
times, how difficult it is for some people to write, whether they
are writing in a mother tongue or a second language. I thought
as I grew older, gained experience in writing, that it would get
easier, but I guess not: A personal article on my own language
learning experiences in Japan took me three years to complete
(Casanave, 2012), yet by reading the article, you would never
know this. This personal writing should have been easier, I
complained to myself for the several years I suffered through
this writing.
But personal narratives are hard to write, at least to write well.
Authors have to have a reason to write them, beyond just telling
a story (Bell, 2002). Why is the story important to someone besides
yourself (or your immediate family, if you are writing a memoir)?
What will your tale tell a reader that they don’t already know,
that they should know, that might reveal to naïve novices the
challenges in the lives of a professional language educator, that
might change or enlighten them in some way? And then there is
the issue of privacy, and of personally sensitive topics: Will what
you write today embarrass you tomorrow? Or next year? Or in
10 years? Even the most personal of narratives in the academic
pieces I have read (and written) withhold secrets. Finally, personal
narratives are difficult to write because good writing of any kind
(that is clear, beautiful, engaging, page turning, accessible yet
rich…) requires great effort, sometimes many drafts. Even as a
native user of English, I find it difficult to write well, and my
published personal writing has posed more challenges for me
than my more conventional academic writing.
Even though constructing well-written narratives of our lives as
language teachers and researchers might be difficult, this is not a
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reason not to write and share them. If nothing else, writing and
sharing narratives of our lives as teachers and researchers will
convince others and ourselves that they and we are not alone.
Teaching can be a notoriously isolating profession; we need all
the connections we can forge, both within and across cultures.
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The Role of Context in
Comprehension
Z. N. Patil*
(znpatil@gmail.com)

Kiran Patil*
(kiran.info@gmail.com)

Language is a key to communication. It works as an instrument
in the communication process. Therefore, language skills are
essential for any communication to be successful. Language skills
include receptive skills and productive skills. Listening and
reading are receptive skills, while speaking and writing are
productive skills.
When authors write books or speakers deliver speeches, they use
language creatively. This process requires an author or a speaker
to employ their productive skills. The language produced is then
delivered to readers or listeners in the form of a book or a talk.
The author and the speaker are called ‘creators’ or ‘senders’ of
messages encoded into language.
When a reader reads a story or a listener listens to a speech, they
receive messages expressed in novel ways. So, the reader and
the listener are called ‘receivers’ of messages dressed in language.
The receiver then processes this language. This processing helps
them understand the meaning of what is being said or left unsaid
by the sender. This process employs the receiver’s interpretive
skills.
There are many situations in which we utilize our receptive skills
specifically for a reading purpose. Reading a story, a newspaper
article or a script of a play are some ordinary examples. Similarly,
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there are many situations in which we employ our receptive skill
of listening. Listening to news on television, to a debate or a
speech delivered by a celebrity are instances of exercise of the
receptive skill of listening.
The four language skills are important. Therefore, when we learn
a new language, we must develop all the four skills. Usually,
most learners begin learning a new language with the help of
receptive skills and gradually start practicing their productive
skills. Remember, extensive practice of receptive skills leads to
improvement of productive skills. In short, the linguistic inputs
that we receive through listening are stored in our minds for later
use. This language is essentially utilized at a later point in time
to produce new messages expressed in novel combinations of
language elements. This reiterates the fact that one must first be
a good listener or reader before one becomes a a good speaker
or writer. That is why they say that a good writer must be a good
reader first and a good speaker must be a good listener first.
No doubt, speaking and writing skills are important. However,
we cannot ignore the importance of reading and listening skills.
The better you receive ‘new language’, store it and process it
appropriately, the better you ‘create’ new language. Needless to
add, the better you create your language, the easier it is for you
to convey it to your addressees. This helps them to interpret it
easily and effectively. This facilitates successful communication.
When a speaker or writer says something about people, places,
objects, processes, events, situations, etc., s/he creates a specific
context. The context may be explicit or implicit. Subsequently,
listeners and readers reconstruct a context from what they hear
or read. This process is called ‘reconstruction of context’. It
depends on many factors. Therefore, many times it is convoluted
and complex. If the sender fails to provide clear, complete and
comprehensible context information in his/her message, the
message can have multiple meanings. In such situations the
receiver often misunderstands the message or interprets the
message in a way that there is a mismatch between speaker’s/
writer’s intention and listener’s/reader’s interpretation.
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There are different types of context: physical context,
psychological context, and linguistic context. Physical Context
relates to the activities that we perform. It illustrates the activities
that are performed, the place where and the time when those
activities are performed. As example, the sentence “I read a book.”
offers information about the activity performed. However, the
place and time information is missing from this sentence. On the
other hand, the sentence “I read a book at the library every
afternoon” has clearer contextual information. It instructs us
about the activity performed (reading a book), the place where it
is performed (the library), and the time when it is performed
(every afternoon).
Psychological Context relates to our past experiences, moods and
emotions. All of us have both pleasant and unpleasant
experiences. These experiences influence the way we reconstruct
the context presented to us. As the saying goes, if you have been
bitten by a snake, you would be frightened by the feeling of a
rope touching your legs the next time. On one hand, our
unpleasant experiences prepare us to avoid going through the
same experiences again. But, sometimes it rather unnecessarily
influences the way we interpret a situation in a more negative
manner. The opposite of this is true as well.
Linguistic Context or Verbal Context is demonstrated with the
language that accompanies a specific piece of text. It includes
the words, sentences, expressions, and other language clues.
Verbal context facilitates the way we understand a specific text.
There are three types of linguistic context. In backward pointing
reference, the context information is already provided to the
receiver. The receiver merely has to recall the context information
when the reference is stated. A simple example of this is when I
wrap up the narration of my story with a statement “This is my
story”. The sentence “This is my story” has a backward pointing
reference to the story I have just narrated.
In forward pointing reference the context information is yet to be
shared with the receiver. The sender keeps the receiver ‘on hold’
till the context information is provided. This “hold” can be
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intentional, for example to create a dramatic effect in a play. An
example of this is when I begin with a statement “This is my
story” and follow it by the narration of the story. The sentence
“This is my story” has a forward pointing reference. Since the
story is still not being told, listeners are being asked to be on
“hold” till the story is completed.
In outward pointing reference, the context information is not within
the text but outside of it. The sender assumes that the knowledge
of the context is already with the receivers. So, there is no need to
share it again. An example of this type is a ‘Two Minute News’
programme on television news channel. The news reader
announces “Sachin Tendulkar has hit another ton!” Here, the
news channel assumes that viewers already have the context to
this news and so there is no need to share it again. Therefore, the
news is not surrounded by much context. Even with that, most
of the viewers can easily understand what this headline means.
However, imagine an American businessman who is on a short
visit to India watching the same TV channel. He does not have
background context. So, he will surely have difficulty
understanding what this news headline means. Therefore, he
must gather background context to understand the news. Only
then could he understand the news. He may even have to get
help from others to fully understand the news.
Contextual information is an essential element of listening
comprehension as well. If the context information is not clearly
provided the listening becomes ambiguous. So, quite often the
conversation is difficult to follow. Let me share one of my
experiences during my stay in Japan. This was when I attended
my Japanese friend’s wedding. While I was having a talk with
my other friends, I overheard a conversation. It was between two
Japanese women. This was what I heard:
Yukiko San : Did you like it?
Shida San

: Yes, of course. I enjoyed it a lot.

Yukiko San : Would you like to go for it again?
Shida San
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What do you think Yukiko San and Shida San were talking about?
Your guess is as good as mine. They may possibly be discussing
any of the following things:
1.

An adventure ride

2.

A vacation trip

3.

A movie

4.

An evening walk

5.

A ballet dance

On another occasion, I heard the following stretch of conversation
between Mrs. Joshi and Mrs. Pathak. Let me give you some
background information. I was waiting for the lift on the tenth
floor of a building in Mumbai. When the lift door opened and I
entered the lift, I saw two women and heard them talking about
something. I had no clue as to what they were talking about. I
believe they had begun talking right on the first floor, perhaps
even before they entered the lift. When I entered the lift on the
tenth floor, this is what heard:
Mrs. Joshi

:

How did it go?

Mrs. Pathak

:

Not too bad, but I am glad it’s over.

Mrs. Joshi

:

Was it the last one?

Mrs. Pathak

:

Yes, for the time being.

What do you think Mrs. Joshi and Mrs. Pathak were talking about?
Were they talking about a delivery, extraction of a tooth, an
interview, an examination or something else? Is the context clear
to you? Will there be only one correct interpretation in the absence
of a context? If not, why?
Contextual information or shared knowledge plays a crucial role
in comprehension. During listening and reading, we regularly
encounter unfamiliar words. But, how many of us rush to a
dictionary every time we meet an unfamiliar word and how
often? The obvious answer is – not all of us and certainly not
every time. Even though comprehension is a difficult process,
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we don’t always refer to the dictionary for all unfamiliar
words. Over-dependence on a dictionary slows down the
comprehension. An easier approach is to use context information.
We must make use of words, expressions and sentences
surrounding a particular unknown word. These cues help us to
guess the meaning of that unknown word. Quite often the guesses
we make are close enough to understand the central idea.
Let us look at this paragraph and try to figure out the meaning of
a no-sense word. We will look at the paragraph one sentence at a
time to arrive at the meaning of this no-sense word:
We see many international travellers buying zreastras from Duty
Free shops inside departure and arrival terminals at airports. They
buy zreastras for themselves or as gifts for their friends and
acquaintances. In the past, zreastras were available in attractive
and luring packets. These days, zreastras are available in packets,
which bear horrifying pictures, because World Health
Organization and governments have made it mandatory
for zreastra manufacturers to have such terrifying pictures
on zreastra cartons. Millions of people across the world are
addicted tozreastras though they know zreastra consumption is
injurious to health. However, becausezreastra packets bear a
statutory warning that zreastra smoking is injurious to health,
that it causes cancer, especially lung cancer, it is a good sign that
the number of smokers is decreasing.
The first sentence does not give us any clue to the meaning of the
non-sense word ‘zreastra’. However, as we proceed, the word
begins to reveal its meaning little by little. Towards the end of
the paragraph, we can successfully figure out the precise
contextual meaning of the word.
Thus the role of context is vital in a communication process,
especially in communication, in encoding and decoding,
especially in comprehension. As intelligent and experienced
listeners and readers, we listen to words and read words; we
also listen and read between words and beyond words. In doing
this, context facilitates the process of interpretation.
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Short Stories in EFL Classes
Tirtha Karki*
(gkarki15@gmail.com)

Background
Recently, I visited a private school of Itahari and discussed with
English teachers of that school, their problems of teaching English.
Many of them reported that they were having trouble in engaging
students to write a story. And, they suggested incorporating story
developing activities in an upcoming training. I was
overwhelmed by the situation. Thus, I started to explore the
activities which enable the learners to create their own stories
easily. In the training of English teachers of that school, for
teachers from primary to secondary level, I delivered some
sessions on engaging students to generate short stories. I offered
them some activities which are useful to involve learners to
develop short stories. Later on, when I discussed with the
teachers, they stated that the activities worked effectively with
their learners. Therefore, here, I have attempted to collect some
activities which may be useful to engage the learners to generate
stories collaboratively. These activities, I suppose, can be useful
in your class as well.

Introduction
Literature has been the most important resources in language
classroom. Almost all language teaching programs have
incorporated literary texts in their syllabi as they offer valuable
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authentic resources. In this respect, Collie and Slater (2009, PP.
3-4) mention that literature is used in language class because it is
valuable authentic material; it enhances cultural and language
enrichment, and it fosters personal involvement. Similarly,
Littlewood (2000, as cited in Pardede, 2011) argues for using
literature in EFL classes saying that:
A major problem of language teaching in the classroom is the
creation of an authentic situation for language. All language
classrooms, especially those outside the community of native
speakers, are isolated from the context of events and situations
which produce natural language. Literature can overcome this
problem because, in literary works, language creates its own
context. The actual situation of the reader becomes immaterial
as he or she looks on the events created by language. These events
create, in turn, a context of situation for the language of the book
and enable it to transcend the artificial classroom situation (p.
179).
Therefore, it can be claimed that literature is an important source
in language teaching because it offers varieties of texts along with
culture aligned to it, that are useful in language teaching.

Short stories
Abrams (2008, p.295) defines short story as “a brief work of prose
fiction, and most of the terms for analyzing the component
elements, the types, and the narrative techniques of the novel
are applicable to the short story as well.” It shows that short
stories, as name suggests, are short. Regarding length of short
stories, Edgar Allan Poe (as cited in Abrams, 2008, pp. 295-296),
who is sometimes called the originator of the short story as an
establish genre, defined what he called “the prose tale” “as a
narrative which can be read at one setting of from half an hour to
two hours, and is limited to “certain unique or single effect” to
which every detail is subordinate.”From this discussion, it can
be concluded that short stories are brief in nature with single
effect having less detailed descriptions of characters and milieu.
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Why Short Stories?
Different genres of literature are used in language teaching
programs. Among them, short stories are very useful as they are
interesting, motivating and amazing to the learners. They
entertain the learners. They are very motivating which engage
learners successfully. In this respect, Wright (2000) mentions that
making and responding to stories is only way of being creative.
Stories offer new language, making it meaningful and memorable
which is a distinctive manifestation of cultural values and
perceptions. It requires reflection on values and culture.
He further argues that making and telling stories requires the
students to organize information into a cohesive and coherent
whole in order to communicate to other people, which develop
in the students a heightened sense and awareness of English due
to familiarity with sustained texts. They provide opportunity to
the students to reflect on own concern.
Finally he maintains that listening to the stories can develop
listening skills whereas studying and learning stories
contextualize language diversity in dialect, register, narrative
description, speech.
Thus, short stories are highly beneficial to the learners. They are
useful to develop all four language skills. Moreover, they are
equally helpful to aware learners with grammar, vocabulary and
language functions. They enhance learners’ imagination skill and
creativity. They are authentic materials which assist language
teachers to create meaningful context to introduce language.

Some activities to create short stories
This article is mainly concerned with some classroom activities
that contribute language teachers to involve learners for creating
short stories collaboratively. These activities are useful for
primary to secondary level learners. However, they may be
applicable to territory level as well.
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1.

Ten-word story
Levels: intermediate to advance
Language:vocabulary, grammar (narrative tense)
Skills: writing and speaking
Time: 30 minutes
Preparation: none
Procedures:
 Write ten words on the board.
 Tell the learners that they are going to write a story on
the basis of ten words written on the boards.
 Allow them about 30 minutes to write a story.
 Have learners read out their stories in the class.
Note: present a model story yourself based on ten words if
the learners find it difficult. Once the learners are familiar
with this activity, they can be given only five words to create
a story.
Variation: it can be done in pair and group as well.

2.

Picture story
Levels: intermediate to advance
Language: vocabulary, grammar (narrative tense),
adjectives
Skills: writing and speaking
Time:25-30 minutes
Preparation: none
Procedure:
 Draw a picture of a person or animal.
 Tell the learners that they write a story of that person or
animal.
 Ask them to include: what is the name of the person?
How is he or she? What does he or she do? Where does
he or she live? Where did you meet him or her?
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3.

Allow every learner about 25-30 minutes to write a story.
(It can be done in pair and small group too.)
Encourage them to make their stories as interesting as
possible.
Ask every learner to read out the story. (If there is time
constraint, we can ask the learners to exchange their
stories with their friends. Or, we can paste their stories
on the wall and involve them in gallery walk.)

Chain Story:
Levels: intermediate to advance
Language: vocabulary, grammar (narrative tense)
Skills: listening and speaking
Time: 30 minutes
Preparation: arrangement of class in U-shape, V-shape or
circle
Procedure:


Arrange learners either in U-shape, or V-shape or circle.



Give clear instruction to the learners about the activity,
i.e. instructor begins a story with a first sentence and
asks the learners to continue the story adding one
sentence each turn by turn.



Begin a story telling a first sentence.



Ask learners to continue the story contributing one
sentence from each.



Provide opportunity to every learner to add a sentence.



Repeat the process if the story is not completed.



Facilitate the learners when they have a problem to link
a sentence.
Variation: This activity can be done in writing as well.
The same process can be followed in whole class or
group.

4.
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Levels: upper-intermediate to advance
Ages: teens; adults
Skills: listening; speaking; writing
Language focus: grammar- describing pictures; questioning;
narrating events
Materials:white board; marker pens.
Preparation: none.
Procedure:
 Draw eight rectangles on the board, with space between
each one.
 Invite student volunteers to come and draw one thing,
each in a different rectangle. They can draw whatever
they like – the drawings don’t have to relate- but set a
low time (may be 40 seconds) to show the drawing can
be simple.
 Explain that your students will work in small groups to
create a story using these pictures. Write or ask question
prompts like “who is in the story?” or “where are they?”
to help their imaginations. Explain that each story must
connect all the pictures together.
 Divide your students into groups of three and let them
invent their stories within a time limit.
 Each group stands by the board and tells the
story,pointing at the pictures as they do so; then ask the
student artists what they had in mind when they drew
their pictures (if anything).
This activity is derived from Simon Thomas (2009)
5.

Picture Story-two
Levels: lower-intermediate to advance
Language: vocabulary, grammar (narrative tense),
adjectives
Skills: writing and speaking
Time: 30 minutes
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Preparation: collection of pictures of different stories
Procedure:
 Divide the learners into four or five groups.
 Distribute a set of pictures to each group which are
randomly arranged. The set of pictures can be of one
story or of different stories.
 Ask every group to arrange the pictures and create a
picture story.
 Tell the students to discuss about the pictures and write
story based on them.
 Allow every group to read out their story.
6.

Jigsaw Story
Levels: intermediate to advance

Language: vocabulary, grammar (narrative tense),
adjectives, coherence
Skills: reading, writing and speaking
Time: 30 minutes
Preparation: cut out of a written story into different pieces
(number of pieces should be equal to the number of groups).
Procedure:
 Divide the learners into four/five groups of equal
numbers.
 Distribute different sections of a story to every group.
For this, select any story and cut it into four or five pieces
depending upon the number of groups.
 Ask every group to read their part of the story carefully.
 Regroup the learners. Every group should have
members from all previous groups so that there will be
the members who have read all the sections of the story.
 Tell each group to discuss about the story.
 Ask them to write complete story.
 Have each group share their story in the class.
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I have applied these activities in different trainings and English
Access Microscholarhip Program classes too. They involved the
participants interestingly. Even reluctant learners took active
participation. These activities developed confidence in learners
that writing story is not so complex.
For more story generating activities, see Wright (2000),
Storytelling with children and Thomas (2011), 12 ways of creating
stories with your EFL students.
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Growing as professionals: A
Need for Today in Teacher
Development
*Kiran Thapa

Introduction
Let me begin the initial stage of struggling phase of teacher
development drawing from my own reflection. One evening when
we all were sitting out at the porch surrounded by our relatives and
listening and replying their queries about us, someone pointed a man
approaching our house as the principal of one and only boarding school
of our hilly village. After exchanging the initial introduction, he inquired
about our educational background. And once he learnt that I’ve recently
taken my CBSE examination and for the time being sitting idly at home,
he was quick to offer me a job as a teacher in his institution. I was
speechless. I could not imagine how someone can offer me a job so quick
when I am hardly a school pass out. A school girl teaching school kids!
Can’t even picture myself as a teacher at such a young age. And when
my father stated the same reasons, he simply replied that my qualification
doesn’t matter. What counts is my Indian schooling and if he will have
a teacher with Indian schooling background in his institution, it will
definitely bring more children to his school. Hence to progress, he is
ready to recruit an inexperienced teacher with minimum qualifications.
This made me ponder, “Is it really the way a school progress?”
This question was still left unanswered after two years of this
incident. I had just completed my high school and was looking
for a job. And soon I got a job as a primary English teacher at an
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urban private school with no prior teaching experience and
expertise in the teaching field. To my surprise, I was asked to
teach grade four and five whereas other experienced teachers
over there had to teach even lower levels than mine. It could be
so because of my certificates and the name of the institution that
I represented. The school management seemed to ignore the
teaching skills, abilities and experience of a senior teacher and
thus replaced her with a novice teacher with no experience,
expertise or any teacher trainings. It was like the institution where
you graduated from vs. your teaching skills and ability?
Relating these two incidents of my life to teacher development, I
realized that the teachers’ real teaching skill and ability is always
ignored in front of the institution where we graduated from and
the kind of degree you have acquired. The experienced teacher
whom I replaced was a good one whereas I had to struggle a lot
in the first few years of my teaching career. My students
complained of my class being boring and predictable. I once
caught two of my students bunking my class and the reason for
bunking was my boring and ineffective class. This was a wakeup
call for me to have self-reflection. And that moment made me
realize that teaching skill and ability is more necessary and I felt
the dire need to grow myself as a teacher.

Teachers Professional Development: Drawing
Progress as Self- monitoring
With the time I transformed into being more experienced in the
teaching field and my hard earned lesson took its firm roots into
me when I learnt the concept of teacher development as a strategy
for school improvement. It’s not the institution whose name the
teachers bear but the skills and abilities of these teachers who
have with time sharpened their teaching skills and attitudes
through rigorous teacher development process that really makes
a school successful. In this regard, Way (2001) writes teachers
are the agents of change for students and for schools. She further
writes that “one key to improving schools is fostering teacher
development- professional growth opportunities in which
teachers develop their craft, shape schools practices, and build
NELTA ELT FORUM
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learning communities” (p.1). Hence teachers’ teaching abilities
and skills are the real reason behind a school’s growth. And
teacher professional development is a way for teachers to develop
themselves in terms of teaching techniques and knowledge about
what they should know like national curriculum, course
objectives, child psychology etc.
Today when I recap at my thirteen years of teaching career, as
some described in the narrative thoughts earlier, I realize that I
have changed a lot regarding my teaching strategies, students’
handling, classroom preparation etc. What caused the difference
then? It was the lessons that I learnt through the various training
programs, workshops during my job period and the experience
that I gained with my students during our regular classroom
teachings. Each day in each class with every passing moment I
grew professional as a teacher which today helped me to be a
better teacher than those of initial days.

Importance of Teacher Development
I was an inexperienced teacher with no trainings when I first
embarked on my teaching career. I was confident that my
schooling background was a firm base for my teaching career as
I was good in my subject matter. But I realized I was wrong within
the first few months of my first teaching job. My schooling and
good grades though helped me to get a better job, they did not
help me with my teaching. I tried to emulate my school teachers’
actions and words in my class, but each time I failed. And I failed
to realize that time, situation, and place had all changed. What
was right then for us might not be right and appropriate for my
students at present time. This led me to feel the need of teacher
professional development.
I was a teacher without insight at the beginning phrase of my
career. For me best teaching was the lecture method and lots of
written work for the students. But teacher professional
development allowed me to see my teaching job from a different
perspective. Soon my classes changed into child centered
classroom. My classroom teaching is now more curriculum and
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objective oriented. There’s more technology in my class
nowadays. And it’s now easier for me to understand the
psychology of my students and hence work accordingly. Thus
teacher professional development, I believe, provides a teacher
ample opportunities to grow which “as a result brings self
satisfaction which finally leads to positive impact on their beliefs
and practices, students’ learning and on the implementation of
educational reforms” (Reimers, 2003, p.19).
Hence teacher professional development has helped me know
what my students need from me and the best way of delivering
that in class which as a result has made an impact on my belief,
behavior and practices in the classroom. It allows us as teachers
to design our lesson plan effectively and accordingly prepare for
our class which will at the end turn into an effective class and as
a result it will strengthen our knowledge, skills and hence help
build on positive belief, behavior and practices. Teacher
professional development also plays an effective part in
implementing educational reforms and policies for quality
education. With the goals to increase students’ learning and to
improve both the students and the teachers’ performance, the
teacher professional development is considered a major factor.

Trends of T
eacher Education in Nepal
Teacher
Despite my hard work in the first year of my teaching career, my
students in large number failed in their first terminal exam. I
was depressed and the school authority too was shocked as they
had picked the best candidate with good schooling. So where
did we all go wrong? So I turned to an experienced teacher for
help. That phase of my teaching career was the moment to teach
me a lesson that teaching is more than your schooling
background, it’s about your teaching skills and experiences as
well.
Similarly the importance of teacher development is being more
specially realized in the pre-service teacher professional trainings.
Before starting teaching as a career, would-be teachers are now
attending courses or institutes where they could get the preNELTA ELT FORUM
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service teacher training and get sufficient exposure to classroom
teaching where they could apply their learnt theories in practice.
Thus the trend of attending pre-service teacher training is
growing as well as the trend of demanding and recruiting
qualified teachers trained in pre-service teacher training centers.
Now such teachers are more preferred at better institutes for the
jobs.
Future teachers preparing for primary level teaching career are
now generally trained in all general subjects like English,
Mathematics, Science, Social etc because more schools are
adapting to Montessori school system which demands a teacher
who is perfect in all these general subjects. However, future
teachers seeking jobs in higher levels are made the expert in one
particular subject of their choice. Their course is designed to make
them perfect in the content knowledge of one specific subject
along with the classroom techniques and adolescent
development.
Now more importance is given to the practice teaching in the
pre-service teacher trainings. For the first few years, they are
made familiar with the theories, teaching strategies, instructional
materials, child evaluation and psychology etc. and during their
last months they are sent to different schools to apply whatever
they have studied in those years into their classrooms and gain
practical experience. They are guided by the teachers who help
them to plan the lesson plans according to the demand of the
content and the students.
Nowadays the relationship between the schools and the preservice teacher training institutes is increasing and this increasing
relationship is also one of the reasons behind the growing demand
and need of pre-service teacher trainings. Such institutes have
collaborated with different schools and at the end of successful
completion of their trainings, they place their trainees to those
schools for jobs which is now an added attraction for the future
teachers or to train their untrained or inexperienced teachers for
quality education.
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Challenges and Limitations of Pre-Service Teacher
Training of Nepal
Pre-service teacher training courses and institutes of Nepal, since
their inception, are facing challenges and have limitations of their
own despite their success. Some of them are: the trainees and
their background both social and academic is a challenge for the
pre-service teacher training institutes because they even enroll
trainees with minimum qualifications or even those who have
poor academic performance in their chosen subject field. Another
challenge was to make such trainees perfect in the content
knowledge and classroom pedagogies along with the use of
instructional material. Making trainees more flexible in their
teaching methods and with the students inside and outside the
classrooms representing different socio-politico-cultural
background also proves a challenge for such pre-service teacher
training courses. I remember the days when we were doing our
micro teaching practice at college. We were twenty from different
schooling and cultural background. We all conducted our initial
classes in our own ways. Some were very rigid with their lesson
plans; some were completely teacher centered; some were more
than necessarily open and jolly in their class with the students.
With these differences in our teaching styles, the trainer had a
tough time making us see his point in being child-centered.
For our practice teaching, we were given only one period a day
for a month. I was too given a class for a month, but not regular
classes. I was given classes before the regular school hours where
the attendance of the students was not compulsory. Hence each
day I had varying numbers of the students in my class, which
didn’t give me much chance to learn from my practicum as I
never got a chance to test my students on regular basis to know
whether my classroom strategies are working or not for them.
And during my training period, I did not get the second
opportunity for practicum. Rest of our training period went in
attending theory classes. Therefore giving too much emphasis
on the theory and little on practicum by the pre-service teacher
training institutes is another challenge faced by the pre-service
teacher education. Though the course design demands more
NELTA ELT FORUM
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emphasis on practicum, few institutes fail to do so because of
funding, lack of proper infrastructure or the managements’ belief.
Such factors play a vital role in the implementation of practicum
during the training period. Practicum is a platform for student
teachers to bring their theoretical knowledge into practice.
Factors like lack of sufficient funding, proper infrastructure and
availability of enough and latest instructional materials is also
one of the major challenges faced by the teacher education
training institutes. This problem is mainly observed in the
government owned institutions as they have more numbers of
student teachers enrolled in their programs because of low fee
structure, but they lack proper building or classrooms to
accommodate such a large number of student teachers. Their low
fee structure whereas attract more student teachers towards them,
it at the same time causes them financial barriers as low fee results
into little or almost no funding for the program.
Poor curriculum of some of the pre-service teacher training
courses also results into a challenge. Today’s classroom demand
is technology-based teaching learning activities. My students of
present day classroom have outrun the flannel board and flash
cards method. They demand power point presentation, movies
or audios for classroom activities. And these are what I was not
made familiar during my training hours. I was taught about the
use of chart papers, flannel board etc. Hence the course designers
have failed to bring connection between their course content and
real classroom demand. This results into the failure of their
trainees in the real world. The student teachers during their actual
classroom teachings find that what they have learnt in their
training period is actually not applicable. It happens because of
the poor curriculum of the training course where there is no
involvement of teachers. Regarding this Reimers (2003) says
“more efforts need to be made to involve teachers in the planning
and design stages and to promote their roles as both subjects and
objects of reforms” (p.54). Thus according to her it’s the teachers
who are the subject of the teacher education programs and again
it will be them who would be facing the real classroom world
after their trainings which makes them an important factor for

116

NELTA ELT FORUM

the
success
program.

of

any

teacher

education

Conclusion
In the nutshell, teacher development is the continuous life long
process which begins with the pre-service teacher education
program and keeps going on until the retirement of a teacher.
Teachers with pre-service professional development trainings
have positive belief and practices which leads to better and longlasting students’ learning and academic achievement. This creates
a positive impression on the community or the society, and finally
resulting into the long term success of the school. Thus in order
to succeed in the long run, the school management needs to focus
more on their teachers’ professional development.
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A Proposal for Instituting
EL Teachers’ Support
Mechanism in the System of
Education in Nepal
* Dinesh Kumar Thapa
“Doing the same thing over and over, yet expecting different
results is the definition of insanity.”— Albert Einstein
This paper proposes for initiating ELT reform in Nepal through an
intervention in the teacher support mechanism in the system of
education. It attempts to create a deliberate discourse among ELT
stakeholders and the academia for the provision of English language
teaching support center in the educational system of Nepal. Arguments
for this are made to advocate for enhancing professionalism of the
Nepalese teachers of English, and, ultimately assuring improvement
in the teaching and learning of English in the classroom. While doing
so, perspectives and justification for the proposal have been drawn from
areas as diverse as classroom practices to the demands of education in
the 21st century. This paper envisions to making English language
teachers more accountable to effective ELT reforms and quality
instruction in the schools, an agenda that is rightly in high demand in
the contemporary educational discourse of Nepal.

Keywords
Teacher development, professionalism, ELT support center,
medium of instruction, supervision, ELT reform
It is a common wisdom among educators working in the field of
teacher development that, teachers, young and old, new and
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established, should be given the time to develop, to share and to
train in order to meet the needs of the evolving generation of
students. Therefore, every country/ state has set up departments/
agencies to support, to train and to supervise teachers, so that
students are educated in the best possible ways along with the
goals and spirit of education.In Nepal as well, Ministry of
Education and its departments and line agencies; different
Universities and their teacher education departments, Nongovernmental institutions, teachers’ professional organizations,
and so on are involved in one way or another in the preparation,
training and monitoring of teachers, including English language
(EL) teachers. However, a layman experience at the receiving end
of educational service delivery suggests that the existing teacher
support and monitoring system is inadequate and inefficient in
many respects.
The Nepalese system of education has entrusted the responsibility
of teacher support and supervision upon National Centre for
Educational Development (NCED) through its Education
Training Centres (ETCs) and Teacher Trainers (TTs), and District
Educational Offices (DEOs) through their School Supervisors
(SSs) and Resource Persons (RPs)/ Resource Teachers (RTs).
These authorities are supposed to design and implement
programmes for in- service teacher development, and monitor
teachers’ classroom performance (Education Regulations, 2002).
However, the practice so far shows that there is a desperate
neglect regarding teacher support and guidance. In this
connection, CERID (2003) found that teachers in both institutional
and community schools show their grave concern over the lack
of supervision of their work, and a decline in the support they
receive from the responsible authorities. Supporting this claim
further, NCED (2006) categorically states that the transfer rate of
primary teacher training in Nepal is 50%, and argues that the
major hindrance for such a condition is due to the lack of a proper
mechanism for monitoring and evaluation of teacher performance
at the classroom level. It has also pointed out that so far Nepalese
teachers, including EL teachers, have not been enabled to cope
with the rapid changes in the classroom practice.
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A cursory observation of the teacher support practice at present
reveals several oddities. The RPs as such are overburdened with
administrative activities, and, in most cases, they have practical
limitations to support teachers. Similarly, the provision of Roster
Teachers at each school cluster is also marred with ineffectiveness,
and this mechanism, too, has also been no more useful than a
formality show. Likewise, Head Teachers (HTs) also do not have
the required time to devote to teacher support activities as they
are also full time teachers, and in general they lack expertise for
effective strategies and tools for the same. When courses,
textbooks and pedagogical innovations are implemented from
the central agencies, such as Curriculum Development Centre,
teachers even do not get the information on time. The existing
strength and capacity of NCED also seems inadequate to support
teachers in practical terms. Because trainers in NCED system are
responsible only with training teachers; because they do not
supervise and assist teachers on the spot; and because trainers
there are trained in the ‘top- down’ supply model and are
appointed from classroom- teaching independent context, a valid
suspicion arises that they do not possess adequate ‘teaching
sense’, and, so, cannot support teachers in practical terms. Indeed,
appointment of such trainers was made as cadres with the mission
to train in- service teachers for long- term (10- month) purposes
at the time when there were no departments of education/ ELT
in the Nepalese universities. More importantly, as ELT needs and
innovations come in place in no time, there is ever an urgency of
more efficient teacher support mechanism.
At present, the government has been implementing Teachers’
Professional Development (TPD) programme starting from the
year 2009 with the vision to update teachers through 30- day long
refresher training in five years (MOE, 2009: 38-42). These TPD
events are purported to cater for the day- to- day classroom needs
of the teachers. However, experience from the field suggests that
there is an utter lack of ELT resource teachers at the TPD training
hubs, on the one hand, and the training packages throughout the
training hubs seem just a reproduction of contents from
methodology courses lacking the contextual diversity of different
classroom needs, on the other. Assuming the very trend in
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practice, it is next to impossible to expect a visible impact of TPD
in EL teachers’ professionalism and improvement in the teaching
and learning of English in Nepal. In the lack of specialist support
for teachers, there is now a higher possibility of stagnation rather
than innovation in ELT. An indicative case for the same is
reported by Pun (2013), in which in a TPD event, a teacher who
had wanted to be able to teach English through pictures ended
up practicing a case- study writing format. Pointing to a similar
dismal situation, Shrestha (2012) comments that both the existing
pre-service and in-service training systems need a thorough
reform (p. 41) as they have contributed for making teachers
develop more a native attitude than an innovative one. From an
ELT educator’s perspective, continuation of TPD in Nepal as such
will be no more than instilling apathy and frustration in the
teachers, which can even germinate a feeling of resilience to ELT
innovations. These practical concerns, therefore, imply that there
is a need for change in the teacher support mechanism in Nepal,
and it is more pinching for ELT.
The EL teachers in Nepal who are at the front of delivering the
fruits brought about by the capacity of the English language are
themselves caught up with several day- to- day practical issues.
ELT challenges and innovations come in place day-by- day: one
day it is reform in assessment; next day it is teaching for
independent reading; another day it is using reference materials;
next, employing information communication tools (ICTs),
teaching English for jobs, creative writing, task-based ELT and
so on. Therefore, it is time all concerned people gave a serious
thought to create a robust professional support mechanism for
EL teachers, which would be radically unlike the hitherto headcount system of supervision, and which, in visible terms, would
work for empowering, sharing and cooperating with teachers for
successfully discharging their every bit of duties to producing
excellent future citizenry, and making them accountable for their
results of teaching. In other words, we are in dire need of
materializing such a support mechanism which would work with
EL teachers to transform our classrooms in practical terms.
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It is a common observation that our classrooms display traits of
stagnation in terms of delivery, resources, interaction and modes
of learning, even if almost all teachers are supposed to have been
fully trained (DOE, 2012). However, studies, as well as
commonsense wisdom, affirm that classroom interaction is the
single most determinant for effective EL learning. Interventions
through audio- video texts, communicative courses, project- work
oriented textbooks, better infrastructure and so on depend
exclusively on how the teacher and the learners interact with them
for achieving language learning goals. Here lies the urgent need
for teacher support to materialize these innovations. One can
collect evidences even from a causal meeting with EL teachers
that they are desperately looking for a sustainable support for
their professional development and quality teaching. As English
is a language as well as a subject in our schools, EL teachers have
concerns and issues quite different from other subject teachers.
Teachers would like to employ newer teaching techniques; they
want their classes to have been observed and feedback given.
However, even during decades of their teaching years, they do
not get such a support at all. Then, it is natural for them to feel
that there is not any agency from whom to seek assistance for
comments and improvement, or to share innovations. Indeed
teachers want to know how well they are doing, and how they
can improve their classes, but the current system does not provide
for this. This is the reality of Nepalese teacher support mechanism.
This very defunct support system is responsible for the low
quality of English language teaching in Nepal.
Reform in the existing teacher support mechanism is also felt
urgent from the perspective of ELT innovation and sustainability.
An innovation, whatever form it be, involves a change, and the
change requires on-the-job support for its implementers. Whether
it is integrating technology or improving classroom interaction,
teachers can make meaningful changes only if they get practical
support where it matters most, and it is usually in the classroom.
Regarding the imperativeness of a support mechanism to sustain
innovation, Traver, Moliner, Llopis & Candela (2012) opine that
an innovation in education requires well-managed, studentcentered classrooms with a cause-effect support to teachers
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connecting to what teachers are or are not doing (the cause) with
what students are or are not doing (the effect) (p. 25).
Similarly, contemporary discourses on ELT innovation, such as
learner centered- constructivist pedagogy, critical language
pedagogy, project/ task- based pedagogy, guided perception,
learning as doing, construction of knowledge- skills, online
language learning, etc. demand for a rigorous teacher support
mechanism. Some of these innovative ideas and practices have
also been implemented in the classroom, yet with a very dismal
result. Indeed, we are yet unknown about the joys and pains of
Nepalese teachers of English regarding their struggle to bring
about innovations. In this regard, White (1988) indicates that
innovations tend to result in an increase in teachers’ workloads
in preparation, planning lessons and materials, in the classroom,
after the lesson in addition to the reality of day-to-day teaching
pressures (p. 114); there is yet not any reliable support mechanism
for the Nepalese EL teachers to soothe these problems. Elmore
(1996) has also pointed out that a change in the core of teaching
entails change in structural arrangements of schools, such as, the
physical layout of classrooms, student grouping practices,
relations among teachers in their work with students, as well as
processes for assessing student learning and communicating it
to students, parents, administrators, and other interested parties.
Finch (2001) further implies that an intervention in the normal
teaching condition creates an unpredictable pattern, and the
repercussions may emerge beyond the teacher’s capacity to tackle
them. Therefore, a reform in teacher support mechanism is
deemed urgent in order to ensure that the devised ELT reforms
really get realized into each and every class as deemed of. Support
for teachers at the classroom level plays a significant role in
facilitating the implementation and sustenance of ELT
innovations.
Similarly, concerns regarding the relevance of education in this
technology- driven age also demand for a well- resourced teacher
support mechanism at place. The intense proliferation of media
and technology, rise of literacy, expansion of cities and markets,
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greater international communication, etc. have impacted
enormously on the way we do in classrooms. The present day
Nepalese public is aspiring for more tangible learning outcomes,
and this has in turn made teaching profession more challenging
and more demanding. Teachers of English feel even more
pressure at present. A teacher support intervention, therefore,
has to enter the classroom in essence, and it should be visible
with a change in teacher behavior, such as a teacher ensuring
individual attention to students; offering maximum input through
different media; designing the lesson with a variety of activities,
tasks and projects; handling learning support resources;
maintaining regular and formative assessment, and most
importantly, teachers themselves getting a continuous support
for these all. Therefore, it is high time policy makers and educators
took away the dreaded ghosts in the name of teacher training
and supervision, and devoted themselves from the deep of their
hearts and minds to supporting teachers. Similarly, the concern
of making a learner a lifelong learner also demands an innovative
intervention in the teacher support mechanism. In this connection,
Cope & Kalantzis (2009) regard that teaching in this century is
not about skill and competence; rather it has now got the aims to
creating a kind of person, an active designer of meaning, with a
sensibility and openness to differences, change and innovation
(p.175). Teaching at present, therefore, demands ‘adaptability’
as the major goal of education, and, hence, ELT. Now, we have
the challenge to avert the commonly held perception that when
it is done with school, it is done with learning as well. Now,
teachers have the responsibility to train learners about how to
continue learning without a teacher; about how to differentiate
between skill and knowledge; about how to convert book learning
into usable skills and so on. This is the idea of making an EL
learner a lifelong learner. Working in consonance with this line
is not an easy job. Learning for the 21st century world demands
inquiry, projects, technology embedded classroom, collaborative
learning, criterion referenced assessment, differentiated
instruction, and so on. The 21st century students do not need to
acquire knowledge just for the sake of acquiring it; they need to
do something with it. In order to cater for the presses of education
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for the 21st century, the first reform needs to be made in the
pedagogy, and for the same goal we need to reform the existing
teacher support mechanism. We must change the course restricted
ELT; we must change the too short (40 minutes a day) classes,
again with only teacher talking throughout; we must start
differentiated instructional model of teaching, maximize input
and interaction for enhanced learning, and so on. These simple
but lasting innovations demand a reformation in the entire
components of ELT pedagogy, including teacher support
mechanism.
Likewise, the hotly debated but coolly accommodated concern
for English as medium of instruction (EMI) in Nepalese schools
also demands for a close and at- the- doorstep model of teacher
support mechanism. Now, English has transcended through the
entire level of schooling in Nepal. Whatever reasons and
motivations there be (for example, economic, hegemonic,
intellectual, sociolinguistic, communicational motivations), EMI
has created a new space for discourse in the entire pedagogical
structure in Nepal. Despite some criticisms against EMI, such as,
it causing a brain fag; making children crammers and imitators;
disabling them for filtrating their learning to the family or the
masses (Gandhi, 1933 etc.); children forgetting their own ethnolinguistic identity (Phyak, 2010); it causing low-level of
knowledge about the subject studied, excessive consumption of
time, feelings of alienation and separation, and the least amount
of participation in the classes (Arslantunali , 2011: 193); EMI has
surfaced from the institutional schools into the urban community
schools, to further to rural settings. The apparent phenomenon
that even parents from lower social- educational strata are ready
to pay for learning English seems strange as to why people in
Nepal are willing to sacrifice the government sponsored free
education and go for paid English medium education. This is a
big issue for debate. This situation implies that the demand for
more English is growing by leaps and bounds. Here lies the
necessity for a strong and resourceful EL teacher mechanism in
the system of education. As teachers, who were by terms
appointed for teaching in the vernacular/ Nepali medium
schools, they are now under enormous pressure to deliver lessons
NELTA ELT FORUM
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through English, and it must be a serious issue especially in the
junior classes where language amounts for most of interaction
and students’ achievement. Education in English in ESL/FL
context is one in which teachers need to support learners both in
linguistic and conceptual areas. In this regard, if Davies, et al.
(1994) as cited in Awasthi (2009, p. 199) is of any indication of
the pathetic level of English among teachers in Nepal, we cannot
remain mum a while at the need for creating English language
teaching support mechanism for the crucial role of helping
teachers improve their linguistic and pedagogical skills; assisting
them have a vision and plan to shift their medium of instruction
and assisting them design strategies, resources and preparations
for innovation. We are at the right time to think and to start ELT
support centre to help teachers boost up confidence and
competence for delivering content knowledge and language skills
in EMI classrooms. Then only can we expect sustainable reforms
in ELT in Nepal.
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Culture and Language
Learning
*Stephanie Lerner
A few years ago, I stumbled upon a video clip of comedian
Andrew Kennedy. He was talking about his experiences of being
raised biculturally and he was hilarious! Here is a link to the
clip if you’d like to check it out for yourself @ https://
www.youtube.com/watch?v=RgfPMCwf7BA. So, Mr. Kennedy
got me thinking about the importance of addressing culture in
English as a Second or Foreign Language (ESL/EFL) classes.
Why is it important, you might ask? Well, we, as human beings,
are hardwired to process language in the context of
culture…which means that there simply is no language without
culture…nor is there culture without language, for that matter.
Culture is defined by the Merriam-Webster dictionary as the
beliefs, customs, arts, etc., of a particular society, group, place, or time,
so imagine trying to become a totally fluent English speaker with
no knowledge of vocabulary words such as Christianity, jeans,
or hamburger- all words that describe various aspects of Englishspeaking culture. Likewise, imagine a group of people whose
culture involves no language, no type of communication- it does
not exist. All cultures communicate their beliefs and customs
through some type of language. Thus, the two are so closely
intertwined that to teach language without addressing culture
leads to a huge hole in the language learning experience.
Having been involved in both public and private language
education for the last twenty years, I’ve often experienced the
link between culture and language- sometimes purposefully and
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other times without awareness. For me, I probably spent most
of the first 8 years of my education career being oblivious to the
importance of culture in language learning. During this period
in my career, I taught students in a town close to where I grew
up so culture faded easily into the background since there were
so few students outside our mainstream culture. Then I moved
to Africa and the importance of culture in language learning
became something I witnessed, learned, taught, and thought
about every day. It began when I had to learn Mozambican
Portuguese and realized that the reason Portuguese language
acquisition was so hard for me was because much of the
vocabulary referred to aspects of Mozambican culture, a culture
about which that I knew almost nothing. Later, with my own
adult Mozambican EFL students, I started a weekly English
Culture Club group. We met in an empty classroom at our
teachers’ college during lunchtime to experience the Englishspeaking culture since many of them were learning English to
move to sub-Saharan English-speaking countries in Africa, such
as Tanzania or South Africa. And you might be asking at this
point, what exactly is English-speaking culture? Well, most
English-speaking countries today have roots in former Latin and
Germanic cultures since the English language is a Latininfluenced Germanic language. This history leads to many
present day similarities in each English-speaking culture around
the world. So, through the group experience, I was able to expose
the students to the
commonalities that
exist in Englishspeaking cultures,
thus making the
transition to or
understanding of the
English-speaking
culture smoother.
With these students,
I
created
a
curriculum guide
called ESL
for
Beginners Culture
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Explorers. This guide is full of engaging and fun activities that
give students insight into the English-speaking culture. Here is
a photo of my Culture Explorers back in Mozambique…
After my experiences in Africa opened my eyes to the importance
of culture in language learning, it was always at the forefront of
my professional perspective. In fact, I currently facilitate a slight
variation of my Culture Explorers curriculum to help my Texas
students transition to the American culture as they learn to speak
English. For this group, I use my curriculum called ESL Survival
Skills, where we do weekly activities focusing on the cultural
values, laws/rules, holidays, and traditions of America and
American schools. Since my current students are all
“Newcomers” to the US from other countries, they really look
forward to and benefit from this cultural instruction about the
USA. Here is a photo of my Newcomer culture group room with
our
curriculum
guide and some
activity materials:
The main point of
these culture groups
is to supplement the
often stressful act of
language learning
with fun, relaxing
activities to help
students understand
the culture behind
the language they
are learning. Below are some of my favorite activities from the
curriculum guides, ESL for Beginners Culture Explorers and ESL
Survival
Skills,
which
can
be
found
atwww.bilinguallearner.com.
I use various read alouds with comprehension questions and
activities about transitioning to different cultures. In October, I
also use a fun Halloween passage to teach about this popular
American holiday. Additionally, we sing songs and play games
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to give them some exposure to the pop culture trends that
Americans grow up with such as CandyLand, Operation,
Monopoly, Go Fish, Twinkle Twinkle Little Star, and Mary Had
a Little Lamb, to name a few. Songs and games take up small
amounts of time and serve as great 5-10 minute relaxation
activities while exposing students to the American culture or to
the English-speaking culture in general. I also like to teach my
students about popular American or English-speaking cultural
ideas, such as the Four Steps of Conflict Resolution that many
public schools use. We also do lots of comparison activities where
they can compare their
home country with the
USA or another Englishspeaking
country.
Here’s a photo of some
of the books we use in the
read aloud activity:
I hope this article
encourages you to
address culture in your
EFL lessons, or if you are
already doing so, please
comment and share your ideas! Finally, the activities and
curriculum guides I use in my Culture Explorers and ESL Survival
Skills groups can be found on my website athttp://
bilinguallearner.com/. Just look around on the products page,
blog page, and resources page, and you’ll find lots of culture and
language resources. Happy Teaching!
(*Stephanie Lerner is the founder of Bilingual Learner which provides
teaching and counseling guides for ESL/EFL/bilingual learners.
Visit www.bilinguallearner.com for teaching/ counseling guides, weekly
free resources, helpful links, and fun downloadables. Follow and Like
Bilingual Learner on Facebook and Twitter to see our weekly posts on
developments in the ESL/counseling world and to receive our newest
free/low
cost
products! www.facebook.com/
bilinguallearn, www.twitter.com/bilinguallearn)
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Removing the Trainees’
Hesitation in Using English
during Training Sessions
*Ramesh Prasad Ghimire

Introduction
The spoken form of language is very crucial for any language
learner because language is a powerful tool for communication,
and most of human communication takes place through oral
medium. Despite this fact, many students, in English classes, are
very poor in spoken English. They feel fear in speaking English.
This problem is pertinent not only among the students but also
among some teachers from school to university levels in Nepal.
As a teacher and teacher trainer, I have been facing this problem
in my classes and training sessions for a long time.
Educational Training Center, Surkhet conducted a ten- day
professional capacity development training on English Medium
Teaching for Community School Non-English Teachers of Basic Level
(Grade 1-5) from 2070/07/04 to 2070/07/13. There were
altogether 50 participants and they were divided into two equal
groups. The participants (trainees) were the community school
teachers who were teaching different subjects at the basic level
using English as the medium of instruction. But unfortunately,
on the first day of the training, I found them so hesitant about
speaking English. They themselves could not use English for even
simple day to day communicative purposes. They were too shy
and lacked self-confidence in speaking English. How can a teacher
teach different subjects using English as a medium of instruction
without being able to use English for a basic communicative
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purpose? As a trainer, I found this to be a pressing problem.
Therefore I decided to carry out an action research in order to
make those teachers able to communicate in simple English.
First of all I tried to explore the causes behind the teachers’ fear
of English. I started probing the reasons behind their hesitation
about using English in the classroom and training sessions. For
this, I reflected myself; I looked back to my own experience of
learning English and recollection emerged regarding the barriers
that were prominent behind my own hesitation about using it.
Similarly, I had a discussion with the teachers and my colleagues.
I also consulted the Internet and other resources. From all these
efforts, I found that the teachers feel hesitant about using English
in the classroom because of psychological fear that English is a
difficult language to learn; fear of making mistakes; lack of
adequate knowledge about the English language and its basic
lexical chunks; less practice in using English, inadequate English
to English and the habit of using English and many more.
Therefore the action research was conducted to enable the trainees
to communicate in English fluently during training sessions.

Methodology
Both qualitative and quantitative designs were adopted to carry
out this research. The duration of the study in the first cycle was
of ten days. The Second cycle will be conducted in 2071 during
professional capacity development training on English Medium
Teaching for Community School Non-English Teachers. The main
tools for data collection in this research were the diary, interview,
and observation checklist.

Plan
I aimed at finding out the possible measures in order to boost up
confidence of the trainees in using English. For this I had a
discussion with the colleagues of the Educational Training Center,
Surkhet as well as I consulted the Internet and other resources
including the training manuals developed by National Center
for Educational Development (NCED) and other trainingproviding agencies. Similarly, I went through English Language
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Teaching (ELT) methodology textbooks and resource materials.
From all these attempts I found different techniques for enhancing
communicative ability such as a) teaching the basic language
functions b) teaching classroom language c) providing the trainees
with some lexical chunks and some basic vocabulary d) involving
the trainees in communicative activities, such as role play, hot
chair, think pair share, pen in the middle communicative drills
e) making them practice of English sounds f) providing
reinforcement and positive feedback g) using scaffolding during
conversation g) involving the trainees in peer teaching and
observation h) involving the learners in pronunciation practice
activities i) teaching communicative strategies. Among the above
10 strategies, I tried out only the first five (‘a’ to ‘e’ ) in the first
cycle.
Having decided on the techniques and strategies, I implemented
them in my sessions of the training conducted from 2070/07/04
to 2070/07/13. During this 10- day long training, my sessions
were on all the days except on the fourth day. I tried out the
intervening actions according to my plan and also went on
observing the effects of those actions.

Action
One of the intervening actions I tried with was the teaching of
some basic language functions to the participants. I introduced some
of the basic language functions to the participants, such as
‘greeting, introducing, making a query and thanking’ in one
session on the second day. I involved the participants in some
communicative activities. The responses of the participants were
observed minutely. I revised those language functions in my
subsequent sessions allocating 4-5 minutes in each session. The
participants were very excited to learn the language functions;
particularly they were interested in understanding the deeper
meanings of the exponents and the contextual factors that affect
the use of those expressions.
The second intervening technique was teaching of some of the useful
expressions that are used in the classroom, such as the expressions
associated with how to begin a lesson, how to end a lesson, how
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to maintain discipline in the classroom, how to encourage the
students for better performance and so on. I myself tried to use
those commonly used classroom expressions as much as possible
in my training sessions. In addition, I frequently revised them in
almost all my training sessions spending about 4-5 minutes at
the end of the session as a reminder. The participants remarked
that this was a kind of new experience for them. They said that
they had attended so many trainings on English language
teaching, but no any training in the past incorporated sessions
on classroom language. The participants had some difficulty in
pronouncing of some of the expressions correctly, but they had a
higher level of motivation in learning the expressions.
Providing the participants with some basic vocabulary and the lexical
chunks, such as ‘well…, ok…, yes…, I know…, please…, thank
you…, here you are…, hmm…, I see…, that’s great…, etc’. was
another intervening technique that was used in this research. Such
chunks were presented in some of the sessions as a refresher.
The participants enjoyed using the expressions among themselves
even during breaks.
Communicative activities, like hot chair, pens in the middle and
communicative drills were used in some of the sessions. The
participants were found to be enjoying hot chair very much. They
responded that communicative drills are more effective than
traditional imitation drills. But they did not seem to enjoy ‘pens
in the middle technique’ in comparison to other techniques.
Since some of the participants were having difficulty with English
pronunciation, some activities for pronunciation practice were
conducted in each session. The focus was given on practicing the
sounds of English. For this, techniques like minimal pairs, sounds
comparison, finding out same and difference and drawing the
organs of speech were used. Only the five sounds were practiced
in one day. The participants were found interested in
understanding the ways of making various sounds of English.
Some of the participants were more interested in drawing the
organs of speech showing how the articulators work in producing
various sounds.
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Observation
In most cases, actions and their observation went simultaneously.
What happened during the implementation of each activity is
already mentioned in the action section of this report. Since the
intervening techniques were used along with the regular sessions,
the participants felt that they were learning something new and
important for them. The participants were highly motivated to
learn what was provided to them as an input. I asked them why
they showed such an interest and they mentioned that the subject
matter was really useful and practical for them and for their
teaching. In some of the activities like hot chair and pens in the
middle, some of the participants were not found participating
actively. In my personal assessment, they were not active due to
their very poor proficiency in English. Some of the participants
were relatively younger and they were having university
education in addition to teaching. Such participants seemed more
active and extrovert than the adult participants who had already
left their university education and were involved solely in
teaching.
The responses of the participants, their feelings and reactions and
my own experiences were recorded in a diary. In addition, the
participants’ use of the spoken English was recorded in an
observation checklist. The participants were also interviewed on
different occasions using semi-structured interview schedule to
find out their feelings and ideas about the learning of English.
The observation checklist and the interview schedule are included
in the appendix.
The observation checklist was used to assess the participants’
spoken English. The observation was done in the beginning of
the training as well as at the end of the training. The participants
were made to make short presentations and their language
features were observed. From the observation it was found that
there was a gradual improvement in their spoken English. There
was some progress in almost all areas of spoken English, such as
clarity in expression, ease in speaking, naturalness, pronunciation
and accuracy. Interestingly, great progress was seen in the
participants’ level of confidence. The status of their English in
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the beginning of the intervention and at the end of intervention
is presented in the sample observation checklist in the appendix.

Reflection
Through my observation I found that poor proficiency in English
is not a sole reason behind the learners’/language users’
hesitation to use English. Lack of opportunity to use the language,
low level of self- confidence, lack of English friendly environment,
over emphasis on grammatical accuracy, psychological fear that
committing error in language is a kind of sin, etc. are some of the
major factors that inhibit the learners from using English in the
Nepalese context. I asked my participants why they feared to
speak English and their responses were like the ones I mentioned
in the lines before. Therefore, most of my intervening actions were
focused on in the direction of encouraging the participants to
use English without worrying too much about grammar or form
of language; rather they were focused on the intended meaning.
The reason behind teaching the participants some language
functions and classroom language was to provide the participants
with some basic expressions for day to day communication in
classroom and outside classroom context. I found that the basic
knowledge of language functions and classroom expressions
helped them increase their confidence dramatically. Similarly,
the hidden intention behind the use of lexical chunks was to help
the trainees to develop fluency by diverting their attention from
grammatical and longer stretches of sentences and also to provide
them with some ready -made expressions which are available
immediately without too much mental processing. The
participants’ basic command over some of the lexical expressions
helped them to use English for communicative purposes and to
maintain fluency in speech.
One of the major insights I got from my action is that creating a
‘win-win and no-lose’ situation is instrumental for helping
learners to use any language. By ‘win-win and no-lose’, I mean
no one loses in conversation linguistically and everyone wins.
None is wrong even if he/she makes serious grammatical
NELTA ELT FORUM
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mistakes. When the learners were convinced that making errors
is very natural in the process of learning a language, and their
errors would not be taken seriously; their linguistic contribution
in the communicative activities like ‘pens in the middle’ and ‘hot
chair’ was increased interestingly.

Improvements/results
From the first cycle of research I found the following
improvements in the participants:


There was some improvement in the way the trainee
teachers expressed something clearly in English.



In the beginning they felt difficulty in speaking English, but
after the intervention they were found to be speaking English
relatively easily.



The trainee teachers were found to be giving special
attention to the pronunciation of words and expressions after
the intervention. Before it, they were seen not giving any
due attention to it.



There was some improvement in the fluency as well as
accuracy in their spoken English.



The trainee teachers’ level of confidence was found to be
dramatically increased. They were seen to be using English
without any fear of committing errors.



They were found to be using appropriate classroom
expressions (classroom language) in their micro teaching
sessions.

Conclusions
From this action research it has been concluded that inadequate
proficiency in English is not the sole reason behind the
participants’ hesitation of using English; rather the lack of selfconfidence is the primary factor in it. Similarly, lack of basic
communicative expressions in the learners’ language competence
creates great difficulty in the learners’ fluent use of spoken

138

NELTA ELT FORUM

language. Therefore, the learners’ command over some basic
lexical chunks and vocabulary helps them in the easy use of
spoken language. When the language users have some command
over the sounds of language, they feel a bit confident in using
the language in oral communication. Making mistakes is a way
of learning so far as language learning is concerned. If the
language users fear committing mistakes and keep quiet, they
can never learn language. For this reason opportunity to use
language in a non-threatening environment plays very important
and supportive role in the process of language learning. The more
opportunity the language users have to use the language, the
better the learning. Furthermore, creating a learner friendly
environment is instrumental in developing the learners’
confidence and removing their hesitation in using the language.
Over emphasis on grammatical accuracy in the beginning days
of language learning has a counterproductive effect in learning
the language. Finally, I would like to mention that action research
is a powerful tool in solving our own problems that occur in our
day to day professional life. It helps in addressing the problems
by using available materials and resources in our own local
context.
Appendix I: Implementation Plan
Tools for
data
collection

Supporting
person/
agency

SN

Actions for
improvement
Teaching
the basic
language
functions

Firstly, I will
introduce the basic
language functions
using communicative
activities. Then I will
revise them on
subsequent sessions
focusing on their use
by the participants.

The second session
of the second day
will be devoted to
introduction to
language function.
Introduced
functions will be
revised periodically
in coming sessions.

Handouts,
role cards,
PowerPoint
slides

Diary,
Observation
checklist
and
questions
for
interview

Myself

1.

2.

Teaching
classroom
language

I will introduce some
useful classroom
language. The
participants will be
encouraged to use the
classroom
expressions. I will be
using those
expressions as
frequently as possible
in all the sessions.

Basic introduction
will be done on
the second session
of the third day.
The frequent use
will be
emphasized on
each session.

PowerPoint
slides,
videos,
news print
paper

Diary,
Observation
checklist
and
questions
for
interview

Myself

Process
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3.

4.

5.

Providing the
trainees with
some lexical
chunks and
some basic
vocabulary

Some lexical chunks
and basic
vocabularies useful
for day to day spoken
English will be
presented in all the
sessions.

Five to seven
minutes per session
in some of my
sessions

Flash
cards,
board
marker,
Power
Point
slides

Myself
Diary,
Observation
checklist
and
questions
for
interview

Use of
communicative
activities: hot
chair, pen in
the middle
and
communicative
drills

These activities will
be used in almost all
sessions according to
the nature of the
subject matter to be
introduced.

As per the
demand of the
session and nature
of the activity.

Role cards,
chair,
pens, list
of words,
etc.

Diary,
Myself
Observation
checklist
and
questions
for
interview

Practice of
English
sounds

Five sounds of
English will be
practiced at the
beginning of each
session.

Five minutes in
each session.

Minimal
pairs, flash
cards,
diagram of
organs of
speech

Diary,
Myself
Observation
checklist
and
questions
for
interview

Appendix II: Observation Checklist for Recording the Spoken
English of the Participants
(Observation before the Intervention)
Name of the participant:……….A………………. Date of
observation: 2070/07/04
S.N.

Categories

1.

Clarity in expression

2.

Ease is speaking

3.

Naturalness

√

4.

Pronunciation of words and expressions

√

5.

Fluency

√

6.

Accuracy

√

7.

Use of discourse markers and gap fillers

8.

Level of confidence

9.

Use of paralinguistic features

√

10.

Selection of right word in right context

√
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Very poor Poor

Average

Good

Very good

√
√

√
√
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(Observation after the Intervention)
Name of the participant:……….A………………. Date of observation:
2070/07/13
S.N.

Categories

1.

Clarity in expression

2.

Ease is speaking

3.

Naturalness

4.

Pronunciation of words and expressions

5.

Fluency

6.

Accuracy

7.

Use of discourse markers and gap fillers

8.

Level of confidence

9.

Use of paralinguistic features

10.

Selection of right word in right context

Very poor Poor

Average

Good

Very good

√
√
√
√
√
√
√
√
√
√

Appendix III: Interview Schedule for the Participants
1.

Do you feel hesitant while speaking English? If yes, why do
you feel so?

2.

Do you worry about grammatical accuracy and possibility
of committing errors while speaking English?

3.

Do you try to maintain stress and intonation while speaking?

4.

In your opinion, what might be the causes behind the
language learners’ hesitation to use the spoken English?

5.

What do you think should be done in order to remove the
hesitation of the language users in speaking English?

6.

How confident do you find yourself while speaking English?

7.

Do you try to use various discourse markers while speaking
English?

(*Mr. Ramesh Prasad Ghimire is a Trainer of English, ETC, Surkhet.
Mr. Ghimire completed his M. Ed. from the Central Department of
English Education, Kirtipur. He taught in the same department for
about two years before joining public service as a trainer of English.
There are some articles and books in his credit. )
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Don’t Say Yes Because …
* Bal Ram Adhikari
I was teaching the Anderson model of Declarative and Procedural
knowledge to my M. Ed. students. I was sweating to get my
understanding across. They too were sweating like their teacher
to grasp what I was trying to bring home to them. I could sense
their sense of loss heavily in the classroom air from their frowning,
staring at the board, hanging their heads and so on. However, I
could also sense that there were some who might have grasped
some portions of the model. By the end of the lesson, I came to
hear, to my pleasant surprise, their communal reply “Yes” to my
ritualistic question “Did you understand what it means to convert
DK into PK?” My euphoria did not last though. A second thought
struck me that they were saving their teacher’s face by replying
in the affirmative. They knew what their teacher was expecting
to hear. What followed was my immediate and rather frustrating
suggestion, “Don’t say YES because your teacher says it, because
Anderson or someone else claims it to be the case. Say YES
because YOU think so, because YOU have your own logic to
accept it. So take your time before you jump to the conclusion.
We will continue the model in our next lesson”. Then I heard a
voice issuing from the back, “What do you mean by THAT, sir?
You say Anderson is right. You also say you agree with him. But
you tell us not to say YES”. My suggestion met with a mixed
reaction from my students. Some look confused, some irritated,
some indifferent and some look as if struck by bright ideas.
Whatsoever, the time for the lesson was over. I ended the class
with the ritualistic expression, “Thank you for your cooperation.
See you in the next class.”
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The issue didn’t crop up in the next lesson. I felt like elaborating
it but gave up the idea for two interrelated reasons. First, it might
not interest all students. Most of them are there in the class to
take notes for their examinations. Second, even we teachers might
think that why waste ‘valuable lesson time’ on such petty things?
All that matters for us is timely completion of the course.
I take this electronic platform to clarify what I mean when I say,
often at the end of every class, “you students need not agree with
what I say or what someone who you call ‘writer’, researcher,
theorist or expert, says.” Here ‘I’ stands for someone who you
THINK knows better and/or more than you. By this, we should
not conform to the ideas or thoughts simply because they are
documented somewhere or stated by someone of the high
academic profile, or communicated by our teachers/instructors.
You have every right to cast doubt on them. There is no harm in
being skeptical. Think however many times you need to think (I
cannot be prescriptive here) before you accept someone else’s
ideas. No one can be the authority of your knowledge. Surely
enough, they can be rich and accessible sources of information.
Teachers /instructors have their invaluable roles in serving as
the viable means to your goals. Information becomes knowledge
only when it enters the experiential and existential zones of the
knower. Our goal is to be a knower rather than information
accumulator and information porter. Should you be satisfied with
the latter role, the Internet and computer technology will soon
render you obsolete. But, it disheartens me to see that most of us
are information porters. This is what we are practicing in our
ELT classes. Our examinations expect us to exhibit our capacity
to accumulate more and more information; carry it to the exam
hall and lift off the load on the answer sheets. We have failed to
perceive the difference between telling and knowing, and the
difference between knowing at the intellectual level and knowing
at experiential level.
Here I am reminded of Bloom’s ladder of critical thinking–from
telling something from your memory at the lowest to evaluating
at the highest level with understanding, applying, analyzing, and
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synthesizing falling between these two extremes. What come
from the plethora of sources should undergo the process of
thinking. Before I climb the rungs in the critical thinking ladder,
I would like to share one of the anecdotes about how I was taught
English grammar rules.
When I was a tenth-grader I once asked my English teacher
(obviously in Nepali)– Why we use ‘shall we’ with ‘Let’s’ and
‘will you’ with ‘Let us’? Feeling irritated, my teacher counterquestioned me (obviously in Nepali)– You know the answer,
right?’ My reply was ‘Yes’. ‘Then why you asking unnecessary
question?’ He demanded an explanation. ‘Use shall we with
‘Let’s’ and ‘will you’ with ‘Let’s us’. That’s enough’. I did the
same. Surly, my teacher’s suggestion helped me to secure two
more marks in the Board Examination. For my teacher recalling
and knowing were the same.
Recalling something from our memory and knowing it are
different. To recall is to rely on outer sources; it is just to take
others as an authority. Others cannot be the authority of your
knowledge. They can be the sources of information, no doubt.
By denying authority in knowledge, I am not dying, nor am I
disregarding other people’s contribution to our academic and
creative enrichment. What I am trying to bring home to you is
that information is borrowed while knowledge is experienced
and generated for ourselves. My only concern is to put
information borrowed from the plethora of sources under the
searing light of our critical faculty. It is the faculty that can
comprehend and recall, understand, apply, evaluate and reflect.
Saying my critical faculty is in execution implies that:


I can recall information and my own experiences



I understand what these mean



I can apply them



I can evaluate them



I constantly reflect on them
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I can recall means I have information or say data at my disposal.
It is just like to say I have a knife in my kitchen. I have a certain
means to the end. Being familiar with information from multitude
of sources implies that I am connected with other like-minded
people. I am the part of the thinking community. I can figure out
to some extent what has already been achieved in the field and
what is awaiting ahead, what others’ strengths and limitations
are. Information is important but not sufficient.
The next question I should ask of myself– Do I really understand
what it actually means? The answer to this question leads me to
another rung higher in the critical thinking ladder:
understanding. To understand something is more than grasping
of information. Comprehension. I understand something means
I can see its semantic, pragmatic (contextual) and functional
aspects. I can relate it to my schema. Now the information
gradually enters into the intellectual realm of the knower.
However, understanding something intellectually is one thing
and an experience we undergo with it another. It means
intellectual knowledge needs to be put into practice so that we
can experience it in action. Knowledge in action lies higher in
order in the critical thinking ladder. Knowledge in action is more
than the information extracted from outer sources. It gets
expanded and extended with the knower’s existing experiences,
intuition and insights. Application is experimenting and
experiencing with the information appropriated by the knower.
For many the journey ends here itself. For others there is still
another higher rung of judgment to climb.
Judgment involves giving values to information, its sources and
application. Such a judgment is often carried out on the basis of
‘standard criteria’ to give ‘objective fervor and flavor’ to our
judgment process and outcome. A word of caution, we should
not overlook our own experiences and insights in the name of
rendering our evaluation objective. No evaluation is complete
and valid without direct involvement of the evaluator himself.
Therefore I take evaluation as the most subjective of all critical
thinking processes. To accept or reject certain information or ideas
only because they fail to correspond positively to ‘standard
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criteria’ is to become least critical and most conformist. This will
be the mere repetition of ongoing patterns only. Let us ask
questions of ourselves before concluding something relevant or
irrelevant, appropriate or inappropriate – what does my
experience say about this? How do these criteria relate to my
own contexts? Do my contexts and insights allow me to accept
or reject them?
Should we stop at evaluation? No. Even evaluation needs to be
evaluated. That is, we need to reflect on all sources of information
and processes of thinking beginning from comprehension to
evaluation. Reflection is going back and revisiting. It is the process
of climbing up and down in the critical thinking ladder. In this
process we reflect basically on three aspects: information (object)
and their sources, thinking processes and the subjects, i.e.,
ourselves. In this retrospective practice we interrogate ourselves
regarding the nature of information, processes of thinking and
our own psychological make-up.
This implies that the journey from information collection to
knowledge generation is not straight and linear. It is a conscious
and iterative process. It is the process that transforms us from
an information-porter to knowledge-potter. So before you say
‘yes’ or even ‘no’, take your time to climb each rung of the ladder
carefully, effortfully and sincerely.
Thank you.
(* Bal Ram Adhikari, an M.Ed and MA, is a faculty in Department
of English Education, Mahendra Ratna Campus, Tahachal, Tribhuvan
University. He is an editor, translation practitioner and researcher. He
has authored some academic articles and books both in English Nepali.
He has served SAARC Cultural Center in capacity of the country editor
and translator from Nepali into English. subanadhikari@gmail.com/
balram34@yahoo.co.uk)
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Teaching of English in the
US: What can we learn from
there?
Ganga Ram Gautam
I graduated from Galkot Secondary School in 1984 and went to
Butwal Multiple campus for my Proficiency Certificate level
education. Then I went to the University campus, Kirtipur and I
completed B.Ed. and M.Ed. from there. After the completion of
my Master’s degree, I got an offer to teach English at
MahendraRatna Campus, Tahachal. In 1995, I went to the UK to
do an M.A. in English Language Teaching (ELT) from Lancaster
University. Since I came back, I have been teaching at the same
campus. In the year 2010, I was accepted into the Hubert
Humphrey Fellowship Program and I completed the fellowship
as a full-time graduate student at Boston University (BU), USA.
The Hubert H. Humphrey Fellowship Program was established
by the U.S. Congress in 1978 in honor of the late Senator and
Vice President. In the spirit of a world leader concerned with
fostering international cooperation, the objective of the program
is twofold: to permit mid-career professionals from developing
nations to gain expertise in their fields as they have evolved in
the United States; and to allow U.S. citizens in the business,
government, and academic communities to profit from the
knowledge and perspectives of professional counterparts in other
countries and to establish lasting ties with them.
The Humphrey fellowship year was a rich professional experience
for me. Expansion of professional network, meeting like-minded
people, visit to the professional organizations such as TESOL,
sharing information about my professional work, presentation
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about Nepal and her diversities and attending conferences in the
field of education and English as a Foreign/Second Language
were some of my key priorities. I also attended some courses in
the School of Education at Boston University and observed the
English language classes at the Center of English Language
Orientation Program (CELOP), BU.
In this brief narrative, I would like to share my experience of
observing an English language class at BU so that we can draw
some lessons for our classroom implications.

The Class I Observed
The class I observed was the academic English course called
English for Academic Purposes. There were 15 students from
different countries including Saudi Arabia, Thailand, Korea,
Kazakhstan and Bolivia. The focus of the class was to develop
the English language proficiency of the students both in speech
and writing so that they can use English at their work in the
academic setting. My cooperating teacher was one of the senior
teachers who has been teaching English for the last 15 years. I
observed her class 3 days a week for about 3 months. Let me
share what I observed in her class and what I learned from her
teaching.

Syllabus and the Course
There was a prescribed curriculum in the form of guidelines out
of which the teacher prepared the syllabus for the course. The
curriculum presents the expected learning outcomes in all the
four skills of language i.e. listening, speaking, reading, writing
and vocabulary and grammar. The teacher collected the materials
from various sources and organized the syllabus based on the
curriculum outlines according to the needs of the students. My
cooperating teacher said that she asked the students at the
beginning of the semester what their learning goals are and she
tried to fit in the students’ needs in the respective lessons that
she had planned. So the syllabus was geared to the needs of the
students rather than the prescription suggested by the institution.
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Students’ Errors and their Correction
Errors are the ill-formed utterances produced by the learners.
The errors are considered the inevitable part of learning.
According to Corder (1967), errors are the evidence of one’s
learning strategies and they are systematic. Teacher should
consider these errors as the source of information to design the
lessons so that the errors can be systematically addressed and
gradually minimized. Reed (2010) mentions the four competence
levels related to the learners errors beginning from unconscious
level to the conscious level and “students cannot progress through
these levels with no intervention, and this is where teachers
influence learner progress. There must be some attention to
student errors in order to mover students up the ladder, but these
must also be an opportunity for students to self-correct (without
intervention) (Level 3)” (pp. 86). This shows that the teacher
should intervene in the students erroneous utterances right from
the beginning with a principled approach in order to address the
errors in a systematic manner. The students should learn from
the errors they commit and if the erroneous forms go unnoticed,
it will not only contribute to the fossilization but also the students
will lose the opportunity to learn from them.
Regarding the errors, I had a feeling that all errors need not to be
corrected. If the focus of the lesson is on fluency, we could ignore
some of the minor errors so that the students’ speed and tempo
of conversation is not impeded. After attending the course, I now
feel that there are no major and minor errors and all errors the
students commit should be addressed in a principled manner.
The way the errors are addressed might be different from
situation to situation but the teacher should notice every error
the learners make and devise ways of addressing them in a way
that the learners feel that their errors are noticed and correction
opportunity is provided.
In my observation in CELOP, my cooperating teacher had the
idea of the type of errors the students would commit and she
would point out the individuals if she was talking something
that the particular student would commit the errors. For example,
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in one class when an Arab student said “others students” she
referred to the agreement distinction between English and Arabic
and used this student’s error to explain the key grammatical item.
The teacher used various approaches to address the errors in that
class. She said that the students should be taught explicit grammar
from time to time and they need to learn the rules of language in
order to be aware of the differences between their native language
and English but at the same time she also said that the lesson
should be over-focus on grammar teaching. Major techniques she
used to address the learners’ errors were:
1.

Elicitation technique: during the conversation if the students
commit errors she would use this technique

2.

Explicit feedback: if she felt that the students have problems
in getting the shuttle differences between their native
language and English and students tend to commit errors
due to the first language interference she would use this
technique

3.

Recast: she would use recast to remind them what they have
just learned in the last few days and she would recast the
utterances and reminded the lessons she had taught.

4.

Metalinguistic explanation: She would use it only if other
techniques did not work.

In the class I observed, there was a systematic treatment of errors
and the teacher was aware of the types of errors the students
would commit but the students (when I talked about how they
liked to be corrected) said that they wanted more correction. They
wanted immediate feedback on the errors they committed.

Homework
Homework is helpful for the students to continue their learning
experiences beyond their classroom. Students can review the
lessons through the homework and it consolidates their learning
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if they go back to the lesson they were taught while completing
their homework. Also, homework can be an extension of the
lesson that prepares the students for the subsequent lesson.
In the class I observed, there was some homework but not on
regular basis. The teacher would give them reading and writing
homework. In case of reading, the students were asked to read
the texts and make notes of the main points while in writing the
students were expected to write some paragraphs based on the
lessons they learned during the class. The reading homework
was checked in class using various techniques such as discussion
of the answers in the plenary, group work activity based on the
assigned homework, writing a summary of the notes etc. The
writing homework was usually collected by the teacher outside
the class hours and return it in the following classes. There was
not much in-class discussion about the written homework except
a few words of her general impression about the students’ work.
When I asked her why she did not talk about the written
homework in class, she said that she would talk about them in
her one-to-one meeting that she had scheduled at the beginning
of the semester. She said that she would give them individual
feedback on their work and inform them about their progress.
The grading (evaluation) system was based on the guidelines
prepared by CELOP and the teacher prepared a detail report of
each student with the details of their initial position and the
progress the student has made so far.

Lesson Plans and Students’ Objectives
The teacher had planned the lessons in terms of activities and
she would tell them the class agenda at the beginning of the lesson.
Also, she would talk to me and told me what she intended to do
during the lesson. She would tell the students to focus on the
lesson because the contents she was teaching on the particular
day would be asked in TOEFL and so on. Since the teacher had
to use varieties of techniques in class, she had to tell them what
the lesson objectives are at the beginning of the lesson so that the
students can focus their attention to the particular items that they
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are supposed to learn. Thus, the lesson, was ‘learning focused’
rather than ‘teaching focused’.

Classroom Management
Classroom management was another aspect that plays very
important role in language learning. My cooperating teacher used
varieties of techniques to encourage students’ participation in
class. Major techniques she used in class were group work, pair
work, class discussion, presentation, project work and individual
assignments. In order to address issues such as late coming,
absenteeism, tardiness, using mobile and other devices during
the class she used different strategies. She would point out the
individuals if she saw someone texting and using the mobile
devices in the class. In order to check lateness, she used to give
them quiz at the beginning of the class and she would tell students
that some important announcements would be made at the
beginning of the following lessons. Also, she would caution them
that they would lose marks if they were late.
In order to check absenteeism, she talked to the students in private
and told them that regularity is something that CELOP puts a
very high value on. She also said that the university that they
will go in the future will be very strict about the regularity. So
individual counseling was a part of the regular teaching.
Classroom interaction was also a major focus of the course. The
teacher knew the names of all students and she would call the
individual students to speak if shy students did not say anything
in class activities. There was one student in class who was always
responsive and he tried to dominate the class. He would be the
first speaker if the teacher asked any questions in class. The
teacher did not say anything in the beginning of the semester but
as the student continued to show this behavior consistently, the
teacher asked him to wait for other people to respond but the
student felt a little uncomfortable to keep quiet. The teacher said,
“during the one-to-one meeting I told him that it is very important
in class to let everyone a chance to speak and he agreed”.
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This shows that the teacher has to be aware from the very
beginning of the semester and find out who are extroverts and
who are introverts. Also, it is important to find out whether the
less participation in class activities is linked to the personality
traits of the student or there are other reasons such as not being
able to speak English, fear of making mistakes, cultural reasons
or any other factors.
Use of mother tongue in class was an issue in this class. Majority
of the students were from a particular language background and
they would speak sometimes in their mother tongue particularly
in group work. Personally, I do not see the use of mother tongue
a big problem on the part of the teacher when s/he has to explain
something very important and the students find it difficult to
understand in the English language. But as far as the group work,
discussion activities and communicative activities in class are
concerned, the students should speak English and the teacher
has to make sure that they speak in English. The role of teacher is
very important here. Grouping of the students with different
language background, telling them to speak only English,
monitoring the group work effectively can be some strategies to
present the overuse of mother tongue in English class.

Conclusion
Based on the observation, I have drawn the following insights
which we might consider the lessons to be learned for the effective
language lessons:
1.

Learning goals are the key for a successful lesson/course.
Thus, it is very important that learning goals are determined
before the course starts and these goals are prepared
together by students and teachers.

2.

Learners’ errors are the best input to create the learning
goals. Teacher need to spend sometime with the students
to identify the types and patterns of the errors so that the
learners need appropriate treatment on their errors during
the course.
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3.

Once the learning goals are set and they are communicated
to the students clearly, teacher should prepare goal-driven
lesson plans.

4.

Teacher needs to address the learners’ errors right from the
beginning of the course using a systematic approach rather
than waiting for longer time.

5.

Giving facilitative feedback to the students and creating
collaborative learning environment would help learners
minimize the errors and they can learn from the errors they
commit.

6.

Any error correction techniques the teacher uses in class
should have a take away. Correction without an uptake
would just waste the time for correction and it will not have
any impact in the learning process.

7.

Teacher has to be sensitive to the learners’ diversities and
these diversities should be carefully addressed to create an
effective learning environment.

8.

Classroom management and classroom dynamics are
equally important in the language classroom and an English
teacher should learn to manage them in their class.
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A Day in the Life of an EFL
Teacher Educator

Dr. Laxman Gnawali
It was the second lesson on the EFL teaching methodology course
for the M Ed in ELT Spring batch. In the first lesson, participants
either shared or adopted a metaphor for a language classroom
(Ha, 2014). They compared the language classroom to a range
of things: a bus, a family, a gardener, a stage, a farm and so on.
The discussion on the metaphor somehow led to the idea that
learners differ in several ways; we didn’t discuss what the
differences were. We promised we would explore them in the
second lesson. It was a thinking task for me as well as for the
participants.
In the second lesson, I decided to use brainstorming as a technique
to gather ideas on learner differences from the participants.
Brainstorming would allow everyone to share their original ideas,
and, it also would allow me to think on my feet. I would be able
to think of a new idea as I listened to what the participants were
sharing and add on to the discussion.
The Fish Bowl activity (Fish Bowl, 2014) is what I find best for
brainstorming. It is not only useful as a way to get participants
to share their ideas but also to demonstrate how they can use the
same technique in their classrooms. So as usual, I set the
participants in two concentric circles: six in the inner and the
rest twelve in the outer circle. I gave them instructions how they
would work. The participants in the inner circle would speak
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briefly discussing how the learners differed. Once each one had
a chance, they could add to what they said or respond to others’
opinions. If someone from the outer circle felt like participating,
they had to pat on the back of one of the inner circle members
who would leave the seat. The newcomer then would share their
ideas. This process would go one until everyone had been in the
inner circle and done their part.
Today’s Fish Bowl activity was more lively and productive than
before. The participants tried to establish that the individual
differences exist in the language classrooms (Hurd, 2006) and
they manifest in different ways. One participant talked about
the differences in terms of learning aptitude and another said
they have diverse learning styles. Someone mentioned the mother
tongue backgrounds of the learners that the teacher had to deal
with. The participants knew about these differences through
different sources: either they had noticed or they had read about
or they had heard from someone. As usual, I sat with my laptop
to note down ideas generated during the discussion. After about
40 minutes, the group was quiet and I thanked the participants
for the inputs, then I read out a summary ideas they had brought
about.
In a nutshell, the participants had said learners differ in terms of:
a. Learning aptitude, b. cultural and linguistic background, c.
attitude towards language learning, d. ethnicity, e. exposure to
the target language, f. motivation for learning, g. interest in the
target language h. gender, i. economic background, j. distance to
the school, k. family background, l. learning aim, m. mental and
physical health condition n. religion, o. learning style, p. personal
manner, q. parents’ education, r. multiple intelligences.
There was nothing left for me to provide input on the issue. In
fact, more ideas had been generated than I had planned to share
in the lesson. So, the second half of the lesson was spent on finding
how these participants differed in terms of multiple intelligences.
They completed a multiple intelligences questionnaire and I
explained the results. Most participants were in fact linguistically
intelligent but a few others felt they had to walk an extra mile to
be a good EFL teacher.
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The class was over. We again had a thinking task for the next
class: how to design a lesson that can cater to the diverse types of
learners that we deal with in the EFL classrooms.

References
Ha, H. (2014) Metaphor and second language learning: The state
of the field. The Electronic Journal for English as a Second
Language 18(2).
Hurd, S. (2006). Individual learner differences and distance
language learning: an overview.RTVU ELT Express, 12(4).
Fish Bowl .(2014). From http://www.learner.org/workshops/
tml/workshop3/teaching2.html. Accessed on 28 November,
2014.
(Dr. Gnawali is the Associate Professor of Kathmandu Univesity. He
also served as an Acting President of NELTA. )

NELTA ELT FORUM

157

Feasibility of ICT in ELT
Classes in Nepal

Eak Prasad Duwadi
There has been no time like this in the world history of technology.
Although most people travel to work in a modern mean of
transportation, how technology has transformed the world is still
unconcealed. Even in remote areas in Nepal, almost each family
own more than one mobile phone sets now.
Both teachers and students interact with each other via internet,
and use of Information and Communication Technology (ICT)
has slowly been taking rapidity at schools and colleges even in
Nepal. However, because of some limitations like load-shedding,
poor infrastructures at institutions and lack of trainings to the
teachers, the fruits of ICT are not given fully to the learners. Then,
how can it be best utilized in Nepal? In his book A brief history of
the future: the origins of the Internet, Naughton (Crystal, 2004)
comments:
The Internet is one of the most remarkable things human beings
have ever made. In terms of its impact on society, it ranks with
print, the railways, the telegraph, the automobile, electric power
and television. Some would equate it with print and television,
the two earlier technologies which most transformed the
communications environment in which people live. Yet it is
potentially more powerful than both because it harnesses the
intellectual leverage which print gave to mankind without being
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hobbled by the one-to-many nature of broadcast television with
a clear and common vision. (p. vii)
This was impossible at the turn of the 19th century. Time has
taken giant strides by now. These days Internet has allured
everyone. Almost all sectors have been improved largely, and
education is no exception– ICT has annexed this sector since last
decade (new millennium).
ICT becomes part and parcel of education plans, ensuring its
implementation. It also enables education stakeholders to
examine opportunities for ICT in education (UNESCO, 2004).
Godwyn (2000) states:
Internet provides opportunities for students to search for visual
resources of all kinds to use alongside books and other print
resources. Students can, through creative use of the photocopier
and printer, and increasingly the scanner, produces texts that
are a visual representation not only of the poems and their own
version, but of the historical and social context from which they
came. (p. 126)
The need to instill among students the importance of lifelong
learning, that is, to constantly seek new information, to think
critically and to take initiative (UNESCO, 2004) has become ever
more pressing in our fast-changing world. English teachers who
are like cultured people distributing the inheritance and with
experiencing a living culture as it happens, are always curious to
”this living culture that is now the culture of the computer, the
Internet, the global media, the hypertext, the interactive
encyclopedia and, of course, the book” (Goodwyn, 2000).
One can still make out how technology frees the human thoughts.
How the digital revolution and the arrival of the internet have
allowed for an unprecedented exchange of ideas is perhaps crystal
clear. For example, hundreds of English Language Teaching
(ELT)-related materials to be found on the Internet came as a
revelation. “They also developed an awareness of the breadth of
material; researching one topic on the Internet threw up other
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areas which might at another time be of real use” (Goodwyn,
2000, p. 37). “While Edubba[1] was originally conceived of for use
by Junior High school learners and beyond, it has been
successfully tested both with slightly younger learners in senior
elementary grades and with young adult learners in college labs”
(Reeder, 2010). Also in Nepal One Laptop Per Child (OLPC) I/
NGOs have started to distribute XO laptops to sample schools
that contains integrated lessons. Moreover, the Government of
Nepal has also already provided a PC to each public school.
WebMD, an accepted internet portal for medical information,
permits patients to self-research symptoms for a more informed
doctor visit. This exercise opens trails of thinking that were
previously closed off to the non-medical people. With increased
interdisciplinary interactions, inspiration can arrive from the most
surprising corners. So technology actually provides hope to the
future of humanity.
Technology appears to mark the human experience, from the
discovery of fire to the execution of nanotechnology. In the history
of the mankind, there will be surely no limit to the number of
both new and old problems for us to engage in. There is no need
to retreat to a Luddite attitude[2] to new things, but rather hug a
hopeful posture to the possibilities that technology provides for
new opportunities. Despite of some limitations and challenges,
ELT teachers ubiquitously feel the value of ICT lies in the
opportunities it creates. “An example cited is the Year 9s, who
now are creating their own web pages and forging links with
feeder primary schools, finding ways of communicating with
those schools” (p. 49). As many of fellow teachers, I also think
“Teachers of English as a foreign language (EFL) who want to
develop successful lessons face numerous challenges, including
large class sizes and inadequate instructional materials and
technological support” (Sad, 2008). Nevertheless, with ICT, that
may include mobile, we can engage them different groups with
separate projects like producing drama, creating stories, poems,
etc.
Technology seems to make the problems obsolete as reliance on
it does not necessarily bar the creativity that marks the human
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species. The preceding examples reveal that technology allows
for expediency. The vehicle, computer and cell phone all liberate
additional time for people to live well. This efficiency does not
prohibit the need for humans to think for themselves.
In fact, technology frees compassion to not only deal with new
problems, but may it create new issues that did not exist before.
For example, the large quantity of vehicles has introduced a need
for fuel conservation on a global scale. With increasing energy
demands from emerging markets, climate change has become a
concern improbable to the old generations. Similarly, dependence
on oil has created countries that are not dependent on taxation,
allowing ruling parties to oppress the poor. Solutions to these
complex problems require the flexible imaginations of very wise
scientists and politicians.
By increasing our reliance on technology, impossible targets can
now be achieved. With the technology of vaccines, free thinking
humans dared to imagine a world free of smallpox. Moreover,
by using technology, battle plans were drawn out, and epidemics
were steadily targeted and eliminated.
However, some people still have the assumption that an increased
dependence on technology (for instance Internet) negates the need
for people to think creatively and resolve previous sticky
situations. They claim without Internet, vehicle, computer, or
mobile phone, people need to find alternate methods of transport,
information processing and communication. Interacting with
thegeneration Z [3] , whom tech-savviness seems to have rendered
toxic, is even less heartening. With teenagers’ trends shooting
through the air from PDA and with the latest starlet buzz zipping
from succulent smart phones to little mobiles having GPRS (a
telecommunications system providing very fast internet
connections for mobile phones), technology seems to support new
generations’ worst leanings to go behind the crowd.
In fact, today’s teens who even have tiny cameras to efficiently
photodocument the fashion blunders, are civility of bona-fide
with hands-on video games. Courtesy of chat and instant text
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messaging, they have their own languages, too. Therefore,
technology trends and the integration of technological wizardry
into our everyday lives have served mostly to inflict
conventionality by promoting dependence, consumerism and
materialism, and a culture that values of vanity and personal
right over cooperation and collaboration.
Above all, I think we are simply in the embryonic stages of
learning to live with technology, where technology hasn’t
damaged students’ thinking and problem-solving aptitudes. Even
though it seems to have debilitated our behavior and manners,
and their values have taken a blow, they are perhaps more wellorganized in our badness these days. The main challenge is to
outline how to provide technology users with some correct
directions. If teachers put effort in technology appropriately, it
can improve their ability to think and act optimum even in Nepal.
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A Conversation with Prof.
Govinda Raj Bhattarai
Professor Govinda Raj Bhattarai (1953) who earned his PhD
from the University of Hyderabad does not need any introduction
in Nepalese academia and literary field. Associated with the
Department of English Education, Tribhuvan University,
Kirtipur, Prof. Bhattarai has penned a number of literary books –
fictions, non fictions and poetry. To his credit there are about
two dozen creative works including translated and edited ones.
A prolific bilingual creative writer, Dr Bhattarai has travelled
widely and presented papers in a number of seminars. In Nepal
he is known popularly as a postmodern critic/thinker as well.
Besides, he has contributed immensely to the growth of ELT by
preparing materials for more than three decades. Moreover, he
has also been instrumental in the preparation of textbooks
suitable for the Nepali contexts ranging from schools to university
level courses.
Prof. Bhattarai was the President of NELTA for two terms
between 2005 to 2009. Based on our recent conversation, here is a
short excerpt of his view about the situation of English language
teaching in Nepal.

Laxmi: How do you evaluate the present situation
of English language teaching in Nepal?
Prof. Bhattarai: This question does not have a single and
unanimous answer because there are various schooling systems
and accordingly the textbooks, teaching traditions, teachers’
perception and the parents’ outlooks also vary and these different
points, as a whole, decide the type of teaching situation in Nepal
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or wherever may it be. But then, the major trend of mainstream
teaching tradition has taken a great turn today. This can be
recorded as a paradigm shift and is supported and accelerated
by the application of advanced technology and the application
of cyber culture. We can call this globalization process.
Presently, teachers are well-informed and possess more power
and authenticity as a teacher. Besides, the parents are also more
informed than before. And above all, present day learners are
facilitated with the help of the cyber culture. They know the global
spirit of the education system; and the global culture as such has
also supported our education system to steer in a particular
direction. Above all, modern day teachers and students both can
seek and find the direct application of English language learning.
Therefore, the teaching is also shaped accordingly. I feel the
teaching and learning of English language has grown
tremendously mainly because of the media and online
technology. But at the same time I saw in countries third world
countries like Korea, Thailand and China, as well as Nepa that
over spread of western popular culture has threatened their own
cultures and nationality. This is a great danger and deplorable
situation for their future. But globalization has left us (including
academia) quite helpless. Personally I am skeptical about the over
use of English at the cost of our own languages and native
cultures. Who will repair our loss? How can we narrow down
the widening cleavage?

Laxmi: What do you think are the major obstacles
in delivering quality English language teaching
programmes in our context?
Prof. Bhattarai: I don’t know what you have in your mind as
you use the word ‘quality’. It is absolutely a comparative term
because it is the syllabus of a particular situation that provides
frames of reference or set goals of English language or any other
(language or subject) to be taught. If you have English language
results or achievements in your mind, this is tolerably good and
is comparable with other subjects but this too is very highly
influenced by the medium of instruction we have employed.
Naturally, the English language medium schools have done far
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better and Nepali language medium schools have suffered a lot.
On the other hand, if your frame of reference is the English in
SAARC region, Asian English or other third world country
English, there is no research carried out to ascertain the picture.
But it is quite deplorable to say that we have allowed two
mediums and have forced a single examination system. We must
stop and see what harm it has done to us. Needless to say, it has
in fact ravaged our national spirit by producing two competing
classes of students (and parents) – the rival groups. One is affluent,
the other deprived and humiliated. Those who work for the first
type is exploiting innocent citizens mercilessly; the latter one feels
ignored and insulted. Equity is a far cry. Long back, more than
three decades ago, I had raised voice for the rectification of this
injustice. It was new then. It was when I wrote a book titled
Methods of Teaching English for B Ed level. If you have two
mediums or two schooling systems then the examination boards
should also be separate. Now, some people have started realizing
this mistake and begun to give a thought into it. Actually, we
have hampered and impaired the education system of those
students who go for Nepali medium of teaching and learning. It
is a great injustice to compare the students of two divergent
sources by using one scale of measurement. If we make it two
(examination boards) the injustice will be greater and
discrimination shocking. Only solution is a single syllabus for
all.
Private schools have dominated the government enterprise and
have instilled in their students a feeling that Nepali medium
schools are inferior and have poorer quality education and it is a
system meant for the poor and downtrodden. This has left a very
deep cleft between the psychological perceptions of the parents
as well. We can see today how thousands of national schools are
being shut down for ever or being merged forever. So it is difficult
to evaluate our achievement system by one standard. Moreover,
we have not made any measuring rod as to what will be the best
line of achievement regarding our English language teaching
consequences. Is it meant for use only in teaching or do we expect
this to be used in oral communication as well ( in the society) , or
just reading and perceiving information and knowledge or do
we expect this to be used in creative and critical writings beyond
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media where you can hear the voice of the nation ? Teaching
and learning of English so far has been an a lucrative game in
which we participate vaguely because one’s attachment to this
game earns him or her a prestige value though their journey leads
them to bleaker future. Nowhere have I seen a nation that grows
stronger just by ignoring their own language and by welcoming
an alien one.

Laxmi: What are the major achievements that
Nepal has made so far in English teaching?
Prof. Bhattarai: Despite various hindrances and pessimistic tones,
or a bleak undefined future for English for the mass, we hear
everywhere, there are some praiseworthy points that help us
appreciate the achievements in this regard. Firstly, with the help
of English medium instruction many young batches of learners
have gained wider access into the world of English language and
literature. Many years of exposure to our graduates have
encouraged them or enabled them to develop an atmosphere of
preparing materials suitable to our climate. Today almost all the
school textbooks are prepared by Nepali writers and scholars
though they may be lacking in very high standards and accuracy.
This is a great achievement as local colour has been honored and
English language medium has been easily applied. We cannot
hire writers of Science, Sociology, Moral Education and so forth
from other countries as we used to do in the past. Likewise, a
large number of native (Nepali) publishers and promoters are
working in this system for the nation.
In the same way, a large number of teacher trainers, language
experts and facilitators are working for the nation and our
connectivity with the world outside has increased immensely.
Moreover, many foreign agencies — especially British and
American – have been making regular contribution to the
betterment of English language situation in Nepal. The British
Council and American Centre are supportive in this act of
mentoring. Likewise, many organizations like NELTA have
played a major role in connecting our experts or teachers with
those of other parts of the world though we are blindly
appreciating English in this climate without evaluating the degree
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of imminent danger that it is most likely to cause on our total
ecology by which I mean rampant Englicization at the cost of
our native traditions without defining its goals. We are paying
attention to mechanics of structures only, there is no goal set
beyond this. We should have given a thought if we ever had any
content worth teaching.
Our efforts are not limited to teaching learning activities or
materials production only. The measuring rod of English
language is its production in areas other than teaching. Over the
years, we can see growing number of books created in English.
These are in different genres like poetry, prose that is to say fiction
and non-fiction writings. In the same way, translation is
proliferating in Nepal. It is not only a university subject today; it
is one of the widely popular areas of teaching and practice that
has sought employment for large number of our graduates every
year. . This is language-literature interface activity. We should
be proud to say that altogether about one hundred books
including authored, created and translated ones are being
produced in Nepal every year. Likewise a growing use of English
will certainly please many NGOs and foreigners based in Nepal.
At this juncture, Nepal Academy having established a department
of translation will serve a great cause towards connecting the
English speaking world with Nepal and introducing our literature
to the world. English language in this way is being employed
gradually to promote the glory of the nation. Of late, peoples’
perception towards languages and cultures has been revised. All
languages and cultures are equal but most of them (minority) in
Nepal are suffering danger of extinction. It is by using common
language across the nation (English) that their legacy can be
protected in the form of dictionary, grammar and other research
works

Laxmi: How do you see the role of NELTA in
shaping the course of English teaching in this
country?
Prof. Bhattarai: NELTA is entrusted to take a single course of
facilitating our teachers with knowledge and practice on the
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teaching and learning of English. It will enhance their practice
and broaden experience; but it cannot design its own syllabus or
course as you talk of government activities. Therefore, we should
not be over ambitious in this connection.
But I have experienced that we cannot imagine sharpening our
English language teachers without an organization like NELTA.
It is shouldering a great task of making our young teachers aware
of world English language situation and it is enabling them to be
better, more precise, s and, more practical in their profession. No
government effort of any scale can replace the functions of
NELTA. Therefore, it has crossed national boundaries and has
been a truly internationally acclaimed organization on par with
Asia’s similar institutions with similar goals. It is matter of pride.
But NELTA cannot go beyond that and redirect the route of
English more judiciously and proportionately. I think this calls
for higher level nation designers not simply mediocre planners.

Laxmi: What do you suggest to English teachers
across the nation to achieve excellence in their
professional life?
Prof. Bhattarai: I am very much serious about our perception of
ELT. We ignore one (important) component of language teaching
and learning – that is literature. We need to incorporate literature
which consists of true and natural writings, best and elegant
writings, great writings of the world. Our present day efforts are
limited to language components, we teach them in fragments.
We have over stressed on the use of vocabulary, sentence
structure, pronunciations, correctness and all such fragments of
totality. Unless we give students ( and mostly their teachers) the
total picture of English language, the highest form of any
language created by experts and dedicated writers, we will be
doing a partial (and trivial) activity, which I call only a farce. .
We need to encourage more reading – reading of varied authentic
writings, classics and prize winning books. The teachers should
divert their mind from language focused exercises towards the
works of eternal importance that is literary works. English
language trainers, teachers and even students should see, feel
and experience the real world of creation. We teach lifeless
structures and that really dampens their knowledge. We mimic
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by creating situations too, which can be called a greater farce.
They should experience in reading and should practice in writing
as well; otherwise mere language training will produce nothing.
I suggest all the English language teachers to develop a habit of
reading good literature and encourage the same to their students
so that they learn the language as a whole. It is only through
reading, one can develop linguistic skills to the highest level. It is
through reading that one can practice real writing.

Laxmi: Any final words to the teachers of English
working around the country?
Prof. Bhattarai: One should have high regard and respect for their
profession. One should have sense of incompleteness in life.
Teaching is more important than learning and the basis of
teaching is learning only. As I have put before, we are more
lopsided – we need to work towards the all round development
of English in Nepal and the English language teachers as well. I
would like to emphasize extensively unlimited reading of teachers
and of students because limited structures and rules will lead
them to nowhere. Is it merely the creation of batches of teachers
for which the nation is investing a huge amount of wealth? We
need to stop and think. They should gain and learn through
reading and practice real English through writing. We may not
be British or American writers, nor is this our goal. We need to
be Nepali readers and Nepali writers who can compare our world
with those of others and who can write inevitably in a Nepali
way. We need not make our English as those of others by all
standards. Think of the African writing, the Indian writing, the
Japanese writing; they are cultivating their own variety.
Moreover, to learn English does not necessarily mean to adopt
their culture and obliterate our own. We need to help our own
culture grow.

Laxmi: Thank you very much sir for your invaluable
time and inspirational ideas.
Prof. Bhattarai: Thank you very much Laxmi for the patience you
have exercised in this cold November evening at a destitute
hermitage of an ageing English teacher.
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Learning with Fun

Rajani Maharjan*
In context of Nepal teaching learning activities have been matter
of stress and conflict between learners and teachers. Teaching
and learning of the subjects that are considered difficult among
students such as English, Science, Mathematics are frequently
reported to be more painful. This has led different incidents
violence in academic institutions. Though, there is increasing
concern of the pedagogues and other stakeholders including
different stakeholders of the education, this has not been sufficient
in order to change the existing trend of the academic practices.
In this context, this paper reflects the rays of hope for those who
are struggling hard to initiate learner friendly teaching.
Most of the time academic practices in Nepal have made an
impression on school children of a punishment given for a serious
crime- the crime of being innocent and helpless child/learner.
That must be the reason once it has been said that if adults are to
make losers it is the child. It has been like a punishment given
by the jailers who indeed are teachers. Books have been like
stones, bags are porters’ load to be carried, and students have
always been bounded in schools as prisoners in cell. Students
sitting on the same seat for the whole day from ten to four and 45
minutes long lectures followed by one another the regular
business, with a short break in between around mid-day.
Learning has always been matter of tedious and memorization
regardless of its implication and connection in real life. It is not
uncommon that most of the students love not to attend such
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lesson, they make a celebration when a teacher is absent. Teachers’
absence is the most pleasing moment for the students.
There is a huge gap between the teachers and students, teaching
and learning, curriculum and achievement, students and schools.
Many students are de-motivated to go to school; they found
learning boring and monotonous, at school level the dropout rate
is very high, average success rate of the students is university
examination has remained below fifty.
The gap however is on the process of being filled. This gap
however is now bringing students and schools together. It is
making schools not the station for punishment but
Many schools in Nepal are changing their teaching techniques
from traditional method to new progressive methods known as
child friendly. The higher level institutions are also looking for
making the learning more fun and engaging and connecting it to
the real life problems. The attempt to maintain variety in learning
process so as to make it more interesting and less monotonous
are going on. Some teachers are trying to use the technology in
their classes, while others are looking for the audio and video
materials relevant to their lessons. Some others are trying to
involve the students in some creative and engaging project work.
Educate, entertain and engage: The principle of learning with fun
are being adopted. Students learn by doing things, playing games,
and doing self exploration. The core idea of learning with fun is
not the teachers working hard to find the best answers but
engaging the learners to find good answers to the problems and
involving them in the process of improvement of those ideas. It
is not about the giving the readymade answers and asking the
students to learn by heart but creating the environment for
learning. Basically learner friendly is about educating,
entertaining and engaging. These there Es in learner-friendly
teaching are central to learning process. Classroom management
with comfortable and appropriate classroom management with
comfortable and appropriate sitting arrangement is another
aspect.
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Maintain variety: There must be use of teaching learning
materials; such materials not only facilitate the learning process
but also bring variety in learning process leading to entertainment
and engagement. In English class, such materials can the use of
Audio-Video technology. For example while teaching I have a
Dream by Martin Luther King the use of the Video of the speech
will not only create the fun in the classroom but also the real
social emotional engagement of the learners to the text and
message being delivered. Likewise, engaging the students’ in
games, rhymes, warm up, icebreakers, group work, pair work,
and buzz group discussion, etc according to the level can also be
equally engaging. This not only provides the learners opportunity
to express themselves in the group but also encourages them to
explore the relevant information independently. A simple collage
making activity using the images from the used newspaper can
provides a real life like situation with information gap to use
variety of language functions a vocabulary.
Create ample of opportunity for communication: expose Also,
teachers’ and students’ talking time should be balanced. Both
parties should have equal and balanced talking time. Students
should be given more time to express themselves. But the teacher
should maintain the quality of the talk. Teacher talking time and
students’ talking time should produce quality talking time in
balanced way. Mutual respect is another important dimension
of learning process. This has clear linkage with the misconception
that teacher is always right and what teachers says is always
correct. This increases dependency and stops learning process.
As a teachers, we should be able to accept that we are not perfect,
there might be better solution than the one I am sharing with
you. The solution we work out in group is likely to be better than
my own readymade ideas imposed.
Trust and friendly behaviour: Beyond these all components of
learning with fun, the major thing that comes is attitude of a
teacher. A teacher must have very positive and friendly attitude
along with the trust on the students. This nurtures the confidence
and responsibility among the students. S/he should have an
attitude to be better prepared learning with fun demands a lot of
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preparation. A teacher must contribute his or her time and effort
to manage and create learner friendly learning process, friendly
and loving behaviour of a teacher always essential and adds value
in the learning process.
(* The author is life member of NELTA and recently working for an
Education Project at Global Action Nepal as the project management
staff and teacher trainer. She has keen interest in child friendly teaching
and learning without fear.)
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Thrown away in the crowd:
Reflection on my first
teaching job
Laxmi Prasad Ojha
Every teacher goes through some sort of difficulty at the
beginning of his/her career. I was no exception. Although I still
face numerous challenges in my class, the nature of problem has
changed a lot. In this paper, drawing on my own experience of
joining teaching as a career, I have recollected the struggle I had
made in the beginning of my career assuming that many teachers
around the world (or at least around the country) go through
similar experiences. This is a story of how I felt nervous and
helpless in the classroom in the beginning of my career as a
teacher and how I gradually overcame those problems.
I started my teaching career when I had just appeared my B. Ed.
final year examinations waiting for the results. I was not really
in a mood to start a job yet but one of the teachers at my college
told me that a well-known private school in town was looking
for an English language teacher. He explained that they would
welcome a fresh candidate with sound academic background.
Having secured good marks and position throughout my student
life, I thought I should give it a try. I contacted the principal of
the school and after a couple of meetings with him, was offered
to join the school as an English language teacher.
As the beginning teachers are typically less familiar with subject
matter, teaching strategies, and teaching contexts and lack an
adequate ways to plan and execute them (Richards and Farrell,
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2010), they need a lot of support and cooperation from the
institution and the coworkers. But many teachers report not
receiving cooperation and support from the schools/colleges and
coworkers at the beginning of their career in Nepal. I also
experienced similar situation while I joined teaching profession
in 2005. Although the Principal and coworkers of my school were
very friendly, they did not have a culture of providing induction
and orientation to the new teachers.
On the first day, the Principal told me that I had to teach six
periods per day from class eight to ten. I was neither told about
the teaching approach used in the school nor about the course
books used. I was hardly introduced to a couple of teachers
available in the Principal’s office and not a single sentence about
the nature and level of students that I was supposed to deal with.
In the very first class, I was escorted to the senior most class of
the school – class 10. My goodness! How to face the students of
grade 10 in my first class – a question that panicked me more
than anything else at that moment. I started getting nervous as I
climbed the stairs following the Principal towards the classroom.
The principal used two sentences (literally two!) to introduce me
to the class – “Hello class, He is Laxmi sir and he will teach you English
from today”. He left the class after this and I had to take the class
form there. I was almost blank with no idea about how to begin
a class. I was given the most challenging class on my first day as
Mudzingwa, and Magudu (2013) claim “In most instances newly
appointed teachers are given the most difficult tasks (p. 41)”.
Having come from a government-aided school (most of the people
in Nepal, consider those educated in public schools to be weak
and poor performers in the English language), I was not very
confident to communicate in English in front of a group of
students who had studied in an English medium school for over
a decade. Anxiety overruled my knowledge and skills acquired
over the last five years of time as a student of teacher education
program (I. Ed and B. Ed). I managed to stand in front of the
class, introduced myself and asked the students to introduce
themselves in the first class. After the first class, the Principal
repeated the routine job of introducing me to the rest of the classes
NELTA ELT FORUM

175

throughout the days. The Dealing with students in the other
classes was a bit easier later as I had already faced the most senior
students! During my free hours, I managed to talk a little to a
few teachers.
I started my formal lessons on the second day. I had no ideas
how the class would be. It was a reading lesson. I knew the
theories of pre-reading, while-reading and post-reading activities
and had a plan to follow the same but, to my utmost surprise, I
could hardly do a quarter of what I had planned to – another
desperate move. I had worked hard and studied well in my B Ed
level. I had done the courses like linguistics, ELT theories,
methods and techniques, ELT materials, educational psychology,
curriculum development, etc. These courses covered a vast
content to inform would be teachers about all aspect of teaching
English language. Therefore, I believed that I knew how to teach
English to my students well. But, to my surprise, knowing the
theories to teach well and actually delivering the lessons in a real
classroom in front of students were completely different.
Having attended teacher education courses in college, I knew
most of the theories and therefore, tried to use them while
planning and delivering lessons but it was easier said than done.
I could not think of the real tangible activities to teach language
lessons. I knew the class should be student centered but could
not think of a practical activity to make my class students
centered. I had read about drill, group work, pair work, elicitation
but could not think how I could design a task do use them. I
knew that before asking students to read a text, a teacher should
make them familiar with the text with some pre-reading activities
but no practical and specific idea came into my mind. It did not
take me long to realize that teaching was much more than
presenting information in front an audience. It was an art and
skill to be mastered gradually.
Then I started spending all my free time every day preparing
and planning my lesson for the next day, but things would not
work my way. I had a plan in my mind but I would do something
else. Most of my activities were kind of response to my students’
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queries or activities. I wondered time and again – Where is my
plan?
I consulted some senior teachers; visited libraries to find books
on practical techniques of teaching English language; discussed
with my colleagues; and, more importantly, collected feedback
from my students. I got some idea of the mistakes I was making.
I realized that I was very ambitious to do too many things in a
single class; did not address students who were weak and slow;
stood at one point and never moved around; hardly conducted
any warm up activities; seldom talked about anything else besides
the textbook content, and spoke too fast for the students to catch
me. I tried to find ways to solve each of these problems. I was
fortunate to have my uncle as a well-known English teacher in
my town. I often consulted him whenever I felt difficulty. Because
of his long experience in teaching English, he would provide me
with ideas and techniques related to my problem. I sometimes
felt how he could know so many things and come up with a way
to solve a problem so easily. Now I understand it was natural
due to his experience.
During my classes later, I tried to identify and correct my
weaknesses and kept on asking about my performance to my
students indirectly. I tried to talk to both smart and slow students.
I would try to find ways to solve the problems I encountered
myself. This way, I felt more confident to perform diverse
activities using new techniques. I could feel that my students liked
it and also progressed in their studies. Gradually, this made me
more confident. I remember trying to use a lot of ideas from David
Cross, Jeremy Harmer and Penny Ur’s Book. Sometimes they
worked; sometimes they did not. But one thing that I learned
using these books was we should let the learners lead the class; it
makes them both happy and successful.
I now think I was very young to be a teacher of grade 10 then
(just turned twenty!) but at the same time it was one of the most
important factors for the students to be comfortable with me.
Perhaps, they found me similar to themselves in many ways
(unlike many other elderly teachers). It was easier for them to
communicate with me than with most of the other teachers.
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Sometimes, I get reminded of the theories I had studied during
my B Ed courses some 12 years ago under the heading Qualities
of a Good Teacher – personal , social and professional qualities. I
was practicing the good personal and social qualities
unknowingly then. I am not quite sure either I was practicing
good professional qualities or not but the efforts I made to learn
the students, the content to deliver and the discussions with my
own teachers and senior teachers around my place helped me
learn what teaching is and how I can develop my teaching skills.
We have to understand that every successful person was a once
a beginner and faced challenges in the beginning. As Ozturk
(2008) argues everyone faces problems in the beginning of the
career due to the lack of the practical skills needed to perform
the assigned tasks. With the continuous effort and dedication we
can develop effective teaching skills. It is also important for the
administrators and senior teachers to realize that if they were
not supported by other teachers in the beginning of their career,
they would not be able to achieve the position they have at the
moment.

References
Mudzingwa, K. & Magudu S. (2013). Idealism versus realism:
Expectations and challenges of beginning teachers in three
districts of Masvingo province, Zimbabwe. Journal of Studies
in Social Sciences, 3 (1), 33 – 54.
Ozturk, M. (2008). Induction into teaching: adaption challenges of
novice teachers. A graduate thesis, Middle East Technical
University. Retrieved on 9 th April, 2013, fromhttp://
etd.lib.metu.edu.tr/upload/2609585/index.pdf
Richards, J. C. & Farrell T. S. C. (2010). Professional development
for language teachers.Cambridge: Cambridge University
Press.
(Laxmi Prasad Ojha teaches at Department of English Education,
Tribhuvan University, Kirtipur, Nepal. Besides, he is an editor of Journal
of NELTA and NELTA ELT Forum. He can be reached
at laxmiojha99@gmail.com)

178

NELTA ELT FORUM

The Use of Mentoring in
Developing Teachers
Priyanka Pandey

Introduction
The system of mentorship has become burning issues in ELT,
especially in teacher development programs. Mentoring plays
viable role to transform novice teachers into experienced ones
with skills, knowledge, confidence, and competence. Straus,
Chatur & Taylor (2009) claim that “mentorship has been
recognized as a catalyst for career, success and mentoring
relationship have been cited as important in career selection,
advancement and productivity” (p.135). It is true that novice
teachers get lots of opportunity to learn from a mentor who helps
enormously in their career development. Although it is not
formally practiced in every schools of Nepal, I have experienced
such support in the beginning of my teaching career which
transformed my perception.

Practice of Mentoring in Nepal
In recent, years, mentoring has gained attention and popularity
as a powerful tool to enhance the profession and careers in every
organization. Mentoring helps to empower the lifelong and
continuous development of teachers to develop their teaching
profession. It is true that practicing mentoring helps to transform
teachers; it is a key to transform educational institutions as well.
It is perceived as an effective staff development approach for
novice teachers. Thus, most of the schools in the country have
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been strongly adopting this approach in order to improve
teaching/ learning activities. Kafle (2008) mentions, “these days
mentor is applicable in schools to teacher and students and it has
been applying in different countries as an approach of teaching”.
Although, the term mentoring has been popular over the last
decades but in the context of Nepal, we have not been able to
apply this approach in effective way. It means that we still have
not realized the importance of mentoring system which is one of
the weakest parts of our education system. Kafle (2008) also states,
“Over the last two decades, mentoring has been popular
especially in teacher development in America, Europe, and
Australia”. It helps teachers to transform themselves if they get
facility of having mentor in their teaching career but
unfortunately it has been ignored in our education system. As a
result, we can see unhealthy competition, jealousy, incompetence,
frustration, less professional growth among the teachers which
directly harms the students and education system. On the
contrary, Kafle (ibid) mentions that even in Asia, Japan, South
Korea, Bhutan, and Pakistan are introducing mentoring technique
in the school. As a result, new teachers are given opportunity to
have a strong starting which gives a kind of hope to give
continuity in their job and can develop their profession with
positive attitude.
According to Pandey (2009), the English teachers of Nepal are
familiar with the concept of mentoring which helps them to adjust
in the new situation and cope with the problems, get new ideas
of solving the problems. But just knowing the concept of
mentoring is not going to improve our education system. Thus,
it is necessary to apply it in our education system which helps to
create healthier and harmonious practice. It is sad to say that we
know the positive aspects but are not practicing it. It is not
formally practiced in most of the schools in Nepal which is really
upsetting to know. Because of not having this system in
educational field, teachers are being rigid to share their
knowledge and skills which is one of the causes of not being able
to spread the knowledge, skills to other teachers. In this situation
mentoring helps to become more cooperative and also develop

180

NELTA ELT FORUM

sharing skills which every teacher should have. Such unhealthy
environment creates lots of negative vibration inside the school
which can be reduced by applying mentoring system.
Neither we need to invest huge amount of money to apply this
system nor is it impossible to establish it. Still it is not given
importance in our education system. It is necessary to apply this
approach in our country in order to transform teachers but “there
is no any formal mentoring educational institution in Nepal which
has separate course or program and mentoring to the new
language teachers” (Pandey, 2009, p. 88). I wonder why they are
being so rigid to introduce this viable system in our education
system which is extremely beneficial for educational institution
as well.
It is fair to say that mentoring can be one of the best tools to
increase personal and professional growth of Nepalese teachers
which has become an urgent need. It will help a lot to the
newcomers to create hope and enthusiasm if they are given chance
to have a mentor in their teaching profession but it has still been
ignored. Mentoring system will definitely provide positive results
and effective outcomes in every educational institution.
Most of the teachers in Nepal enter this profession as soon as
they complete their School Leaving Certificate (SLC) or
intermediate level without any experience and preparation. At
that time, they are very young and lack experience, and ideas to
teach. There will be hodge-podge in teaching and learning
process, and learning will not take place effectively. As a result,
learners will be misguided. It is true that such novice teachers
don’t have any enthusiasm and competency to teach and slowly
they are frustrated to teach for not having good guidance and
support from the seniors. Their profession growth becomes
miserable and can rarely furnish satisfactorily outcomes. They
engage themselves in teaching only for the sake of earning money,
and to pass their time. If we let them teach without any guidance
they do not know how to teach properly and the condition of
learners in the future is affected. What kind of exposure are we
expecting from such novice teachers who are immature,
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inexperienced and lack confidence. In this situation, when they
are ready to teach, it is important we provide them mentor to
boost up their knowledge and skills which help to enhance
teaching learning process.

Conclusion
Several challenges may occur to establish and maintain
professional relationship in academic field. It is necessary to
practice mentoring system in Nepal in order to bring positive
change in novice teachers. If this strategy is applied in our
education system, novice teachers will get opportunity to
overcome problems such as anxiety, fear, frustration, confusion,
and loss of hope which generally appear during the beginning of
teaching career. Once mentoring is introduced in teaching, it will
definitely help to generate much strength to develop our
profession. In addition, teachers will be motivated to give
continuity in their field with innovation and change leading to
effectiveness in teaching learning process. As a result, there will
be positive, effective, and fruitful transformation in the mentee
which will directly benefit our education system.
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